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SAATEKS FOREWORD

SAATEKS

Jacques Delors on delnud: “Individuaalne areng, mis algab stnnihetkel ja jatkub kogu elu,
on dialektiline protsess, mis algab iseenese tundmisest ning jatkub teistega suheldes. Selles
mdttes on haridus eelkdige sisemine teekond, mille etapid vastavad isiksuse jarkjargulisele
kipsemisele. Laiemas moéttes peaks haridus vdimaldama igal inimesel avastada ja
paevavalgele tuua oma loovat potentsiaali ning seda rikastada, et leida aare, mis peitub
igalihes meist.” 2

Elukestev dpe on muutuste ja uuenduste vétmeelement nii inimese sisemise rikkuse kui ka
Uhiskonna kui terviku méttes. Igas vanuses inimeste dppimine loob eeldused selleks, et
Uhiskond muutuks kérge konkurentsivbimega teadmistepdhiseks majandussusteemiks ja
aktiivseks demokraatlikuks kodanikuihiskonnaks. Voib 6elda, et Eesti inimesed teadvus-
tavad niud elukestva dppe vajalikkust endale Gha enam ja aina rohkem inimesi puudleb
uute teadmiste omandamise poole. Uuringute tulemused naitavad, et taiskasvanud on
hakanud rohkem &ppima — enese arendamine nii koolituste kui ka tasemedppe kaudu ja ka
iseseisev dppimine ning eneseharimine kultuurielus osalemisega on muutumas iseenesest-
moistetavaks elustiiliks. Inimesed moistavad, et haridusel on oluline osa nii isiklikus kui ka
Uhiskondlikus arengus. R66m on tddeda, et Eesti inimesed on justkui nakatunud dppimis-
pisikusse. Tuleb vaid loota, et see tore pisik levib Uha edasi, ka nendeni, kes on praegu veel
kérvale jaanud, kes veel métlevad, kas ikka tasub dppida, kahtlevad, et on &kki liiga vanad,
arvavad, et voib-olla saavad ka dppimata hakkama ja et neil ei ole aega ega raha. Inimene
aga ei ole 6ppimiseks kunagi liiga vana, vastupidi — 6ppimine annab energiat ja elujéudu,
6ppimine on nooruslikkuse voti ja 6ppida on vbéimalik ka tasuta. Uurige, vdimalusi on palju!

Kéesolev kogumik anallilsib Statistikaameti korraldatud taiskasvanute koolituse uuringute
tulemusi. Viimased pdhjalikud andmed elukestvas Oppes osalemise kohta parinevad
2007. aastal korraldatud taiskasvanute koolituse uuringust, millele ka kdesolev kogumik
kdige enam keskendub. Nii méneski artiklis on valja toodud ka vordlus 1997. aastaga, kui
toimus eelmine uuring. Eesti majandussituatsioon on niidseks muutunud ja pdnev on
jalgida, mis tuuled toob see kaasa taiskasvanudppes. Ehk on inimestel niild, kui t66turul
valitseb madalseis, 6ppimiseks rohkem aega. Samal ajal vdib tekkida kisimus, kas raha
selleks piisab ja kas osatakse leida odavamad voi tasuta dppimisvéimalused? Viimased
andmed elukestva 6ppe kohta annavad tdesti lootust, et inimesed 6pivad ka praegu ja tiha
enam. Podhjalikumad andmed saame jargmisest taiskasvanute koolituse uuringust, mis
peaks toimuma 2011. aastal. Seniks pdidlad pihku ja loodame parimat!

Téanan koiki kogumiku autoreid, toimetajaid, tdlkijaid ja kujundajaid!
Head lugemist!

Tiiu-Liisa Rummo-Laes
kogumiku koostaja

2 Ulesméage. Taiskasvanud dppijate edulood. (2008). / Koost T. Méarja. Tallinn: ETKA Andras, |k 72.
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EE SAATEKS FOREWORD

FOREWORD

According to Jacques Delors, individual development that begins at the moment of birth and
continues throughout the life, is a dialectic process that starts with knowing oneself and
progresses in interacting with other people. In this sense, education is foremost an internal
journey with stages that correspond to the gradual maturing of the individual. In a wider
sense, education should enable every person to discover and bring out their creative
potential and enrich it in order to find a treasure hidden in every one of us. ®

Lifelong learning is the key element of changes and renewals, both in the sense of person’s
internal richness and in the sense of the society as a unit. The education of people in all
ages creates a basis for transforming the society info a competitive knowledge based
economic system and an active civil society. We can say that the necessity of lifelong
learning has currently been recognised more among the people of Estonia and a growing
number of people are searching for new knowledge. Studies show the intensification of adult
education among non-taught learning in trainings and in formal education. Also, individual
learning and self-education through participating in cultural events has become a normal
part of a lifestyle. It has been understood that education plays an important role in both
individual and social development. It seems that people in Estonia have been fascinated by
studying and we can only hope that it spreads to the rest who still doubt, consider
themselves too old, assume that they do not need further studies, or are afraid that they do
not have enough time or money. But one is never too old to study. On the contrary, studying
gives energy and vitality, it is the key to youthfulness. Also, it is possible to study for free.
One simply needs to find the opportunities.

This publication analyses the data of adult education surveys carried out by Statistics
Estonia. The latest data on lifelong learning are from the 2007 Adult Education Survey,
which this publication is mostly based on. A number of articles compare the results of the
survey to the data from 1997, when the previous similar survey was carried out. The
economic situation in Estonia has now changed and it is interesting to view how it influences
adult education. Do people have more time for studying now, when there is a low tide on the
labour market? At the same time, do people have enough money for studying and enough
wisdom to find cheap and free possibilities studying possibilities? The latest statistics on
lifelong learning give hope that people are still studying at the moment and continue to do it
further. A more thorough data will be provided by the next adult education survey, which
should be conducted in 2011. So far, keep your fingers crossed and let us hope for the best!

I would like to thank all the authors, editors, translators and designers of this publication!
Enjoy the reading!

Tiiu-Liisa Rummo-Laes
Compiler of the publication

2 Ulesméage. Taiskasvanud dppijate edulood. (2008). / Compiled by T. Mérja. Tallinn: ETKA Andras, p. 72.
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EE OPPIMISVOIMALUSED JA -VALMIDUS EDUCATION POSSIBILITIES AND READINESS TO STUDY

TAISKASVANUTE OPPIMISVOIMALUSED JA
-VALMIDUS

Tiiu-Liisa Rummo-Laes
Statistikaamet

Sissejuhatus

Taiskasvanutel on &ppimiseks palju vdimalusi. Rahvusvaheliselt eristatakse ténapaeval
kolme liiki taiskasvanudpet — formaalne, mitteformaalne ja informaalne. Formaalne 6ppi-
mine tdhendab koolis dppimist ehk tasemehariduse omandamist, mitteformaalne 6ppimine
tahendab osalemist td6alasel voi vabahariduslikul koolitusel ehk kursustel, seminaridel ja
konverentsidel kaimist ning informaalne &ppimine on iseseisev 6ppimine, mida monel juhul
on eestikeelses kirjanduses nimetatud ka eluhariduseks. Kdik need kolm on osa elukestvast
Oppest. Statistikaameti korraldatud uuringutes on kiill kisitud ka informaalse 6ppe kohta,
kuid rahvusvahelisel tasandil informaalne 6pe elukestva Gppe alla ei kuulu — Eurostati
haridusstatistikas kuulub elukestva dppe alla vaid formaal- ja mitteformaalépe. Kill aga
arvestatakse informaalne Ope laiemalt taiskasvanu- ja elukestva dppe alla ja seda arvesta-
takse kui Uht dppimisvdimalust.

Formaaldpe toimub koolis. Taiskasvanu Opib tavaliselt kas taiskasvanute gimnaasiumis,
kutse- vdi kdrgkoolis. Selline dppimine on eesmargistatud, dpetajad on ette valmistatud ja
tavaliselt on neil ka sellekohane kvalifikatsioon. Kogu G&ppimisprotsessi jalgitakse ja
hinnatakse.

Mitteformaalne dpe voib toimuda mitmesugustes kohtades, mitte tingimata koolis voi klassi-
ruumis — naiteks looduskoolitus voib toimuda vabas looduses, kasitookoolitus muuseumis
jne. Oppimine ja dpetamine ei ole nende kohtade peamine eesmark, sageli on p&hirdhk
mujal, nditeks muuseum ei ole dppeasutus, vaid asutus, mis kogub ja sailitab teadusliku voi
kunstivaartusega esemeid. Mitteformaalne dpe on kill samuti eesmargistatud, aga samal
ajal taiesti vabatahtlik, ning koolituste ja O6ppe juhendajad ei tarvitse, kuigi vdivad olla
professionaalid.

Informaalne 6pe tédhendab dppimist igapdevaelu situatsioonide kaudu, naiteks vabal ajal,
pere keskel voi t66l. Tavaliselt ei ole dppija oma tegevust eesmargistanud, s.t ta ei 6pi
teadlikult vdi etteplaanitult, vaid 6ppimine toimub iseenesest. Iseseisev Gppimine annab
tulemusi, kuid need ei ole kohe ega otseselt margatavad ning niisuguse 6ppimise eest ei
anta ka tunnistust ega diplomit nagu formaaldppes. Informaalne G6ppimine on ka naiteks
teatris kaimine, raamatulugemine, aga ka ohtusddgilauas perega vestlemine. Vahel arves-
tatakse selle hulka ka teadlik enesetadiendamine ja -harimine ning omal kael dppimine.

Sageli on siiski raske eristada, millise dppega on tegu, sest tegelikkuses on need tihti
omavahel pbéimunud, Uhe &ppevormi elemendid on ka teise omades jne. Ka naiteks
formaaldppes voivad tunnid aeg-ajalt toimuda looduses, mitte klassiruumis (nt loodus-
Opetuse tund, aga vahel ilusa ilmaga Opitakse ka matemaatikat kooliduel). Formaaléppe
raames Opitakse palju ka informaalselt, naiteks vahetunnis eakaaslastega suheldes, ja
mitteformaalse Oppe koolitustel ja seminaridel toimub samuti informaalne Ope, naiteks
kohvipausi ajal muljeid vahetades.

Viimasel ajal on dppivate inimeste osatahtsus UGhiskonnas suurenenud ja seda on pdhjenda-
tud nii demograafiliste, sotsiaalsete kui ka tehnoloogiliste muutustega. Sotsiaalsete muutus-
te all mdeldakse Uldist haridustaseme téusu, karjaddrisuundumuste muutumist, naiste muutu-
vat rolli ja vérdsemaid dppimisvdimalusi. Demograafilistest muutustest on olulisim inimeste
koondumine linnadesse ja suurematesse asulatesse, mis hdlbustab ligipdasu &ppimisele.
Tanu tehnoloogilistele arengutele on dppimine muutunud kattesaadavaks ka mujal kui vaid
suurtes keskustes ning dppimise ja dpetamise vormid on mitmekesistunud. (Cross 1986)

Véaga oluline hoiak elus on dppimisvalmidus voi -huvi, sest seda vajab iga inimene, et tulla
toime nii iseenda kui ka hiskonnaga. Oppimisvalmidus kéatkeb endas soovi avada ennast
kodigele uuele ja vaartustada kogetut. See hoiak vdiks olla eluviis, inimeste teadvustatud
suhtumine teadmiste ja oskuste taiendamise vajalikkusesse. Uhelt poolt vdib huvi 6ppimise
ja koolituste vastu olla uldisem arusaamine sellest, et elu huvitavaks muutmiseks voi
konkurentsis pusimiseks on vaja uusi teadmisi, teisalt aga v6ib see olla seotud konkreetse
vajadusega sailitada olemasolevat t6okohta vdi saada uus (Unt 2001).

TAISKASVANUTE KOOLITUS ADULT EDUCATION
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Joonis 1
Figure 1

Artiklis analtlsitakse Eesti ettevotete koolitusvalmidust ja 6ppimisvéimaluste pakkumist ning
25—-64-aastaste Oppimisvalmidust ja Oppimisvdimalustega kursis olemist. Kasutatud on
nii 2005. aasta uuringu “Taiskasvanute koolitus ettevotetes” kui ka 2007. aasta taiskasva-
nute koolituse uuringu andmeid. Viimati mainitud isiku-uuringus kusitleti Eestis kull
taiskasvanuid alates 20. eluaastast, kuid et rahvusvaheliselt vorreldavad andmed on olemas
25-64-aastaste kohta ja paljud alla 25-aastased on veel loomulikku haridusteed jatkavad uili-
Opilased, on ka siinses analiusis vaadeldud 25-64-aastaseid. Nende Oppetegevus on
pigem osa elukestvast Oppest, sest nende jaoks ei ole dppimine enam niivord ise-
enesestmdistetav.

Oppimisvdimalusi on mitu, nii tasemedppes kui ka koolitustel, nii tasulisi kui ka tasuta —
tuleb vaid sobivad vdimalused Ules leida. Sageli inimesed kardavad, et koolitused on liiga
kallid, kuid on ka palju tasuta kursusi, mida riik Euroopa fondide toel pakub. Samuti tasuvad
paljud ettevotted tdotajate koolituste eest ise, peab vaid aktiivne olema ja véimalustest kinni
haarama.

Ettevotete koolitusvalmidus

Suur osa elukestvast dppest on erialane. Sageli pakuvad organisatsioonid, asutused ja ette-
votted oma tddtajatele vdimalust end erialaselt tdiendada, mdnedel juhtudel pakutakse ka
Uldarendavaid koolitusi. Tddetud on, et vastamaks teadmistepdhise Uhiskonna valjakutse-
tele, tuleb erialaoskusi ja asjatundlikkust hakata Uksikisiku omaduste kdrval vaatlema ka
meeskondade ja vorgustike Uhiste oskustena (Hakkarainen jt 1999). Karjaari on tdlgendatud
kui kompetentsuse kasvu: oskuste lisandumisega suureneb asjatundlikkus ja laieneb suhtle-
misvorgustik. Kogemuste lisandudes ja kasvuprotsessi edenedes vbivad varem omandatud
teadmised ja oskused muutuda ning Umber kujuneda. (Ruohotie 1998) Eestis on tais-
kasvanudpet pakkuvate ettevbtete arv aastatega suurenenud. Kui 1999. aastal tegeles
koolitusega 63% Ule kimne t06tajaga ettevotetest, siis 2005. aastal juba 67%. Taiendusdpet
korraldavad pigem suuremad ettevotted, sest neil on rohkem raha (joonis 1). Kahjuks ei ole
praegu andmeid selle kohta, kuidas on ettevdtete koolitusvalmidusele mdjunud majandus-
langus. Et paljudes ettevbtetes on koolituskulusid karbitud, vdib arvata, et praegu on
téokohtades koolituspakkumisi vahem.

Koolitust pakkuvad ettevotted suuruse jargi, 1999 ja 2005
Enterprises providing training by size, 1999 and 2005

Vahemalt 250 \ \ \ \ \ \ \ |
tootajaga ettevotted

Enterprises with 250
or more employees

50-249 tootajaga

ettevotted
Enterprises with
50-249 employees e vastave
o V Vi
e S sega
1049 tootajaga 1999 e?t::/%te?est
ettevotted
Enterprises with 2005 % of enterprises
10-49 employees | gifzt:e respective

0 10 20 30 40 50 60 70 80 90 100

Rahvusvahelises vordluses olid Eesti ettevotted 2005. aastal koolitusvalmiduse poolest
keskmiste seas (joonis 2). Enamikust endistest sotsialismimaadest olime paremad, Pdhja-
maadega vorreldes aga koolitasid meie ettevotted oma t0d6tajaid vahem. Euroopa Liidu
keskmisest oli meie koolitusvalmidus seitsme protsendi vorra ees.

Paljud ettevdtted vdimaldavad oma toétajatel omandada ka tasemeharidust. Mdned ette-
votted isegi tasuvad oma to6taja Oppemaksu (tabel 1). Taielikult maksis 2005. aastal oma
to6tajate dppemaksu eest 8% ja osaliselt 11% ettevdtetest. Tunduvalt rohkem aga toeta-
takse Oppivaid to6tajaid kaudselt — umbes pooled ettevdtted andsid dppepuhkust ja sama
paljud lubasid koolis kaia t66 ajal. Peagu kolmandik (32%) ettevdtetest aga ei rahastanud
oma todtajate dpinguid ei otseselt ega kaudselt. See tdhendab, et nende ettevdtete tdotajad
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Joonis 2 Koolitust pakkuvad ettevotted Euroopa Liidu riikides, 2005
Figure 2 Enterprises providing training in the European Union countries, 2005

Suurbritannia — United Kingdom
Taani — Denmark

Austria — Austria

Rootsi — Sweden

Soome — Finland

Holland — Netherlands
Prantsusmaa — France
Sloveenia — Slovenia
TS8ehhi — Czech Republic
Luksemburg — Luxembourg
Saksamaa — Germany
liimaa — Ireland

Eesti — Estonia

Belgia — Belgium

EL-27 — EU-27

Slovakkia — Slovakia
Kipros — Cyprus

Ungari — Hungary
Hispaania — Spain

Leedu — Lithuania

Malta — Malta

Portugal — Portugal
Rumeenia — Romania
Lati — Latvia

Poola — Poland

Itaalia — ltaly

Bulgaaria — Bulgaria
Kreeka — Greece

Allikas/Source: Eurostat.

kaisid koolis vaid oma raha eest (juhul kui dppimine oli neile tasuline) ja ainult valjaspool
tédaega, samuti ei saanud nad dppepuhkust. Seega olid nende toétajate dpingutest huvi-
tatud vaid nemad ise ja nad pidid hakkama saama suure koormusega. Samas peab tédema,
et niisuguste ettevotete osatahtsus voib olla veelgi suurem, sest kui ettevdte ei rahasta
tootaja Opinguid ei otseselt ega kaudselt, ei tarvitse ta ka alati teada, et tema t66taja opib.
(Rummo 2009)

Tabel 1 Ettevotete tootajate tasemehariduse omandamise rahastamine, 2005
Table 1  Financing of the employees’ attainment of formal education at enterprises, 2005

%

Ettevote rahastab oma to6tajate 8,4 Enterprises finance the attainment of the

tasemehariduse omandamist taielikult formal education of their employees in

(tasub 6ppemaksu) total (pay the tuition fee)

Ettevote rahastab oma tootajate 10,9 Enterprises partly finance the attainment

tasemehariduse omandamist osaliselt of the formal education of their

(tasub 6ppemaksu) employees (pay the tuition fee)

Ettevote rahastab oma to6tajate 49,6 Enterprises finance the attainment of the

tasemehariduse omandamist kaudselt formal education of their employees

(annab 6ppepuhkust) indirectly (enable study leave)

Ettevdte rahastab oma tootajate 49,4 Enterprises finance the attainment of the

tasemehariduse omandamist kaudselt formal education of their employees

(lubab t66 ajal koolis kaia) indirectly (enable to go to school during
working hours)

Ettevdte ei rahasta oma to6tajate 31,6 Enterprises do not finance the attainment

tasemehariduse omandamist of the formal education of their
employees

Taiskasvanute oppimisvalmidus

Kui Eesti ettevbtete koolitusvalmidus on suhteliselt hea, siis kas ka inimeste Oppimis-
valmidus on piisavalt suur? Taiskasvanute koolituse kohta tehtud uuringutest selgus, et
taiskasvanudppes osalevate inimeste osatdhtsus Eestis on Euroopa Liidu keskmisest
vaiksem. Toéenaoliselt osalevad taiskasvanudppes korduvalt samad inimesed, Ulejaanud
taiskasvanute Oppimisvalmidus aga on vaike. Pdhjuseid on mitu: kardetakse, et ollakse
Oppimise jaoks liiga vanad; arvatakse, et ei vajata oma t66 jaoks taiendavaid Opinguid;
peljatakse, et 6ppimine vétab liiga palju aega jne.
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Tabel 2
Table 2

Sageli séltub dppimisvalmidus ka sellest, kas taiskasvanul on piisavalt infot dppimisvéima-
luste kohta, sest kui info inimeseni ei joua, ei saa ta dppida ega koolitustel osaleda, isegi kui
ta seda sooviks. Taiskasvanud said huvipakkuva koolituse kohta infot eelkdige Internetist,
paljud t66l kaivad inimesed ka oma t6dandjalt. Suur osa taiskasvanuid leidis vajaliku info
ajakirjandusest. Taiskasvanute koolituse uuringus olid teiste hulgas mdned koolitusinfot
puudutavad kisimused (tabel 2), mis keskendusid nendele koolitustele, kus taiskasvanu
kavatses osaleda ehk millel osalemisest ta oleks kdige rohkem huvitatud. Vastuste jaotus
informeerituse astmeti oli Upris mdtlemapanev — umbes 40%-| kisitletuist ei olnud Uldse
informatsiooni, kolmandik vajas lisainfot ja vaid neljandikul oli infot piisavalt. Kdige paremini
oldi informeeritud koolituste korraldajatest (28%), hinda, kestust, aega ja kohta teadis vahem
vastajaid (25-26%). Et tegu oli koolitustega, millel kavatseti tdendoliselt osaleda, on
arusaadav, et inimesed ei olnud nende kohta veel piisavalt infot saanud, sest sageli ei olnud
nad proovinud infot veel leida. Seda nditab ka asjaolu, et 74% vastajatest tddes, et
hoolimata huvist nendel koolitustel osaleda, ei ole nad veel midagi ette votnud, et nendel
tegelikult osaleda. Vaid 21% oli uurinud, kus saab end neile vajalikel aladel tédiendada, ning
5% oli end juba kirja pannud. Siiski on hasti informeeritute vaike hulk probleem, sest vdib
naidata, et inimestel ei ole huvi otsida infot nende koolituste kohta, mis neid tegelikult
huvitavad. Seetottu tekib kiisimus, kas inimene (ldse on nendest koolitustest huvitatud voi
ta ainult Gtleb end huvitatud olevat. Veelgi kehvemal juhul vdib selline tulemus aga
tdhendada tdesti seda, et info koolituste kohta ei ole inimestele piisavalt kattesaadav.

25—-64-aastaste informeeritus huvipakkuvatest koolitustest, 2007
The state of being informed about trainings of interest in case of persons aged 25-64, 2007
(protsenti — percentages)

Info liik Ei ole Vajaksid On piisavalt Type of information
uldse infot lisainfot informeeritud
No information Would need Is sufficiently
at all _additional informed
information
Info huvipakkuvate 41 31 28 Information about the
koolituste korraldajate provider of trainings
kohta that are of interest
Info huvipakkuvate 43 32 25 Information about the
koolituste kestuse duration of trainings
kohta that are of interest
Info huvipakkuvate 43 32 25 Information about the
koolituste aja ja koha time and place of
kohta trainings that are of
interest
Info huvipakkuvate 44 30 26 Information about the
koolituste hinna price of trainings that
kohta are of interest

Taiskasvanud Oppija dpimotivatsioon on tugevalt seotud sotsiaalse keskkonna ja sellest
tulenevate rollidega (Knowles 1980; Rogers 2002). Tihti on taiskasvanud &ppijal mitu motiivi
korraga. Motivatsioon on seotud Oppija eesmargiorientatsiooni, vaartuste, uskumuste ja
ootustega (Ruohotie 1999). Huvitav on vaadata 6ppimisvalmidust Euroopa Liidu riikides
(joonis 3). Koige opihimulisemad olid taiskasvanud, kes olid uuringule eelnenud 12 kuu
jooksul 6ppinud, kuid oleksid sellegipoolest tahtnud veel rohkem &ppida. Selline suhtumine
annab tunnistust inimese pidevast 6ppimissoovist — teadmisi ei ole nende jaoks kunagi liiga
palju, nad tahavad aina uusi juurde, et ennast veelgi rohkem arendada. Selliseid suure
Oppimisvajadusega inimesi oli kdige rohkem Rootsis (32%) ja Kiiprosel (31%), Eesti olukord
oli neist poole kehvem (15%). Vahel on taiskasvanu kull valmis dppima, kuid temast
olenematutel pdhjustel ei saa ta seda teha. Ka selliseid inimesi oli Kiiprosel vaga palju
(kolmandik), Eestis oli neid 13%. Kolmas kategooria on inimesed, kes olid uuringule
eelnenud aasta jooksul dppinud ja teinud seda enda arvates piisavalt ning nad ei soovinud
enam Oppida. Kdige rohkem oli sellesse kategooriasse kuuluvaid taiskasvanuid Rootsis
(41%), Eestis oli neid 27%. Neljas kategooria on k&ige vaiksema oppimisvalmidusega
inimesed, kes ei olnud aasta jooksul dppinud omal tahtel. Vahese dpimotivatsiooniga inimesi
oli kdige rohkem Ungaris (82%), Eestis oli selliseid inimesi 45%.
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Joonis 3

Figure 3

25-64-aastaste 6ppimisvalmidus ning tasemeoppes ja koolitustel 6ppimine
Euroopa Liidu riikides, 20072

Readiness to study and studying in formal education and in trainings of the population
aged 25-64 in the European Union countries, 2007°

Ungari — Hungary e
Poola — Poland
Portugal — Portugal g

\ \ \ \
\ \ \ \
\ \ \ \
Kreeka — Greece pmpmm | ‘ ‘ ‘
Hispaania — Spain — ‘ | | |
Bulgaaria — Bulgaria _— ‘ ‘ ‘ ‘
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Sloveenia — Slovenia g | |
Eesti — Estonia | |
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Soome — Finland s
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Rootsi — Sweden g ‘ %
0 10 20 30 40 50 60 70 80 90
Ei 6ppinud ega tahtnud &ppida Oppis, kuid ei tahtnud rohkem 6ppida
Neither studied nor wanted to study Studied, but did not want to study more
. Ei 6ppinud, kuid tahtis éppida . Oppis ja tahtis veel dppida

Did not study, but wanted to study Studied and wanted to study more

2 lirimaa, Rumeenia, Taani, Malta ja Luksemburgi kohta andmeid ei ole, Saksamaa kohta on osa andmeid puudu.
@ No data are available for Ireland, Romania, Denmark, Malta and Luxembourg. Some data are missing for Germany.

Allikas/Source: Eurostat.

Oppimisvalmidus on eri sotsiaal-demograafilistes rilhmades erinev (tabel 3). Meeste
seas on &pihimulisi véhem, naised on &ppimisest rohkem huvitatud. Ule poole (52%)
25-64-aastastest meestest ei olnud vimase 12 kuu jooksul koolis dppinud vdi koolitustel
kainud ega tahtnudki seda teha. Selliseid naisi oli 40%. Vanuserihmade kaupa vaadates
selgub, et kdige vaiksema dppimisvalmidusega on vanemad inimesed (55—-64-aastased) —
kaks kolmandikku neist ei olnud dppinud ega tahtnud Oppida. Samal ajal 25—-34-aastaste
seas oli killalt palju (19%) neidki, kes hoolimata sellest, et olid vimase 12 kuu jooksul end
taiendanud, oleksid soovinud seda teha veelgi rohkem. Palju on kirjutatud sellest, et korge
haridustasemega inimesed dpivad Uha rohkem juurde, sest nad on harjunud dppima ning
nende teadmisjanu Uha kasvab. Elukestvas 6ppes osalejaid on disproportsionaalselt palju
nende seas, kes on oma haridusteel kaugemale jdudnud (Toomse 2007). Ka tabelist 3 on
naha, et paljud kdige madalama haridustasemega taiskasvanud ei olnud &ppinud ega
tahtnud 6ppida (67%), samal ajal kui kolmanda taseme haridusega inimeste seas oli killalt
(23%) neid, kes olid dppinud ja tahtsid seda veelgi rohkem teha. Seega on senine dppimine
ja edasine elukestev 6pe tihedalt seotud. Samuti on t66l kaivate inimeste ppimisvalmidus
suurem kui t06tutel ning oleneb palju ka ametiriihmast. Sinikraed arendavad ennast vahem,
valgekraed Opivad rohkem ja sooviksid end veelgi rohkem tdiendada. Tuleb aga tahele
panna, et nende seas, kes t60l ei kai, on potentsiaalsete dppijate hulk isegi suurem kui
tootavate inimeste seas, sest mittetddtavate inimeste hulgas oli rohkem neid, kes ei olnud
Oppinud, aga oleksid soovinud seda teha. Todl kaivatel inimestel on dppimisvéimalusi ka
veidi rohkem kui tddtutel, naiteks tddkoolitused, mille eest maksab tédandja. Palju oli
potentsiaalseid 6ppijaid ka selliste valgekraede hulgas, kes ei olnud juhid véi spetsialistid,
vaid madalamad ametnikud, millest jareldub, et juhtidele pakutakse koolitusi rohkem, kuid
koolitustest tunnevad puudust eelkdige ametnikud. Juhtide seas oli ka méarksa rohkem neid,
kes olid kill koolis ja koolitustel kainud, kuid rohkem &ppida ei soovinud. Tais-
kasvanuhariduse kattesaadavus oleneb td6d6taja positsioonist todturul: parem positsioon
tahendab ka paremat juurdepaasu koolitusele (Belanger 1995). Samuti on eesti keelt
emakeelena kdnelevatel inimestel tunduvalt suurem sisemine vajadus &ppida kui tlejaanu-
tel. Kui muu emakeelega taiskasvanutest ei 6ppinud ega tahtnud dppida lle poole (52%),
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Tabel 3
Table 3

siis nende 25-64-aastaste seas, kelle emakeel oli eesti keel, oli vaikseima &ppimis-
valmidusega inimesi kimne protsendi vérra vahem. Mitte-eestlaste marksa passiivsem
hoiak dppimise suhtes teeb muret, sest just nemad peaksid end tdiendama ja harima, et
to6turul eestlastega konkureerida. Kui vérrelda téiskasvanute 6pihimu elukoha jargi, siis
selles nii suuri erinevusi ei ole kui teiste sotsiaal-demograafiliste tunnuste puhul: linna-
elanikud on ainult natuke &pihimulisemad kui maaelanikud. Ullatav on, et maa-asulates ei
olnud vorreldes linnadega rohkem neid, kes ei olnud &ppinud, kuid oleksid soovinud seda
teha, aga ometi on maal &ppimisvdimalused nigelemad. Vdib-olla on maaelanikud juba
leppinud paratamatusega, et nad ei saa Oppida, mistéttu nad ei oskagi enam enese-
arendamist nbuda ega soovida. Samas vdib maapiirkondades ligipaas Internetile olla para-
nenud ja maaelanikud saavad kasutada e-6ppe vdimalusi.

25—-64-aastaste 6ppimisvalmidus ning tasemeoppes ja koolitustel 6ppimine, 2007
Readiness to study and studying in formal education and in trainings of the population
aged 25-64, 2007

(protsenti — percentages)

Oppisja  Eidppinud,  Oppis, kuid Ei 6ppinud

tahtis rohkem kuid oleks ei tahtnud  ega tahtnud
Oppida tahtnud rohkem Oppida
oppida Oppida
Studied and Did not study,  Studied, but Did neither
wanted to but would  did not want study nor
study more have wanted to study more want to
to study study
Sugu Sex
mehed 11 11 26 52 males
naised 18 14 28 40 females
Vanuserihm Age group
25-34 19 14 33 34 25-34
35-54 14 14 28 44  35-54
55-64 9 8 19 65 55-64
Haridustase® Educational level’
esimese taseme 6 14 14 67  below upper se-
haridus vo6i madalam condary education
teise taseme 12 13 24 51  upper secondary
haridus education
kolmanda 23 12 37 28 tertiary
taseme haridus education
Elukoht Place of residence
linnaline asula 15 13 27 45  urban settlement
maa-asula 13 11 28 48  rural settlement
Ametirihm® Occupational group®
juhid ja 25 8 43 23  managers and
spetsialistid professionals
muud 22 16 27 35  other white-collar
valgekraed workers
sinikraed 11 13 24 52  blue-collar workers
Emakeel® Mother tongue®
eesti keel 16 11 31 42  Estonian
muu 13 15 20 52  other
Tooseisund Occupational status
tootas 17 11 32 40  worked
ei téotanud 5 17 10 68  did not work

2 Siin ja edaspidi: esimese taseme vdi sellest madalam haridus on pdhiharidus vdi sellest madalam haridus; teise
taseme haridus on Uld- ja kutsekeskharidus ja keskeriharidus pdhihariduse baasil; kolmanda taseme haridus on
keskeriharidus keskhariduse baasil ja kdrgharidus.

Siin ja edaspidi: juhid ja spetsialistid on valgekraed ehk seadusandjad, kdrgemad ametnikud ja juhid, tippspetsialistid,
keskastme spetsialistid ja tehnikud; muud valgekraed on ametnikud; sinikraed on teenindus- ja miugité6tajad,
pdllumajanduse ja kalanduse oskustddlised, oskus- ja kasitddlised, seadme- ja masinaoperaatorid, lihttodlised,
relvajéud.

°Siin ja edaspidi: esimeseks margitud emakeel.

@ Hereinafter: below upper secondary education is basic or lower education; upper secondary education is general
secondary and vocational education and professional secondary education after basic education; tertiary education is
professional secondary education after secondary education and higher education.

® Hereinafter: managers and professionals are white-collar workers or legislators, senior officials and managers;
professionals; technicians and associate professionals. Other white-collar workers are clerks. Blue-collar workers are
service workers and shop and market sales workers; skilled agricultural and fishery workers; craft and related trade
workers; plant and machine operators and assemblers; elementary occupations; armed forces.

° Hereinafter: mother tongue marked as the first.
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Koolitusvalmidus vdib oleneda ka koolitusvaldkonnast (joonis 4). Kdige rohkem oldi
valmis osalema erialateadmisi ja -oskusi taiendavatel koolitustel — 22% vastanutest plaanis
ldhema 12 kuu jooksul end erialaselt tdiendada. Ka vbdrkeele- ja arvutidpe olid Upris
populaarsed valdkonnad. Kdige vahem oldi valmis osalema té6tutele mdeldud koolitustel,
kuid 2007. aastal ei olnud td66tus veel suur ja t66l kdivad inimesed neid koolitusi ei vaja.
Huvitaval kombel olid kdillaltki ebapopulaarsed ka autojuhi- ja raamatupidamiskoolitused.

Joonis 4 25-64-aastaste kavatsus osaleda koolitusel ladhema 12 kuu jooksul, 2007
Figure 4 Intention of the population aged 25-64 to participate in training in the coming
12 months, 2007

Erialane taiendusdpe
Specialty-related in-service training

Voorkeeledpe
Foreign language studies

Arvutidpe

Computer studies

Erialaga seotud uue eriala pe
Obtaining a specialty based on
the specialty obtained

Huvikoolitus (vabahariduskoolitus)
Hobby training

Oiguskoolitus
Law training

Umberdpe
Retraining

Suhtlemiskoolitus
Communication training

Eesti keele 6pe
Studies of the Estonian language

Autojuhikoolitus
Driving skills training

Raamatupidamiskoolitus

Accountancy training

Ettevotluskoolitus (ettevotluse alustamine;
~ettevéfte majandamine ja juhtimine)
Business training (starting up ownbusiness;
business administration and management)
Esinemiskoolitus (enesekindluse tdstmine;

. esinemisoskuse parandamine

_ Presentation training (enhancement of self-
confidence and improvement of presentation skills)
e To6tukoolitus

Training for the unemployed

\ \ \ %

0 20 40 60 80 100
Ei kavatsenud osaleda, Ei kavatsenud osaleda ega
. Kavatses osaleda kuid oli sellest huvitatud olnud sellest ka huvitatud
Intended to participate Did not intend to participate, Neither intended to participate
but was interested in it nor was interested in it

Oppimiskavatsused ja -véimalused

Vaga oluline on inimeste endi digus Sppimis- ja koolitusvdimaluste suhtes kaasa raakida.
Kahtlemata on prioriteetne teada, kuivord vastavad taiskasvanute taienduskoolituses paku-
tavad vdimalused koolitusel osalevate inimeste ja kogu Uhiskonna vajadustele (Saar 2001).
Kdige populaarsemad valdkonnad, milles taiskasvanute endi meelest peaks rohkem kooli-
tusi korraldama, olid keeledpe (riigi- ja voodrkeeledpe) ning arvutidpe (joonis 5). Tegu oli
samade valdkondadega, mida on eespool juba mainitud kui k&ige huvipakkuvamaid
valdkondi, kus kavatseti lahitulevikus koolitustel osaleda. Arvuti- ja keeleoskus on
kahtlemata ka vaga vajalikud, et konkureerida té6turul ja/vdi elada huvitavat elu, naiteks
kaia reisimas. Rohkem koolitusi ei pidanud vastajad vajalikuks eelkdige just pdllu- ja talu-
majanduse vallas, kuid ka naiteks raamatupidamine ja autojuhtimine olid valdkonnad, milles
arvati olevat juba piisavalt koolitusi.
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Joonis 5 25-64-aastaste koolitusvajadus, 2007
Figure 5 Need for training of the population aged 25-64, 2007
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Tabelis 4 on toodud tasemehariduse omandamise plaanid. Paraku oli kindel kavatsus lahi-
ajal tasemedppes osaleda vaid 2%-l taiskasvanutest — eelkdige olid need noored kdrg-
haridusega naised, pigem kdrgemal ametipositsioonil olevad téétajad ja sageli linna-
inimesed. Neid, kes pidid vdib-olla 6ppima minema, oli tunduvalt rohkem (12%), kuid
jagunesid sotsiaal-demograafiliste tunnuste poolest eelmistega suhteliselt sarnaselt. Siiski
on nende seas, kes pidid vdib-olla 6ppima minema, ka maainimesi, kes tdenaoliselt on
kahtlevamal seisukohal seet6ttu, et peaksid sel juhul tegema oma elus suuremaid Umber-
korraldusi, sest maal kérgkoole ei ole ja dppima asumine tdhendaks ka elukohavahetust.
Selles, et nad kooli ei 1ahe, olid kdige kindlamad aga kdige vanemad inimesed — niimoodi
arvas 94% 55-64-aastastest inimestest. Vanuse t6ttu on nende hulgas palju madala
haridustasemega inimesi ja paljud neist ei ki enam t66l. Kui aga tegu on veel t66-
inimestega, on nad pigem sinikraed. Seega aktiivsemalt omandavad haridust valgekraed,
kelle haridustase on sinikraede omast ka marksa kérgem. Rahvusvahelise taiskasvanute
koolituse uuringu andmetel oli 25-64-aastaseid tasemehariduse omandajaid rohkem
Suurbritannias ja Pdéhjamaades. Kui Suurbritannias oli uuringule eelnenud 12 kuu jooksul
tasemeharidust omandanud 15% taiskasvanutest (25-64-aastased), siis Eestis vaid 5%.
Enamikus riikides kaivad koolis rohkem naised (nt Eesti, Lati, Leedu, Slovakkia, Soome ja
Suurbritannia), kuid on ka riike, kus taiskasvanud O&pilaste seas domineerivad mehed
(nt Klpros ja Saksamaa).

Ettevdtetes tehtud taiskasvanute koolituse uuringu tulemused naitavad, et 2005. aastal
hdlmas 15% ettevotete koolituspoliitika ka todtajate osalemist tasemedppes. Taseme-
haridust omandasid peagu neljandiku (24%) ettevbtete tdotajad. 2005. aastal oma
tootajatele tasemeharidust vdimaldanud ettevdtetest umbes pooltes (51,3%) oli baka-
laureusedppes osalevaid t06tajaid, 29%-s ettevotetes aga tO6tas ka magistritilidpilasi ja
5%-s doktorante. Tasemedpet vdimaldavatest ettevotetest 44%-s oli selliseid to6tajaid, kes
omandasid rakendusliku suunaga kdrgharidust, ja kuuendikus oli t66tajaid, kes omandasid
kutseharidust. Samal ajal oli ka ettevdtteid, mille to6tajad kaisid alles Uldhariduskoolis
(13%).
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Tabel 4
Table 4

25-64-aastaste kavatsus lahema paari aasta jooksul tasemeharidust omandada, 2007
Intention of the population aged 25-64 to obtain formal education in the nearest couple of
years, 2007

(protsenti — percentages)

Kindlasti Voib-olla Pigem ei Kindlasti ei
lahevad lahevad lahe 6ppima lahe dppima
Oppima Oppima
Will definitely Perhaps Would rather Will definitely
go to study  go to study not go to not go to
study study
Koik kusitletud 2 12 21 65 All respondents
Sugu Sex
mehed 10 22 67 males
naised 2 14 20 64 females
Vanuserihm Age group
25-34 6 27 32 35 25-34
35-54 1 9 21 69 35-54
55-64 e e 6 94 55-64
Haridustase Educational level
esimese taseme 10 16 74  below upper
haridus voi secondary
madalam education
teise taseme 1 10 21 68  upper secondary
haridus education
kolmanda 4 15 23 58 tertiary
taseme haridus education
Elukoht Place of residence
linnaline 2 12 22 64  urban
asula settlement
maa-asula . 11 20 68  rural settlement
Ametirihm Occupational group
juhid ja 3 18 26 53  managers and
spetsialistid professionals
muud 16 26 58  other white-collar
valgekraed workers
sinikraed . 8 21 70  blue-collar workers
Emakeel Mother tongue
eesti keel 2 13 21 64  Estonian
muu 2 10 21 67  other
Toé6seisund Occupational status
tootas 2 13 23 62  worked
ei téotanud 2 9 13 76  did not work

Tundub, et Eesti tdiskasvanud eelistavad dppimisviisina tasemedppele siiski pigem koolitusi,
mistottu jargnevalt on vaadeldud lahemalt koolitustel kaimise vdimalusi. Tabelis 5 on eri
koolitusvdimaluste kaupa valja toodud nende vastajate osatdhtsus, kes soovisid [ahema 12
kuu jooksul mdnel koolitusel osaleda. Positiivne on, et paljud koolitushuvilised nentisid, et
neil oli kiill véimalik osaleda neile huvipakkuvatel koolitustel nii oma linna/maakonna piires
(70%) kui ka oma emakeeles (78%), kuid huvipakkuva koolituse hind oli sageli siiski
vastuvbetamatu (71%). Ka koolituse kestus ja aeg ei tarvitsenud inimesele sobida, kuid
enamasti mdjutasid need koolitusel mitteosalemist vahem kui hind. Seega téenaoliselt oli
just koolituse hind see, miks paljude Eesti tdiskasvanute jaoks jai koolitustel osalemine vaid
unistuseks.

Kui silmitseda lahemalt dppimisvdimalusi sotsiaal-demograafiliste rihmade kaupa, on naha,
et ménel juhul on erinevused Usnagi margatavad. Naiteks véimalus osaleda koolitusel oma
linna vdi maakonna piires oli ootuspéaraselt suurem just linnaelanikel (75%), maa-asulate
elanikest oli see voimalus 55%-I. Et maal elab madalama haridustasemega inimesi rohkem
kui linnas, padasevad oma elukoha ldhedal toimuvale koolitusele paremini ligi just kdrgema
haridustasemega ja kdrgematel ametipositsioonidel tdétavad inimesed.

Toimumisaja poolest sobivad koolitused pigem vanematele inimestele, sest neil on aega
rohkem ja seetdttu ei ole koolituse aeg nende jaoks nii oluline kui noorematele t66-
inimestele. Samas jallegi tundub, et haritumad ja kérgematel ametipositsioonidel t66tavad
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inimesed oskavad oma aega paremini planeerida, sest hoolimata sellest, et neil on eelda-
tavasti kiire elutempo, arvavad nad, et neil on vdimalus osaleda koolitusel neile sobival ajal.

Ootusparaselt on koolituste hinnatase sobivam haritumatele emakeelena eesti keelt
kdnelevatele nooremas tdiskasvanueas tootajatele (eriti kdrgematel ametipositsioonidel),
sest nende palk on suurem.

Naiste dppimisvoimalusi mdjutavad eri tegurid vahem kui meeste omi. Seetdttu tekib tahes-
tahtmata kartus, et mehed leiavad mittedppimise digustuseks alati ettekdandeid, samal ajal
kui naised on hoolimata takistavatest asjaoludest tdesti dpihimulised. Eriti huvitav on asja-
olu, et isegi koolituse hinnaga leppisid naised pisut rohkem kui mehed, ehkki uldjuhul on
meeste sissetulek naiste omast suurem.

Tabel 5 25-64-aastaste koolitushuviliste 6ppimisvéimalused, 2007
Table 5 Possibilities to study of the population aged 25-64 interested in training, 2007
(protsenti — percentages)
Voéimalus osaleda Voimalus Voimalus Voimalus Voimalus
huvipakkuvatel osaleda osaleda sobiva osaleda osaleda
koolitustel oma huvipakkuvatel kestusega huvipakkuvatel huvipakkuvatel
linna/maakonna koolitustel huvipakkuvatel koolitustel koolitustel oma
piires sobival ajal koolitustel sobiva hinnaga emakeeles
Possibility to Possibility to Possibility to Possibility to Possibility to
participate in participate in participate in participate in participate in
trainings of interest trainings of trainings of trainings of trainings of
in one’s city/county interest at a interest and of interest for a interest
of residence suitable time  suitable duration suitable price  conducted in the
mother tongue
Koik kusitletud 70 46 35 29 78 All respondents
Sugu Sex
mehed 65 43 30 28 77 males
naised 73 49 39 30 80 females
Vanuseriihm Age group
25-34 72 44 38 32 80 25-34
35-54 69 46 35 28 78 35-54
55-64 68 48 32 25 79 55-64
Haridustase Educational level
esimese taseme 50 32 19 13 77 below upper
haridus voi secondary
madalam education
teise 68 41 29 21 79 upper
taseme secondary
haridus education
kolmanda 76 56 48 42 78 tertiary
taseme education
haridus
Elukoht Place of residence
linnaline 75 46 36 29 74 urban
asula settlement
maa-asula 55 45 33 28 89 rural settlement
Ametirihm Occupational
group
juhid ja 76 59 53 47 82 managers and
spetsialistid professionals
muud 77 45 37 27 75 other white-
valgekraed collar workers
sinikraed 65 32 24 18 78 blue-collar
workers
Emakeel Mother tongue
eesti keel 67 47 38 32 91 Estonian
muu 75 43 31 23 55 other
Tdoseisund Occupational
status
tootas 71 45 38 32 79 worked
ei to6tanud 64 48 23 14 74 did not work
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Tabel 6
Table 6

Mitteoppimise pohjused

Oppimisvdimalustega, digemini nende puudumisega, on tihedalt seotud pdhjused, miks
taiskasvanud ei 6pi (tabel 6). Neid, kes kiill dppisid, kuid oleksid soovinud veelgi rohkem
Oppida, takistas seda tegemast peamiselt see, et t66 kdrvalt ei olnud Oppimiseks rohkem
aega ega raha. Need, kes ei dppinud, kuid oleksid soovinud Oppida, ei saanud seda teha
peamiselt koolituste ja dpingute kdrge hinna téttu. Kuid neid, kes ei dppinud ja isegi ei
soovinud seda teha, raha eriti ei takistanudki. Pigem arvati, et ollakse juba piisavalt targad,
et tédulesannetega toime tulla, voi siis peeti end dppimise jaoks liiga vanaks. Margiti ka
palju teisi pdhjuseid, millest Uhegi kaal ei olnud eraldi véaljatoomiseks piisavalt suur.
Naidetena voib nende hulgast valja noppida selliseid nagu “Ma ei vaja oma eraelus
taiendavaid 6pinguid”, “Ma ei tahtnud enam koolipinki minna”, “Oppimine ei huvita mind”,
“Mul ei olnud pealehakkamist” jne.

25-64-aastaste mittedppimise olulisemad pohjused, 2007
Most important reasons of the population aged 25-64 for not studying, 2007
(protsenti — percentages)

Pdhjus Oppis ja tahtis  Ei 8ppinud, kuid Ei 6ppinud Reason
rohkem 6ppida oleks tahtnud ega tahtnud
(pohjus, miks Oppida Oppida
ei 6ppinud
rohkem)

Studied and Did not study, Did neither study
wanted to but would have nor want to study
study more  wanted to study
(reason for not
studying more)

Ei vajanud oma t66 . . 18 Did not need

jaoks taiendavaid additional in-service

opinguid studies for work

Liiga kdrge vanus 16 Were far too old to

Oppimise jaoks study

Koduse 13 17 11 Did not have time

elu/perekohustuste due to home life /

tottu ei olnud aega family duties

Terviseprobleemid 6 11 Health problems

Koolitus/&ppimine oli 24 27 8 Training/studying

liiga kallis was too expensive

Koolituse/6ppetege- 25 15 4 The time of the

vuse aeg ei sobinud training/studies did not

toéograafikuga suit working hours

Sobivat koolitust/ 9 9 2 There was no

eriala ei olnud training/speciality
of interest

Muu p&hjus 16 20 25 Other reason

Mitte Ukski pdhjus 13 6 5 None of the reasons

Kokkuvoéte

Oppida véib nii formaalselt, mitteformaalselt kui ka informaalselt, sageli 6pitakse kdikide
nende vodimaluste kaudu. Need kolm &ppimisvdimalust moodustavad terviku, sest nende
vahel on palju kokkupuutepunkte. Taiskasvanute 6ppimine oleneb suurelt jaolt nende &ppi-
misvalmidusest ja sellest, kuidas nad suhtuvad uute teadmiste omandamisse. Omakorda
suur mdjutegur on dppimisinfo kattesaadavus. Kui tdiskasvanud tahavad 6ppida, neil on
selleks sobivad vdimalused ja piisavalt infot, laheb tGha rohkem neist uusi teadmisi ja oskusi
omandama. Eesti tdiskasvanud on kdllaltki dpihimulised, kuid siiski on margata, et &ppimis-
valmidus ja -v@imalused erinevad sotsiaal-demograafiliste riihmade kaupa kdllaltki palju.
Eestis tuleks rohkem tahelepanu p6oérata nendele elanikerihmadele, kes on elukestvast
Oppest koérvale jdanud: vanemad inimesed, mehed, madalama haridustasemega ja
madalamatel ametipositsioonidel téétavad inimesed, t66tud, maaelanikud ja muukeelsed
elanikud. Neile tuleks pakkuda rohkem koolitusvéimalusi ja nende &pimotivatsiooni peaks
téstma.

TAISKASVANUTE KOOLITUS ADULT EDUCATION



OPPIMISVOIMALUSED JA -VALMIDUS EDUCATION POSSIBILITIES AND READINESS TO STUDY EE

Kirjandus
Bibliography

Belanger, P. (1995). Learning societies in the making. — Education for the Twenty-first
Century. UNESCO Publishing.

Cross, P. (1986). Adults as learners. San Francisco: Jossey-Bass.

Hakkarainen, K., Lonka. K., Lipponen, L. (1999). Tutkiva oppiminen. Helsinki: WSOY.

Knowles, M. (1980). The Modern Practice of Adult Education. Chicago: Association Press.
Rogers, A. (2002). Teaching Adults. Open University Press.

Rummo, T.-L. (2009). Taiskasvanute tasemehariduses dppimine. — Eesti Statistika
Kvartalikiri. Quarterly Bulletin of Statistics Estonia, nr 2, Ik 75-84.

Ruohotie, P. (1998). Oppimalla osaamiseen ja menestykseen. Helsinki: Edita.
Ruohotie, P. (1999). Oppiminen ja ammatillinen kasvu. Helsinki: WSOY.

Saar, E. (2001). Hinnangud koolituse laiendamisele valdkondade ja alade kaupa. —
Taiskasvanud koolipingis. Tallinn: Statistikaamet; TPU Rahvusvaheliste ja Sotsiaaluuringute
Instituut, Ik 106-112.

Toomse, M. (2007). Hariduslik ebavérdsus. — Sotsiaalne ebavérdsus. Social inequality.
Tallinn: Statistikaamet, |k 86—92.

Unt, M. (2001). Koolitushuvi. — Taiskasvanud koolipingis. Tallinn: Statistikaamet; TPU
Rahvusvaheliste ja Sotsiaaluuringute Instituut, Ik 72—78.

TAISKASVANUTE KOOLITUS ADULT EDUCATION 1 7



EE OPPIMISVOIMALUSED JA -VALMIDUS EDUCATION POSSIBILITIES AND READINESS TO STUDY

18

ADULT EDUCATION POSSIBILITIES AND
READINESS TO STUDY

Tiiu-Liisa Rummo-Laes
Statistics Estonia

Introduction

Adults have a lot of possibilities for learning. In today’s international educational terminology
three kinds of adult learning possibilities are listed — formal, non-formal and informal
learning. Formal learning is studying at school, in formal education facilities; non-formal
learning is participation in work-related or hobby training seminars/conferences, and informal
learning is self-learning, which is, in Estonian literature, sometimes called education for life.
Those three divisions form a part of lifelong learning. Surveys carried out by Statistics
Estonia contain questions about informal study, even though it does not belong under the
internationally acknowledged statistical term of ‘lifelong learning’ — Eurostat education
statistics regard only formal study and non-formal study as lifelong learning. However,
informal study is considered broadly under the adult education and lifelong learning and it is
reckoned as one of the learning possibilities.

Formal study takes place at school, which is reputedly a place meant for learning and
teaching. An adult student usually studies in a gymnasium for adults, vocational school or
higher education institution. This learning is purposed, teachers are well-prepared and
usually have got an adequate qualification. The whole learning process is being supervised
and evaluated.

Non-formal study can take place in various locations, not necessarily at school or in a
classroom (e.g. nature training can take place in the nature, handiwork training in museums,
etc.). Learning and teaching are not the only purposes of those locations, and the emphasis
can often be on something else (e.g. the museum is not originally a studying facility, but an
institution that collects and preserves items of scientific or artistic value). Non-formal study is
also purposed, but at the same time fully voluntary. The instructors of a training or study
may be professionals, but do not have to be.

Informal study generally takes place spontaneously in everyday life situations, for example
in leisure time, around family or at work. The learner usually has not purposed it and study-
ing is not conscious and planned but rather spontaneous. Self-learning has results, but
these are not immediately and directly noticeable. Naturally, this type of learning does not
grant a certificate or a diploma like it is in formal education. Examples for informal learning
are going to the theatre, reading books, but also having a conversation with the family at the
dinner table. Sometimes, conscious non-taught learning, self-education and independent
learning are also added as examples.

It is often difficult to distinguish which type of study is under discussion, because in reality
they often coincide. The elements of one form of study can be included in another one and
so on. For example, lessons of formal education can also, from time to time, take place in
nature and not in a classroom (science class, for instance, but also mathematics class can
take place in the schoolyard when the weather is good). In formal study, a lot is learned in
an informal way from the peers during recess. Trainings and seminars of non-formal study
also contain informal study during conversations at coffee breaks.

The number of persons engaged in studies has recent grown in the society and this has
been explained by demographic, social and technological changes. Social changes are the
overall rise of educational level, the change in career tendencies as well as the changing
role in the society and more equal educational opportunities of females. The most important
demographic change is people’s convergence to cities and larger settlements, which make
learning facilities easily accessible. Due to technological progresses, learning has become
accessible for places outside large seftlement centres and the forms of learning and
teaching have diversified. (Cross 1986)

A very important attitude in life is the readiness and interest to study, because every person
needs this attitude to cope with oneself and the society. Readiness to study means having a
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drive to open oneself up to everything new and to value experiences. This attitude could be
a way of life, people’s recognised attitude towards the necessity of expanding knowledge
and skills. Interest towards learning and training activities may be generally an abstract
understanding that new knowledge is needed for making one’s life interesting or for staying
competitive. On the other hand, it can be connected with a true necessity to maintain a job
or to get a different job (Unt 2001).

This article analyses the readiness for training and the provision of studying possibilities by
Estonian enterprises as well as the readiness to study and knowledge of different learning
possibilities among adults between the ages 25—-64. The used material contains data from
the surveys of Continuing Vocational Training Survey 2005 and Adult Education Survey
2007. The latter sample survey also included Estonian adults from the age of 20, but as
international data are based on respondents between the ages 25-64 and, considering that
many adults under 25 are students continuing their education, then the analysis is based on
the data of respondents between the ages of 25—-64, whose learning is no longer very tacit
and therefore goes better under the term ‘lifelong learning’.

There are various possibilities of study both in formal education and in training activities,
either paid or free or charge. Suitable possibilities simply have to be found. People often
dread that the studies are too expensive, but there are many free courses financed by the
state with the support of European funds. Also, a number of enterprises pay for their
employees’ training activities. Therefore, one simply needs to be active and get hold of
opportunities.

Enterprises’ readiness to provide training

A large part of lifelong learning is connected to specialty. Organisations, institutions and
enterprises often supply their workers with opportunities for in-service training and, in some
cases with general non-specialty studies and learning possibilities. It is recognised that in
order to face the challenges of knowledge-based society, it is necessary to acknowledge
specialty skills and proficiency not only as personal skills, but as common skills of groups
and networks (Hakkarainen et al. 1999). Career has been interpreted as a growth of
competence, in which skills and proficiency are developed and the communication network
expands. With experience and the process of development, the prior knowledge and skills
may change and be reshaped. (Ruohotie 1998) In Estonia the number of enterprises
offering adult education has increased in the course of years. In 1999, 63% of all enterprises
with more than 10 employees provided training, in 2005 the number had reached 67%.
Larger enterprises organise more studies as they have more financial resources (Figure 1).
Unfortunately, at the moment, there is no information about the effect of economic downturn
on the enterprises’ readiness for training. As training expenses have been cut in a lot of
enterprises, then currently, there are probably fewer studying possibilities in workplaces.

Estonian enterprises ranked in the middle in the 2005 list of international comparison of
enterprises’ readiness for training (Figure 2). We ranked higher than most former socialist
countries, but there were less training activities here compared to Scandinavian enterprises.
However, we outranked the average of the EU by seven per cents.

A large number of enterprises enable their employees to study in formal education. Some
enterprises even pay for their employees’ studies (Table 1). In 2005, 8% of enterprises
covered all expenses of their employees’ studies in formal education and 11% covered the
training expenses partly. Much more common is indirect support to employees who are
studying — approximately half of the enterprises enabled study leave and the same amount
of enterprises allowed their employees attend classes during working day. Nearly a third of
enterprises (32%) supported their employees’ learning neither directly nor indirectly. This
means that the employees of those companies learned at their own expense (in case their
studies were priced) and outside their working hours. Neither were they granted any study
leave. This means that learning was the private pleasure of those employees and they had
to cope with a large workload. At the same time, it must be pointed out that this number
could even be higher, because when the employer does not finance the employee’s studies
either directly or indirectly, it could be due to the fact that the particular employer is unaware
that the employee is studying. (Rummo 2009)
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Adults’ readiness to study

If Estonian enterprises are ranking high in their readiness for training, then is the people’s
readiness to study high enough? The surveys conducted on adult education revealed that
the share of people participating in adult education is below the EU average in Estonia.
There are, probably, adults who participate in trainings repeatedly, while the level of
readiness to study of the rest of the adults is low. There are many reasons for it: people are
afraid that they are too old for studying, have an opinion that no further studies are needed
for work, dreading that studies may take up too much time, etc.

A person’s readiness to study often depends on how much information one has about
different possibilities of study, because one can not study or participate in training activities
without having been informed about them. Adults found information about the trainings of
interest mainly on the Internet, many employees also from their employer. A large proportion
of adults found necessary information also in the press, on the radio or television. The Adult
Education Survey also included some questions about information of trainings (Table 2),
which concentrated on trainings that an adult planned to attend in the future or would be
most interested in participating. Answers by the level of being informed were distributed in a
rather interesting way — approximately 40% of respondents had no information, a third
needed additional information and merely a quarter of respondents had all the necessary
information. The information most known about trainings was ‘who organises the training’
(28%); the cost, duration, time, and place were known by fewer respondents (256-26%). As
the talk was about prospective trainings that respondents probably wish to attend in the
future, so it is natural that people did not have enough information about them as they
themselves have not yet searched for it. This is supported by the fact that 74% of
respondents admitted that, in spite of being interested in participation in certain trainings,
they have actually not done anything to participate. Only 21% said that they had searched
for the information about where a training in a certain field can be obtained, and 5% had
already signed up for a training. At the same time, the small number of sufficiently informed
persons is a problem, as it can show the lack of interest of a person in searching information
about the training which he/she is indeed interested in; this, in turn, can raise the question
whether the person concerned is really interested in the training or just claims to be. In a
worse case, the results could mean that information about trainings is not accessible enough
for everybody.

The motivation of an adult learner to study is strongly connected with social environment
and roles (Knowles 1980; Rogers 2002). Adult learner is often led by more than one motive
at a time. Motivation is connected to learner’s target orientation, values, beliefs, and
expectations (Ruohotie 1999). It is interesting to view the readiness to study in the EU
countries (Figure 3). Adults, who had been studying during the 12 months preceding the
survey, were most eager to study in spite of their previous studies. This is an evidence of
people’s endless interest in studying — the amount of new knowledge is never enough and
there is a constant wish to develop. We can see that the greatest number of people with a
wish to study live in Sweden (32%) and in Cyprus (31%). With respect to the referred
indicator, people in Estonia gained twice as low a result (15%). Sometimes a person is
ready to study, but it is not possible due to different reasons. In this case, an adult is ready
to study, but it is not practicable due to reasons independent of him/her. These people, too,
are numerous in Cyprus (one third), in Estonia the rate is 13%. The third category consists
of people, who had studied during the previous year and, in their opinion, had studied
enough, even though they did not wish to study any more. The highest percentage of those
adults was, again, in Sweden (41%). In Estonia the share was 27%. The fourth category
consists of people with the lowest readiness to study, i.e. people who had not studied during
the previous year due to their own decision. The biggest number of people with a low
readiness to study was in Hungary (82%). In Estonia, 45% of people belonged to this
category.

Readiness to study is different in different socio-demographic groups (Table 3). Males are
less and women more interested in studying. Over a half (62%) of males between the ages
25—-64 had not studied during the previous 12 months neither at school nor in trainings, and
did not wish to do it. The respective percentage of females was 40%. When comparing
different age groups, we can see that elderly people have the lowest readiness to study
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(aged 55-64). Two thirds of them did neither study nor wish to study. At the same time,
there were quite a lot of people (19%) aged 25-34 who were interested in further
improvement of their knowledge in spite of the fact that they had studied during the previous
12 months. There are numerous literary works on the theory that people with higher
education keep studying because they are used to studying and they have ever growing
yearning for knowledge. In lifelong learning, there are disproportionally many learners who
have reached a high level of education (Toomse 2007). We can also see in Table 3 that a lot
of people with the lowest educational level did not study and did not wish to do it (67%),
while there was quite a large number of people with tertiary education, who did study and
wished to do it even more (23%). Therefore, there is a close connection between previous
studying and patrticipation in further lifelong learning. Likewise, readiness to study is higher
among the employed than among the unemployed. Occupational group also plays a great
role. Blue-collar workers develop themselves less than white-collar workers, who wish to
develop themselves even more. It should be mentioned, that the unemployed had even
higher potential readiness to study than the employed, as there was a bigger number of
unemployed people who did not study, but would have wished to do it. The employed
persons also have more possibilities to study (e.g. trainings financed by the enterprise).
There was a large number of potential learners among white-collar workers, who did not
work as managers or professionals, but rather as lower-ranked clerks, which shows that
managers are offered more possibilities of study, while clerks fall short on them. There were
also more of those managers, who had attended trainings but did not wish to study more.
The accessibility of adult education depends on the position of a particular employee on the
labour market: a better position on the labour market grants better access to trainings
(Belanger 1995). Also, people with Estonian as the mother tongue have a greater intrinsic
necessity to study than the rest. While over a half (62%) of people with a different first
language neither studied nor wished to study, then the share of persons with the lowest
readiness to study among the native speakers of Estonian aged 25—-64 was smaller by ten
per cents. A noticeably more passive attitude of non-Estonians towards studying is worrying,
as they should be the ones educating and developing themselves in order to compete with
Estonians on the labour market. There are no big differences between adults living in urban
and rural settlements compared to other socio-demographic characteristics: people in urban
settlements are only slightly more interested in studying than people in rural areas. It is
surprising, that there were not more people in the rural settlements who did not study, but
would have wanted to, compared to urban areas, even though rural settlements offer fewer
possibilities for studying. Perhaps people in rural settlements have accepted that they have
no possibilities to study and can no longer claim or expect to have possibilities for it. At the
same time, access to the Internet in rural settlements may have improved and rural citizens
can study via online-courses.

Readiness for training can also depend on the field of training (Figure 4). The largest
number of people was ready to participate in in-service trainings connected to their specialty
knowledge and skills — 22% of them planned to develop themselves in their specialty within
the next 12 months. Foreign languages and computer skills were also quite popular fields of
study. Readiness to study was the lowest with respect to trainings intended for the
unemployed, but in 2007 the unemployment rate was not yet high and employed persons do
not need such trainings. Surprisingly, the fields of driving and accounting were also quite
unpopular.

Intentions and possibilities to study

It is very important for people to have their say when the talk goes about their own
possibilities to study. No doubt, it is of utmost importance to know, to which extent the
possibilities for continuing trainings of adults meet the needs of the participants in the
respective trainings and the needs of the society (Saar 2001). Adults named language
learning (study of the official language and foreign languages) and computer studies as the
most popular fields of study, the possibilities of which should be further expanded (Figure 5).
The same fields were mentioned earlier as the studies, that people were most interested in
and planned to attend in the near future. Computer and language skills are, indeed,
extremely necessary to compete on the labour market and/or lead an interesting life, e.g. go
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travelling. The respondents did not think that there should be more training courses in the
agricultural sector and farm management. Also, accounting and driving, for example, were
considered the fields in which enough training courses had already been provided.

Table 4 provides an overview of the plans to acquire formal education. Unfortunately, only
2% of adults had definite intentions to study in the formal education. Future students were
most often young females, who already had a degree in higher education, were in a higher
position and usually lived in cities. There were considerably more of those who were not
sure about their future studies (12%), and for socio-demographic characteristics, the
respective persons were relatively similar to the group described above. However, the ones
who were not sure about their future studies included also some people from rural
settlements. In rural areas, people may have more doubts about studying due to the
changes they would need to make in their life, as there are no higher educational institutions
in rural areas and studying would require changing their place of residence. The most
elderly people were the most certain that they would not continue their studies — 94% of the
persons aged 55-64 were of this opinion. Due to their age, a lot of them have low
educational level and no work, or, if they still work, they are rather blue-collar workers.
Therefore, white-collar workers, who already have a considerably higher educational level
than blue-collar workers, are more active in striving for further education. International adult
education survey shows that the United Kingdom and Nordic countries have the largest
number of people aged 25-64 studying in formal education. In the United Kingdom, 15% of
adults (aged 25-64) had been studying in formal education during the previous 12 months,
but in Estonia — only 5%. In most countries, females are more active in education (e.g.
Estonia, Latvia, Lithuania, Slovakia, Finland and the United Kingdom). At the same time,
there are countries where males dominate among adult students (e.g. Cyprus and
Germany).

Results of the survey on adult education, carried out among enterprises, show that in
2005 the training policies of 15% of enterprises included their employees’ participation in
formal education. Almost a quarter (24%) of enterprises had employees studying in formal
education. In 2005, nearly half of the studying employees to whom enterprises had offered a
possibility to study in formal education, were studying in the bachelor courses (51.3%),
29% of enterprises had employees in master courses, and 5% of enterprises had students in
doctoral courses. 44% of enterprises that enabled formal education had employees
acquiring professional higher education. In one sixth of such enterprises, there were
employees acquiring vocational education. At the same time, there were enterprises that
had employees still in general education (13%).

As adults in Estonia seem to prefer different trainings to formal education, let us have a
closer look at the possibilities to participate in trainings. In Table 5, we can see by training
possibilities the percentages of adult respondents, who had a definite wish to participate in
one or other training during the following 12 months. It was positive to see, that a lot of
adults who were interested in participating in trainings, found, that it is possible to find
suitable trainings within their city/county of residence (70%) and in their mother tongue
(78%). At the same time, the price of the training that was of interest was often unacceptable
(71%), unfortunately. The duration and time of training were also not necessarily suitable,
although it did not have such an impact on the participation in training as the price. Thus, the
price of training was then, probably, the reason why participation in trainings remained only
a dream for a lot of adults in Estonia.

When we have a closer look at the possibilities to study by socio-demographic groups, then
we can sometimes notice significant differences. For example, as expected, urban citizens
had more possibilities to participate in trainings taking place in their city/county of residence
(76%), while slightly over a half (65%) of the people in rural settlements had the same
possibility. As there are more people with lower education in rural areas, then the access to
trainings near the residence place is mostly granted to those with higher educational level
and in higher positions.

The offered time of trainings is more suitable for elderly people, as they naturally have more
leisure time and therefore the time of the training is not as important to them as to younger
workers. However, it seems that people with higher educational level and in higher positions
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have a better ability to plan their time, as, regardless of their supposed busy lifestyle, they
still think that they have time to participate in trainings at the times suitable for them.

As expected, the price level of trainings is, due to higher salary rates, suitable mostly for
employed younger native Estonian-speakers with higher educational level (especially those
in higher positions).

Females are more positively minded about different factors than males. This is the reason
why there unavoidably emerge concerns that males always find excuses for not educating
themselves, while females are seriously interested in studying in spite of hindering matters.
The most interesting fact is that a bit more females agreed with the training price, though
males usually have higher income than females.

Reasons for not studying

Possibilities to study, to be more specific, the lack of them, are closely connected to the
reasons why the adults do not study (Table 6). For those who studied and wished to study
more, the main reason for not continuing their studies was the lack of time because of work,
but also the high cost of further studies. Also for those who did not study, but wished to do it,
the main reason for not studying was the high cost of studies and trainings. But persons who
neither studied nor wished to do it, the cost was not very much a hindering factor. They
rather considered themselves capable enough to deal with their work assignments, or
considered themselves too old to study. At the same time, a number of other reasons were
given, but they were not so significant as to make a generalisation on them. Some examples
of those were “I do not need additional studies for my personal life”, “I did not want to go to
school any more”, “| am not interested in studying”, “I did not have a drive to study.” etc.

Summary

It is possible to study formally, informally and non-formally, a person frequently studies by
using all these three possibilities. Due to connections between them, those three possibi-
lities to study form a integrated unit. To a large extent, adult education depends on the
individual’s readiness to study and attitude towards acquiring new knowledge. The
accessibility of information about studies also plays a great role. If adults wish to study, have
suitable possibilities to study and accessibility of information about studies, we find more
and more adults at school, acquiring new knowledge. Adults in Estonia are quite active in
educating themselves, but at the same time it can be noticed that their readiness to study
and possibilities to study depend to a large extent on socio-demographic factors. In Estonia,
more attention should be given to the citizen groups, who have missed out on lifelong
learning. Such people include elderly people, males, persons with lower educational level,
people working in lower occupational positions, the unemployed, people in rural settlements
and people with a different mother tongue. Their motivation to study should be raised and
more studying possibilities should be provided to them.
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KOOLITUSEL OSALEMISE EESMARGID:
SOOVID JA TEGELIKKUS

Rein Vé6rmann
Tallinna Ulikooli Rahvusvaheliste ja Sotsiaaluuringute Instituut

Sissejuhatus

Té6maailm on majanduse globaalse restruktureerimise tagajarjel viimaste aastakimnete
jooksul palju muutunud. Seetdttu on vahenenud hdive tootmises ja kasvanud teenindus- ehk
tertsiaarsektoris. Sellega on omakorda kaasnenud td6tuse kasv, lUhiajaliste t66lepingute
sagenemine, pikemad té6paevad, suured palgaerinevused juhtide ja reatdétajate vahel jne
(Scanlon 2008). Teadmised ja oskused aeguvad kiiresti ning neid on vaja pidevalt
tédiendada, seetdttu on teatava aja tagant uuesti koolipinki istumine igati loomulik. On koguni
leitud, et dppimine, tddtamine ja t66tus on inimese elutee lahutamatud osad, mis vaheldu-
vad periooditi (Glastra jt 2004).

Artiklis on vaatluse alla véetud taienduskoolituse Uks aspekt — koolitusel osalemise ees-
margid (nt Cameron ja Pierce 2002; Ahl 2006; Bye jt 2007). Teadmiste tdiendamise pdhjusi
voib olla palju ja nad voivad Uksteisest vaga palju erineda voi isegi vastukaivad olla,
kusjuures Uks ei valista teist. Koolitusel osalemise eesmark vdib olla varem omandatud
oskuste ja teadmiste tédiendamine, sest uued masinad ja tehnoloogiad néuavad p&hjalikumat
ettevalmistust. Soov teha oma senist t66d paremini on samuti igati moistetav eesmark.
Majandusreformide kaigus, kui paljud inimesed kaotasid erialase t60, kerkis paevakorda
Umberdppe vajadus ning teadmiste ja oskuste suurendamine elukutse vahetamise
eesmargil. Muidugi ei saa korvale jatta sellist 6pingute eesmarki nagu soovi vahendada t66
kaotamise ohtu. Peale nende on veel ka (ldisemad eesmargid, nagu eneseusu
suurendamine, eneseharimine, huvialaga tegelemine, uute tutvuste loomine jne.

Teaduskirjanduses on koolitusel osalemise eesmarke puldltud rihmitada Uhest voi teisest
alusest lahtuvalt (nt Houle 1961; Schutz 1972; Boshier 1971; Boshier jt 2006). Siinses
artiklis on teatav eristus tehtud vaid té6ga seotud ja Uldisemat laadi eesmarkide vahel ning
vaadatud neid kahe nurga alt: eesmarkide poole pealt ehk miks sooviti koolitusele minna ja
tegelikkuse poolelt ehk miks koolitusel osaleti. P6hjused esitati vastajale nimekirjana, millest
ta pidi valima kdige rohkem kolm, et selgitada, miks ta kavatseb koolitusele minna voi juba
kais seal. Kasutada olev empiiriline materjal ehk taiskasvanute koolituse uuringud lubavad
siia lisada veel ajalise dimensiooni — anallisida saab vaatluse all olevat kiisimust
moddunud kiimnendi teisel poolel (1997. aasta taiskasvanute koolituse uuring) ja kdesoleva
aastakimne teisel poolel (2007. aasta taiskasvanute koolituse uuring) ning tuua vélja selle
aja jooksul toimunud muutused ja suundumused. Seda on tehtud nende eesmarkide kohta,
mida sai vorrelda sisu (vOi olemuse) poolest, sest nii koolitusel osalemise soovide kui ka
koolitusel kaimise tegelike pdhjuste sdnastused olid kahes uuringus ménevdrra erinevad.
Sellest hoolimata on 1997. ja 2007. aasta uuringu andmed vaadeldavas kusimuses pohi-
mbtteliselt vorreldavad.

Koolitusel osalemise soovid

Teadmiste tdiendamise soov vdib olla tingitud mitmesugustest asjaoludest. Seejuures on
iseloomulik, et Uhed neist on inimese jaoks tdhtsamad kui teised ja selle alusel moodustub
omakorda taienduskoolitusel osalemise pdhjuste pingerida. Jargnevalt ongi anallisitud,
milline oli koolitusele mineku pdhjuste pingerida uuringus osalenud inimeste puhul tervikuna,
millised tegurid toodi esile kdige sagedamini, millised veidi harvemini ja millised said Usna
tagasihoidliku toetuse. Sama oluline on heita valgust kiisimusele, kas vaadeldava aja
jooksul ehk 1997. ja 2007. aasta vahel toimus mingeid muutusi koolitusele mineku pdhjuste
pingereas ning pohjuste toetajate osatahtsustes.

1997. aastal sai taienduskoolitusele mineku eesmarkidest kdige suurema osa (ligi 2/3)
vastanute toetusest eneseharimine (joonis 1). Sellest 14% vdrra vahem toodi vélja soovi
senise todga paremini toime tulla ja sellest omakorda 17% voérra vahem eneseusu
suurendamist. Need arvud on killaltki kdnekad. Tédga ei olnud seotud esikohal olev ja
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esimese kolme hulgas kaks koolitusele mineku eesmarki. Sellest vdiks jareldada, et olukord
Eesti t66turul eelmise aastatuhande [6pul ei olnud enam nii terav, et see temaatika alati
esimesena Ules tdsta. limselt oli riigi majanduslik olukord juba sedavdrd stabiliseerunud, et
lubas koolitusel osalemise eesmargina rohkem réhku panna hoopis teistele eesmaérkidele,
naiteks eneseharimisele ja eneseusu tdstmisele. Seda kinnitab ka tdsiasi, et vaatluse all
olevas kusimuses oli sageduselt jargmine selline p&hjus nagu huvialaga tegelemine ja alles
seejarel tddga seotud pdhjus — vahendada t66tuks jadmise ohtu. Selliseid koolitusele
mineku eesmarke nagu uute tutvuste loomist, té6koha vahetamist, aga samuti aritegevuse
alustamist t6i esile alla paarikiimne protsendi vastanutest. Nendest vbiks eraldi esile tuua
just aritegevuse alustamise, mida t6i eesmargina valja iga kaheteistkiimnes vastaja ehk
teisisbnu — koénealune eesmark oli pakutud variantide seas viimasel kohal. Muidugi on
voimalik, et Eesti koolitusturul on sedalaadi koolitusi vdhe, mistdttu ei saagi seda eesmarki
esile tuua. Teisalt aga viitab aritegevuse alustamise soovi kui koolitusel osalemise eesmargi
tagasihoidlik koht eesmarkide pingereas tdsiasjale, et Eesti oli ja ilmselt ka jdab veel pikaks
ajaks eeskatt palgatddtajate riigiks.

Joonis 1 Voimalikul koolitusel osalemise eesmark, 1997 ja 2007
Figure 1 Goal set for participation in a prospective training, 1997 and 2007

Eneseharimine
Self-education

Parem toimetulek senise td6ga
Better performance of current work

Eneseusu suurendamine
Enhancement of self-reliance

Huvialaga tegelemine

Dealing with hobby

To6tuks jaamise valtimine

Avoiding the risk of becoming unemployed

To6le asumine
Starting of employment

Uute tutvuste loomine 1997
Meeting new people
Aritegevuse alustamine . 2007
Starting up own business | | %
0 10 20 30 40 50 60 70

Esimesele uuringule jargnenud kiimne aasta jooksul toimus koolitusele mineku pd&hjuste
pingereas mitu muutust. Esikohale tdusis (ehkki sama hulga toetajatega nagu kimme aastat
varem) soov senise t66ga paremini toime tulla. Kolmandale kohale langes eneseharimise
soov, aga seda tdi esile vaid iga kolmas vastanu ehk kaks korda vahem inimesi kui
1997. aastal. Eraldi esiletdstmist vajab eneseusu suurendamise soov. Kui 1997. aastal oli
see koolitusele mineku pdhjuste seas kolmandiku vastanutega kolmandal kohal, siis
2007. aastaks oli see langenud kuuendale kohale, kusjuures vaid 8%-lise osatahtsusega.
Sellist suurt langust kdnealuse eesmargi puhul voiks seletada asjaoluga, et majanduse
stabiilse arengu oludes — ja 2007. aastal oli areng veel stabiilne —, on inimestel enese-
usuga vahem probleeme. Samuti vdimaldab rahulik aeg podrata rohkem tahelepanu naiteks
huvialakoolitusele. Stabiilse arengu ajal mdeldakse vahem ka t66 kaotamise vdimalusele —
1997. aastal t6i selle pdhjuse esile viiendik vastanutest, kimme aastat hiljem aga
seitsmendik. Langusest hoolimata tundub selle pdhjuse 15%-line toetus ikkagi suur.
Kasutada olevate andmete pdhjal on raske Gelda, kas inimesed tajusid juba varakult, et
tdusule peab paratamatult jargnema langus, vdi oli tegemist n-6 valvevastusega, sest t60
kaotamise oht on alati olemas ja koolitusel osalemine vdiks sellisel juhul positiivset m&ju
avaldada, olles teatavas méttes preventiivne abindu. Markimata ei saa jatta ka tdsiasja, et
vaadeldava ajavahemiku jooksul vahenes nende inimeste osatéahtsus, kes soovisid minna
koolitusele selleks, et alustada aritegevust. See kinnitab veel kord juba varem mainitud
vaidet, et Eestis on eelkdige palgatdotajate Uhiskond, kuid teisalt olid 2007. aastaks
aritegevuse valdkonnas asjad nahtavasti paigas ja uusi alustajaid suhteliselt vahe. Sellest
tulenes ka aritegevuse alustamise eesmargil koolitusele minna soovijate vaike osatdhtsus
kdigi vastanute hulgas. 2007. aastal pakuti vastajatele taienduskoolitusele mineku ees-
margina valja ka valismaale t66le asumise soov, kuid seda toetasid vahesed. Sellest ei saa
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ilmselt valja lugeda, nagu Eesti inimesed ei kaiks valismaal t66l, vaid pigem on problemaati-
line selliste inimeste sattumine valimisse.

Peale eelneva anallisi, milles kasitleti vdimalikule taienduskoolitusele mineku eesmarke
Uldises plaanis ehk kdikide vastajate peale kokku, pakub suurt huvi eesmarkide anallids ka
sotsiaalsete riihmade ehk meeste ja naiste, eestlaste ja mitte-eestlaste, nooremate ja
vanemate inimeste ning vdhem ja rohkem haritute kaupa. Samuti pakub huvi analliis ajas,
sest voib arvata, et kahe uuringu vahelise aja jooksul on muutunud just nende konkreetsete
rihmade koolitusel osalemise eesmargid ning need muutused on omakorda kaasa toonud
eespool kirjeldatud eesmarkide uldised muutused. Jargnevalt vaadeldakse nimetatud rihmi
lahemalt.

Taienduskoolitusega seotud problemaatika kasitlemiseks 1970.—1980. aastatel |aane-
maailmas korraldatud uuringutest (nt Duncan ja Hoffman 1979; Lynch 1992) selgus, et
koolitusel osalemise aktiivsus on meeste ja naiste puhul erinev. Neoklassikalise majanduse
raames tugineti nende erinevuste seletamisel inimkapitali teooriale. Selle teooria kohaselt
osalevad naised taienduskoolitusel hoopis harvemini kui mehed. P&hjusena toovad nime-
tatud teooria pooldajad esile asjaolu, et kogu maailmas vastutavad kodu ja laste kasva-
tamise eest eelkdige naised. Kodule suurema téahelepanu pédramine aga tahendab seda, et
naiste t06tee on katkendlik ja see teeb keerukaks nende vdimalused koolitusel osaleda.
Naised isegi valdivad to66kohti, mis eeldavad taienduskoolitust, ja tdéandjad tegelikult ei
pakugi neile selliseid kohti. (Becker 1964; Polacheck 1981)

Viimase paarikimne aasta jooksul aga on selles vallas toimunud olulised muutused. Nimelt
on selgunud, et naised osalevad taienduskoolitusel marksa aktiivsemalt kui mehed. See ei
ole nii mitte ainult Idaneriikides (nt Greenhalgh ja Mavrotas 1994; Wooden ja Vanden
Heuven 1997; Simpson ja Stroh 2002), vaid ka naiteks Eestis. Seda kinnitavad mitmed
Eestis korraldatud uuringud, millest esimesena vdiks mainida suuremahulist (3400
respondenti) 1997. aasta taiskasvanute koolituse uuringut (Taiskasvanud ... 2001), aga
samuti mitut vaiksema mahuga kisitlust (nt Marja 2000; Elukestva ... 2002). Koolitustel
osalevate naiste osatdhtsuse suurenemine, digemini meeste omast ette jdudmine, téstatab
esmalt kusimuse, kas meeste ja naiste erinev aktiivsus tdhendab ka erinevusi taiendus-
koolitusel osalemise pdhjustes. Teiseks tekib kisimus, kuidas on omavahel seotud
koolitusel osalemise pdhjused ja naiste aktiivsuse kasv aja jooksul, kui vorrelda omavahel
kahe, 1997. ja 2007. aasta uuringu andmeid.

1997. aasta uuringu jargi oli taienduskoolitusele mineku eesmarkidest nii naistel kui ka
meestel kindlalt esikohal soov ennast harida, naiste puhul oli selle osatahtsus mone
protsendi vdrra suurem (joonis 2). See oli aeg, kui majanduse Umberstruktureerimisega
kaasnenud raskustest hakati lile saama ning Venemaa majanduskriisi ja selle mdjude
Eestisse joudmiseni oli veel aega, mistdttu ilmselt voidigi koolituses naha eelkdige Uht
eneseharimisvdimalust. Seda kinnitab ka tddemus, et teisel kohal oli nii meestel kui ka
naistel soov senise tddga paremini toime tulla. Seejuures mehed pidasid seda pd&hjust
mdnevdrra olulisemaks. Nii meeste kui ka naiste pingereas kolmandal kohal olnud
eesmarki — eneseusu suurendamist — toetasid aga rohkem naised, millest voiks valja luge-
da, et kui meeste jaoks on olulisem t66ga perfektselt hakkama saada, siis naised vajavad
rohkem toetust eneseusu suurendamiseks ehk kinnitust arusaamale, et igast olukorrast on
olemas véljapaas.

To6tuks jaamise ohu vahendamist pidasid taienduskoolitusele mineku eesméargina enam-
vahem vordselt oluliseks nii mehed kui ka naised. See on mdnevdrra ootamatu, sest
1997. aastal oli meeste t06tuse tase Eestis naiste omast juba kdrgem, mistdttu vdinuks
eeldada, et mehed ndevad taienduskoolituses véimalust n-0 seljatagust kindlustada rohkem
kui naised.

Suhteliselt vaikese osatahtsusega eesmark — soov té6le asuda — eristub mitmestki teisest
seetdttu, et mehed ja naised hindavad seda vaga erinevalt. 1997. aastal t6id naised seda
eesmarki valja marksa rohkem kui mehed. lImselt on pdhjus selles, et 1990. aastate esime-
sel poolel td6turult kbrvale térjutud voi ise kdrvale tdmbunud naised soovisid t6dle tagasi
tulla. Vahepealne t66turult eemalolek aga eeldas teadmiste taiendamist.
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Uute vdi taiendavate teadmiste omandamist sooviga alustada &ritegevust tdid Usnagi
Uhtmoodi esile nii mehed kui ka naised. Ehkki aritegevust on traditsiooniliselt peetud meeste
valdkonnaks, on vanad métteviisid ilmselt aegunud.

Joonis 2 Voimalikul koolitusel osalemise eesmaérk soo jargi, 1997
Figure 2 Goal set for participation in a prospective training by sex, 1997
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Joonis 3 Voimalikul koolitusel osalemise eesmark soo jargi, 2007
Figure 3 Goal set for participation in a prospective training by sex, 2007
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Tulles mé6dunud kimnendi 18pust kdesoleva kimnendi ehk 2007.aasta juurde ning
vorreldes vbimalikule koolitusele mineku eesmérke meeste ja naiste puhul nendel perioodi-
del, iimneb mdéndagi huvitavat (joonis 3). Eespool on juba réhutatud, et vaadeldava kiimne
aasta jooksul eesmarkide tahtsustamine teatud maaral muutus. See toimus seetéttu, et
mone eesmargi osatdhtsus suurenes, teiste oma aga vahenes. See kehtib ka meeste ja
naiste vordlusel. Nii meeste kui ka naiste hulgas margiti vdimalikule koolitusele mineku
eesmargina kdige sagedamini soovi senise td6ga paremini toime tulla. Selle eesmargi
osatahtsus oli kummagi soo puhul ligikaudu 50%. Teisel ja kolmandal kohal olid meeste ja
naiste hulgas koolitusele mineku pd&hjustest huvialaga tegelemine ja eneseharimine.
Markimist vaarib nendest just huvialaga tegelemine, sest tegemist on ainsa pdhjusega, mille
puhul meeste ja naiste vastuste vahel olid statistiliselt olulised erinevused. Seejuures naised
markisid seda kui Uhte véimalikku pdhjust koolitustee jalge alla vétta meestest sagedamini.
Ulejaanud pdhjuste puhul oli toetajate osatdhtsus kummagi sugupoole seas lsna vérdne.
Veel vbiks mainida aritegevuse alustamise soovi, mille osatahtsus véimalikule koolitusele
mineku pohjuste seas oli meeste hulgas eeldatult ménevdrra suurem, kuid péhjus ise oli
suhteliselt vahe tahtis.
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Meeste ja naiste eesmarkide kohta vdib Uldiselt 6elda, et need olid Usna sarnased, eriti
2007. aastal. Teisisénu on meeste ja naiste soovid muutunud teatud maaral sarnasemaks,
mis lubab vaita, et vdhemalt 2007. aasta uuringu jargi sugu taienduskoolitusele mineku
pdhjusi eriti ei mdjutanud.

Eesmargid rahvuseti Oluline taienduskoolitusele mineku p&hjuseid mojutav tegur 1997. aastal oli vastaja etniline

kuuluvus. Praegusel juhul on see fikseeritud dihhotoomselt — eestlased ja mitte-eestlased.
Nimetatud kahe riihma v&imalikul koolitusel osalemise eesmarke analiiisides ilmnes, et kui
eestlased t6id kdige sagedamini esile soovi ennast harida (mitte-eestlaste hulgas oli see
soov teisel kohal), siis mitte-eestlaste jaoks oli kdige olulisem eesméark eneseusu téstmine
(eestlaste seas kolmandal kohal) (joonis 4). Kui sellele lisada fakt, et mitte-eestlased toid
eestlastega vorreldes marksa sagedamini véimalikule koolitusele mineku eesmargina valja
ka soovi vahendada t66 kaotamise ohtu, viitab see Usna selgelt nende marksa
probleemsemale olukorrale mitte ainult t06turul, vaid Eesti Ghiskonnas lldse. Vahemalt
vastajate endi hinnangul tundub see nii olevat. Uldiselt aga tuleb réhutada, et mitte-eestlaste
jaoks olid 1997. aasta uuringu kohaselt vaga olulisel kohal just t66ga seotud eesmargid ja
nende osatdhtsus, kes selliseid eesmarke rohutasid, oli eestlaste omast suurem. Seevastu
eestlaste hulgas toodi peale td66ga seotud eesmarkide rohkem esile ka teisi, mis veel kord
viitab sellele, et eestlaste positsioon ja vdimalused t66turul méddunud sajandi 16pul olid
paremad kui mitte-eestlaste omad.

Joonis 4 Voimalikul koolitusel osalemise eesmark rahvuse jargi, 1997
Figure 4 Goal set for participation in a prospective training by ethnic nationality, 1997
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Joonis 5 Voéimalikul koolitusel osalemise eesmark rahvuse jargi, 2007
Figure 5 Goal set for participation in a prospective training by ethnic nationality, 2007
|

Parem toimetulek senise td6ga
Better performance of current work

Huvialaga tegelemine
Dealing with hobby

Eneseharimine
Self-education

Toéole asumine

Starting of employment

Too6tuks jdamise valtimine

Avoiding the risk of becoming unemployed

Eneseusu suurendamine
Enhancement of self-reliance Mitte-eestlased
Aritegevuse alustamine Non-Estonians

Starting up own business

. Eestlased
Uute tutvuste loomine Estonians
Meeting new people | | %
0 10 20 30 40 50 60

Jargmise kiimne aasta jooksul toimusid nii eestlaste kui ka mitte-eestlaste seas koolitusel
osalemise eesmarkides iisna suured muutused (joonis 5). Uhed eesmérgid muutusid
olulisemaks, teised vahem olulisemaks, kusjuures mingit selget seaduspara nende muutuste
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puhul mérgata ei ole. Kdige rohkem vahenes selliste eesmarkide osatdhtsus nagu enese-
harimine (eestlaste hulgas vdhenemine 69%-st 34%-ni, mitte-eestlaste hulgas 44%-st 23%-
ni) ja eneseusu suurendamine (vastavalt 28%-st 7%-ni ja 45%-st 9%-ni). Samas suurenes
huvialaga tegelemise, samuti elukutse vahetamise vo6i t66le asumise soovi osatahtsus, eriti
mitte-eestlastel.

Kokkuvbtvalt voib oelda, et kui médédunud kiimnendi teisel poolel olid eestlaste ja mitte-
eestlaste eesmarkide pingeread vordlemisi erinevad, siis kiimne aastaga muutusid need
palju sarnasemaks. Ainsaks erandiks oli elukutse vahetamise ja t66le asumise soov, mille
osatahtsus mitte-eestlaste hulgas suurenes kaks korda ja mis laks eesmarkide pingereas
esikohale. Sellist nahtust voiks seletada asjaoluga, et majanduse Umberstruktureerimise
kaigus t60 kaotanud ja t66turult eemale tdmbunud mitte-eestlased soovisid sinna tagasi
tulla, kuid see eeldas enne teadmiste ja oskuste taiendamist.

Haridustasemeti olid véimalikule koolitusele mineku eesmargid eelmise kimnendi teisel
poolel mdneti lllatavad. Esimesena tuleks mainida tdsiasja, et kdige suurem osa vastajatest
oleks soovinud asuda teadmisi tdiendama eneseharimiseks, kusjuures selle eesmargi esile
toojate osatahtsus oli seda suurem, mida kdrgem oli haridustase (joonis 6). Vdiks arvata, et
just haritumad inimesed on eneseharimise suhtes Ukskdiksemad, sest neil peaks teadmisi ja
oskusi juba niikuinii killaga olema, ning mahajdamuse tasategemiseks peaksid koolitusele
réhku panema eelkdige madalama haridustasemega inimesed. Uuringust aga selgus, et
mida haritum inimene, seda sagedamini oleks ta soovinud koolitusele minna eneseharimise
eesmargil. limselt tunnevad haritumad inimesed teravamalt, et neile ei piisa nendest
teadmistest, mis neil juba on, ja nad tahavad pidevalt midagi juurde dppida. Madalama
haridustasemega inimesed aga suhtuvad sellesse marksa Ukskoiksemalt.

Teine teravalt silma torkav eesmark, mis haridustasemeti erines, oli soov senise t66ga pare-
mini toime tulla. Ka see eesmark oli seda olulisem, mida kdrgem oli vastaja haridustase.
Jallegi vdiks eeldada, et seda soovi peavad olulisemaks madalama haridustasemega
inimesed, sest just neil jddb puudu oskustest ja teadmistest ning nad pllavad seda tasa
teha koolitusega. Paraku on reaalsus aga vastupidine.

Haritumad inimesed réhutasid ka uute tutvuste loomise soovi rohkem kui madalama
haridustasemega inimesed. Teistpidi seos — haridustaseme tdusuga koolitusele mineku
soov vahenes — ilmnes t66le asumise soovi puhul. Haritumad inimesed pidasid seda
eesmarki hoopis vahem tahtsaks kui vahem haritud. limselt on haritumatel inimestel kindel
t66 ja nende hulgas on vahem t66tuid, mistottu see probleem neid ei puuduta.

Joonis 6 Voimalikul koolitusel osalemise eesmark haridustaseme jargi, 1997
Figure 6 Goal set for participation in a prospective training by educational level, 1997
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Joonis 7 Voimalikul koolitusel osalemise eesmaérk haridustaseme jargi, 2007
Figure 7 Goal set for participation in a prospective training by educational level, 2007
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2007. aastaks olid haridustaseme ja koolitusele mineku eesmarkide vahelised seosed
teatud maaral muutunud (joonis 7). Kdige rohkem hakkab neist muutustest silma see, et
kdige olulisem oli soov senise té0ga paremini toime tulla. Tegelikult oli selle pdhjuse
toetajate osatdhtsus sama suur (umbes 50%) kui 1997. aastal, kuid vahenes kimme aastat
varem esikohal olnud eesmargi — eneseharimise — osatahtsus (ligikaudu kaks korda). Et
teiste eesmarkide toetajate osatahtsus suurenes suhteliselt vahe, jdudiski kéne all olev
eesmark 2007. aastal esikohale. Olulisel maaral suurenes nende vastajate osatéhtsus, kes
tid esile huvialaga tegelemise ja t60le asumise, mis 2007. aasta pingereas olid kolmandal
ja neljandal kohal. Suure languse tegi labi eneseusu suurendamine — kui 1997. aastal
markis selle ara iga kolmas vastaja, siis 2007. aastal vaid iga neljateistkimnes, kusjuures
see ei olenenud haridustasemest, s.t selle eesmargi osatahtsus oli kdikide haridus-
tasemetega inimeste puhul 6-8%. See viitab tdsiasjale, et kui Uhiskond areneb stabiilselt,
tunnevad end kindlalt kdik, sealhulgas ka vahema haridusega Uhiskonnaliikmed.

Ulejaanud eesmérkidest vdis mdne puhul tiheldada seotust haridustasemega, teiste puhul
mitte. Naiteks soov t6dle asuda oli mdlemal aastal oluline eeskatt vahema haridusega
inimeste jaoks ja haridustaseme tdusuga selle osatahtsus ei suurenenud ega vaéhenenud.
Samal ajal naiteks huvialaga tegelemine, mida esimese uuringu ajal réhutasid peamiselt
kérgema haridustasemega inimesed, oli 2007. aastal koolitusele mineku eesmargina
Uhesuguse tahendusega peagu kdigi jaoks, s.t ei olenenud haridustasemest. Mdne
eesmargi puhul (nt aritegevuse alustamine) ei tulnud ei 1997. ega 2007. aastal vélja, et see
oleks haridustasemeti kuidagi erinenud. Uldiselt aga véib ©elda, et erinevalt soost ja
rahvusest mdéjutas haridustase koolitusel osalemise eesmarke palju rohkem.

Vanuserihmiti Gldpilt ei muutu. Koolitusele mineku eesmérkide pingereas oli 1997. aastal
koigil vanuserihmadel kindlalt tdhtsaimad eneseharimine ja soov oma tédga paremini toime
tulla (joonis 8). Kui esimesel neist oli ihtmoodi suur osatahtsus kdigis vanuseriihmades, siis
teise puhul vdis tdheldada vanusest olenevalt vaikesi erinevusi — nooremate vastajate seas
oli sel eesmargil monevorra vaiksem osatahtsus kui vanemate seas. Sellest vdiks valja
lugeda, et mida vanem inimene, seda suuremat tdhelepanu ta t66le pdérab ja seda paremini
ta oma t66d teha puuab. Teine pdhjus vanemaealiste sooviks n-6 korralikult té6tada voiks
olla kartus té6koha kaotamise parast. 1997. aasta uuringu tulemused seda oletust paraku ei
kinnita. Vastupidi, just kdige vanemate (ja tegelikult ka kdige nooremate) hulgas ol
téokaotust kartvate inimeste osatdhtsus kdige vaiksem. Paika ei pidanud ka hupotees, et
vanemaealised peavad vdimalikule koolitusele mineku eesméargina eneseusu suurendamist
tdhtsamaks kui teised. Kui nooremad inimesed sellele téendoliselt veel ei mdtlegi, siis on
loogiline eeldada, et vanuse kasvades vajab usk enda suutlikkusse Uha sagedamini
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kinnitust. 1997. aasta uuringust aga selgus, et péris nii see siiski ei ole. limselt oli p&hjus
tolle aja stabiilses majandusarengus. Ka ulejddnud pdhjuste osatéhtsus erines
vanuserihmiti suhteliselt vahe.

Joonis 8 Voimalikul koolitusel osalemise eesmaérk vanuse jargi, 1997
Figure 8 Goal set for participation in a prospective training by age, 1997
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Joonis 9 Voimalikul koolitusel osalemise eesmérk vanuse jargi, 2007
Figure 9 Goal set for participation in a prospective training by age, 2007
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2007. aasta uuringu tulemused néitavad Uldjoontes lisna samasugust pilti, kuigi ilmneb ka
erinevusi (joonis 9). Esiteks erines esikohale jdudnud eesmargi ehk t60ga paremini toime
tulemise soovi osatdhtsus kill vanuseti, kuid vorreldes 1997. aastaga olid erinevused
marksa vaiksemad. Teine oluline tddemus on, et kui 1997. aastal rohutasid senise t66
paremini tegemise vajadust vanemad inimesed, siis 2007. aastal iseloomustas see eelkdige
nooremaid. Nemad t&id voimalikul koolitusel osalemise eesmargina vanemate inimestega
vorreldes rohkem esile ka t66le asumist, mis viitab sellele, et olemasolevast haridusest voi
pohjalikust ettevalmistusest ei piisa — teadmisi ja oskusi on vaja enne tddle asumist
taiendada. Vanemate inimeste hulgas oli seevastu monevdrra rohkem neid, kes soovisid
koolitusel osaleda eneseusu suurendamiseks. Uldiselt aga olid véimalikule koolitusele
mineku eesmargid 2007. aastal vanuseti samad mis kimme aastat varem.
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Uldsuundumused

Joonis 10
Figure 10

Koolitusel osalemise tegelikkus

Soov minna taienduskoolitusele, Ukskoik millist eesmarki seejuures ka silmas pidada, on
kasitletava kiisimuse (ks ehk see pool, mida seni on anallisitud. Selge on, et pustitatud
eesmark voib realiseeruda, s.t koolituselt saadaksegi seda, milleks sinna mindi, aga véimalik
on ka vastupidine variant — eesmark jadb saavutamata. Eesmargi taitumise korral vdib
koolitusele minekut pidada &igustatuks, vastupidisel juhul aga on Oppijate hinnang
koolitusele ilmselt Gsna negatiivne ja selleks kulutatud aega vdidakse pidada raisatuks.

Jargnevalt ongi vdetud vaatluse alla koolitusel osalemise tegelikkus ehk Iabitud koolitus ja
analludsitud, millistel pdhjustel koolitusel tegelikult osaleti ning kuivérd see Uhtib soovide
osas kirjeldatuga.

Uuringute tulemused lubavad vaita, et koolitusel osaleti eelmise aastakiimne teisel poolel
samadel eesmarkidel, millel oli plaanitud osaleda, ehk eelkdige kahel pbéhjusel: et end harida
ja senise todga paremini toime tulla (joonis 10). Neist kahest Ule kahe korra vaiksema
osatéhtsusega oli eneseusu suurendamine. Ulejaanud eesmarke mainiti veelgi vdhem —
neid toetas alla 15% vastajatest. Seega (ldiselt voib 6elda, et mida koolituselt sooviti, seda
ka saadi. Seejuures vdib margata pohjuste teravamat polariseerumist. Kui tegelikkuses said
kaks olulisemat eesméarki suurema toetuse kui soovide puhul, siis pingerea teises pooles
olevad eesmargid olid tegelikkuses vaiksema osatdhtsusega kui soovide puhul. Sellise
vastanduse tagant paistab valja tdsiasi, et koolitusega seotud soove (et mitte Oelda
illusioone) voib olla mitmesuguseid, tegelikult aga minnakse teadmisi tdiendama ikkagi thel-
kahel konkreetsel eesmargil, olgu nendeks eneseharimine, mis on kull Usna uldine eesmark,
vOi paremini téotamine.

Labitud koolitusel osalemise eesmark, 1997 ja 2007
Goal set for participation in the training passed, 1997 and 2007
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2007. aastaks olid koolitusel osalemise eesmargid veidi muutunud. Esimesena torkab silma,
et kdige olulisemaks oli saanud tahtmine oma t60d senisest veel paremini teha. Selle
eesmargi t6i valja 80% vastajatest. Ulejaanud eesmargid jéid toetajate osatahtsuse poolest
esikohal olevast palju maha. See kehtib ka eneseharimise kohta, mis 1997. aastal oli
2007. aastal esikohal olnud eesmargist isegi mdnevorra eespool. N-6 mahajasjatest kerkis
veidi esile pdhjus, mida 1997. aasta uuringus ei olnud — kohustus osaleda. Uhtepidi on see
kindlasti tervitatav nahtus, sest naitab, et t66andja saab aru vajadusest oma personali
teadmisi ja oskusi regulaarselt tdiendada. Samal ajal aga teeb see natuke murelikuks, sest
teatud méaaral viitab kohustus ikkagi sundusele, mistdttu sel on veidi negatiivne varjund.
Oppimine kohustuse t&ttu ei kdla taiskasvanute puhul just kdige paremini.

2007. aasta uuringus oli valja pakutud veel kaks koolitusel osalemise eesmarki — saada
tunnistus voi diplom ja asuda t6dle valismaale —, kuid kumbki neist ei saanud koolitusel
kaimise poéhjusena kuigi suurt toetust. Vaike osa vastajatest t6i eesmargina esile ka
aritegevuse alustamise, uute tuttavate leidmise, t66le asumise ja, ehkki teatavas mottes
Ullatusena, ka eneseusu tdstmise. Nendest veidi rohkem toodi aga valja huvialaga
tegelemist.
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Niisiis voib koolitusel osalemise eesmarkide Uldsuundumuste kohta kokkuvétlikult 6elda, et
ilmnes vastandumistendents. Eriti selgelt iimnes see 2007. aastal, kus Uhel poolel oli
monevdrra Uldisem eesmark ehk soov teha oma t66d paremini, mida t6i valja 80%
vastajatest, teisel pool aga olid suhteliselt konkreetsed eesmaérgid, nagu uute tuttavate
leidmine, aritegevuse alustamine jne, mida toetas alla 10% kusitletutest. Eesmarkide
vastandlikkus paistab silma ka soovide ja tegeliku olukorra vdrdlemisel.

Eesmargid sooti 1997. aastal osalesid nii naised kui ka mehed taienduskoolitusel eelkdige kahel pdhjusel:

eneseharimiseks ja tddga paremini toimetulekuks (joonis 11). Nende pdhjuste vahel oli siiski
Uks erinevus. Kui tddga paremini toimetulekut tdid Ghepalju valja nii mehed kui ka naised
(ligikaudu 60% kummastki rihmast), siis eneseharimise osatahtsus erines — meeste seas
oli see 62%, naiste hulgas aga juba 78%. Nendest arvudest lahtudes tekib kisimus, miks oli
eneseharimise eesmargil koolitusel osalenuid naiste hulgas rohkem kui meeste hulgas.
Uhelt poolt vdiks ehk arvata, et naised peavad eneseharimist lihtsalt tdhtsamaks kui mehed,
teisalt aga peaks uurima, kas naised ja mehed pidasid eneseharimise all silmas ikka uht ja
sama.

Joonis 11  Labitud koolitusel osalemise eesmaérk soo jargi, 1997
Figure 11 Goal set for participation in the training passed by sex, 1997
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Joonis 12 Labitud koolitusel osalemise eesmark soo jargi, 2007
Figure 12 Goal set for participation in the training passed by sex, 2007
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Eesmargid rahvuseti

Joonis 13
Figure 13

Kdige rohkem erines 1997. aastal sooti eneseusu suurendamise osatdhtsus. Millegiparast
vajavad eneseusu suurendamist eelkdige naised — sel eesmargil kais neist koolitusel
peagu 40%, hoolimata sellest, et Ghiskonna areng oli tol ajal suhteliselt rahulik. Meestel naib
eneseusku jatkuvat piisavalt ja koolitusele minekut sel eesmargil ei peeta vajalikuks.
Teistest eesmarkidest, mida koolitusel kainud esile toid, olid sooti monevodrra erineva osa-
téhtsusega ka huvialaga tegelemine ja aritegevuse alustamine. Ootusparaselt oli huviala-
koolitusel osalenuid rohkem naiste hulgas, mehed aga olid sagedamini osalenud arikoolitu-
sel.

2007. aasta uuringust selgus, et pdhjuste osatahtsused meeste ja naiste puhul olid
muutunud sarnasemaks ehk teisisbnu — mehed ja naised osalesid tdienduskoolitusel sama-
del pdhjustel (joonis 12). Eranditeks olid vaid eneseusu suurendamine ja huvialaga
tegelemine, mida ettearvatult tid sagedamini esile naised. Kdige enam aga erines sooti
pdhjus, mis oli valja pakutud ainult 2007. aasta uuringus — kohustus koolitusel osaleda.
Seejuures sagedamini tdid seda esile mehed. Tegemist on tulemusega, mis tekitab hulga
kisimusi. Naiteks miks on mehed sagedamini kohustatud koolitusel osalema, ehkki lildine
osalusmaar on kdérgem naiste hulgas; kuidas on kohustuslik koolitusel osalemine seotud
ametipositsiooniga; kas tegemist on soolisele ebavordsusele viitava nahtusega jne. Nendele
kiisimustele vastuste otsimiseks peaks neid eraldi kasitlema.

Olles analuisinud koolitusel osalemise eesméarke rahvuseti (praegusel juhul kull vaid
eestlaste ja mitte-eestlaste arvestuses), vdib Gelda, et vaadeldavad kaks riihma osalesid
koolitusel mdnevorra erinevatel pdhjustel. Tapsem oleks ehk Gelda, et peale nende
podhjuste, mis kehtisid nii eestlaste kui ka mitte-eestlaste puhul, oli mitte-eestlastel veel ka
ainult neile eriomaseid eesmarke taienduskoolitusel osalemiseks, kusjuures see eriomasus
tuli selgemalt esile 1997. aastal. Eelmise aastakimne I6pus oli mdlema rahvuse jaoks kaks
tahtsamat pdhjust eneseharimine ja té6ga paremini toimetulek (joonis 13). Erinevus aga
ilmnes nende pdhjuste osatahtsustest eestlaste ja mitte-eestlaste seas. Kui eneseharimise
puhul ei olnudki erinevus eriti suur — eestlastest t6i seda esile 75% vastanutest, mitte-
eestlastest aga 60% —, siis teise pShjuse puhul vbis margata juba selget vahet eestlaste
kasuks — eestlastest t6i seda valja 70% ja mitte-eestlastest 45%. Naib, et kuigi t60ga
paremini toimetulemise soov oli 1997. aasta uuringu kohaselt mitte-eestlaste hulgas
eesmarkidest kdige tahtsamal kohal, oli neil koolitusel osalemiseks veel mitu teist olulist
pohjust. Uks nendest oli vahendada tddtuks jaamise ohtu. Seda eesmérki t6i esile iga
kolmas mitte-eestlane, samal ajal kui eestlastest oli sel pdhjusel taienduskoolitusel kainud
iga Uheksas vastanu.

Labitud koolitusel osalemise eesmark rahvuse jargi, 1997
Goal set for participation in the training passed by ethnic nationality, 1997
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Kirjeldatud olukord kinnitab veel kord juba varasemast ajast teada olevat asjaolu, et mitte-
eestlaste olukord Eesti t06turul on komplitseeritum kui eestlastel (Eamets 2001; Pavelson

2002). Seetdttu oli Gsna ootusparane, et mitte-eestlaste jaoks olid koolitusel osalemise
pohjustest tahtsal kohal just sellised, mis vdiksid té6ga seotud riske vahendada.

TAISKASVANUTE KOOLITUS ADULT EDUCATION



KOOLITUSEL OSALEMISE EESMARGID GOALS FOR PARTICIPATION IN TRAINING =

Joonis 14 Labitud koolitusel osalemise eesmaérk rahvuse jargi, 2007
Figure 14 Goal set for participation in the training passed by ethnic nationality, 2007
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Ka rahvuse jargi 1997. ja 2007. aastat omavahel vdrreldes ilmneb tésiasi, et kdesoleva
sajandi algul kaisid nii eestlased kui ka mitte-eestlased koolitusel samadel asjaoludel, kus-
juures Usnagi vordsel maaral (joonis 14). Esikohal oli eesmark tulla tddga paremini toime,
mida t6i valja 80% eestlastest ja 78% mitte-eestlastest. Samasugust tendentsi vois
tdheldada ka mitme teise eesmaérgi puhul. Kaks po&hjust, mille puhul vdib 2007. aasta
uuringu tulemuste pdhjal radkida eestlaste ja mitte-eestlaste erinevusest, olid t66tuks
jaémise ohu vadhendamine, mida toodi pdhjusena esile juba kimme aastat varem, ning
koolitusel osalemine kohustuse t6ttu. Neist esimest rbéhutasid juba eespool mainitud
pdhjustel rohkem mitte-eestlased, teist aga eestlased. Sellele asjaolule on isna raske
seletust leida. Vdimalik on, et taas peaks vastust otsima kahe riihma ametipositsioonidest,
kusjuures voib oletada, et juhtide hulgas on eestlaste osatadhtsus suurem ning juhid on
kohustatud oma teadmisi ja oskusi sagedamini tdiendama.

Eesmargid Nii nagu olid koolitusele mineku eesmargid, kaidi eelmise aastakimne teisel poolel ka

haridustasemeti tegelikult teadmisi tdiendamas eelkdige kahel pdhjusel: eneseharimiseks ja selleks, et teha
oma senist t66d paremini (joonis 15). Seega langesid soovid ja tegelikkus olulisel maaral
kokku.

Joonis 15 Labitud koolitusel osalemise eesmaérk haridustaseme jargi, 1997
Figure 15 Goal set for participation in the training passed by educational level, 1997
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Eesmarkide osatahtsused olid haridustasemeti siiski Usna erinevad. Kui eneseharimise ees-
margil, mis oli pdhjuste pingereas esimene, osales koolitusel lle 80% korgharidusega
inimestest, siis kutseharidusega vastajate hulgas oli neid 50%. Ulejaanud haridustasemete
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Joonis 16
Figure 16

Eesmargid vanuseti

puhul jai see naditaja nimetatud kahe pooluse vahele. Ka oma t6é6ga paremini
toimetulemiseks osalesid koolitusel kdige rohkem kérgharidusega ja kéige vahem
kutseharidusega inimesed.

Labitud koolitusel osalemise eesmark haridustaseme jargi, 2007
Goal set for participation in the training passed by educational level, 2007
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Huvitava tulemuse andis veel mdne eesmargi analliis. Ka eneseusu tdstmise eesmargil
teadmiste taiendajate osatahtsus oli kdige suurem kdrgharidusega inimeste hulgas ja
haridustaseme langusega nende osatahtsus vahenes. Kdnealusel juhul oleks ootusparane
olnud vastupidine seos, aga kullap on haritumad inimesed enesekriitilisemad. Neile tundub
ikka, et teadmistest on vajaka ja koolitusel osalemine seega igati pdhjendatud.
Koérgharidusega vastajad olid ka altimad uusi tutvusi looma. Vahem haritud aga kaisid
teadmisi tdiendamas sagedamini eesmargiga todle asuda. See on samuti mdistetav, sest
vaheste oskustega voi Uldse ilma nendeta (nt pdhiharidusega noorte puhul) on raske t66d
leida ja sel juhul on koolitusele minek igati pdhjendatud.

Ka 2007. aastal oli kdige suurem nende osatahtsus, kes olid koolitusel kdainud eesmargiga
teha oma senist t66d paremini (joonis 16). Kuid haridustasemeti selle eesmargi osatahtsus
jallegi erines. Kdige rohkem oli sel pdhjusel koolitusel osalenuid kérgharidusega inimeste
seas, kdige vahem aga pohiharidusega inimeste seas. T66 kaotamise riski vahendamist voi
t66le asumist tdid sagedamini esile vahema haridusega inimesed. Markimata ei saa jatta, et
kohustust koolitusele minna mainisid rohkem madalama haridustasemega vastajad. Esialgu
oli see tulemus veidi Ullatav, eeskatt seetdttu, et haritumad inimesed osalevad
taienduskoolitusel marksa sagedamini kui vahema haridusega inimesed. limselt on pdhjus
selles, et vahema haridusega inimesed naevad koolituses teatavat sundust ehk kohta, kuhu
tuleb tddandja korraldusel minna ja kuhu ise ei laheks. Siit tuleneb ka arusaamine, et
tegemist on kohustusega. Haritumad inimesed aga tunnetavad dppimisvajadust ise ega vota
seda kohustusena.

Vanuse ja koolitusel kadimise eesméarkide seoste kohta vdib 1997. aasta uuringu pdhjal
Oelda, et vanuse kasvades suurenes nende osatahtsus, kes olid koolitusel osalenud selleks,
et oma senise t60ga paremini toime tulla (joonis 17). limselt oli vanematel inimestel
igapaevattos tdepoolest teadmistest ja oskustest puudu tulnud ning koolitus vdimaldas seda
linka taita. Eneseharimise eesmargil koolitusel kdinute osatahtsus oli suhteliselt suur —
65-75% koigis vanuseriihmades. Ulejaénud pdhjuste osatéhtsused erinesid vanuseriihmiti
killaltki palju. Siiski voiks ara markida aritegevuse alustamise, mille eesmargil kaisid koolitu-
sel rohkem keskealised, ja t66le asumise, mille jaoks vajasid koolitust eeskatt nooremad
inimesed. Mélemad olid ootuspérased tulemused — noortel on raske aritegevust alustada ja
td66le asumine on tbesti noorte probleem, mida saab leevendada ka koolituse kaudu.
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Joonis 17 Labitud koolitusel osalemise eesmiérk vanuse jargi, 1997
Figure 17 Goal set for participation in the training passed by age, 1997
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Joonis 18 Labitud koolitusel osalemise eesmiérk vanuse jargi, 2007
Figure 18 Goal set for participation in the training passed by age, 2007
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Jargneva kimme aastaga pdhiméttelisi muutusi ei toimunud. 2007. aastal oli endiselt kdige
suurema osatdhtsusega eesmark senise tddga paremini toime tulla ja seda koigi
vanuseriihmade puhul (joonis 18). Teised pdhjused olid suhteliselt vaikese osatahtsusega ja
erinesid vanuseti minimaalselt.

Kokkuvote

Globaliseerumise ja kiirete Uhiskondlike muutuste kdigus on teadmiste ja oskuste pidev
tédiendamine ainuke alternatiiv aina keerukamaks muutuvas maailmas toime tulla. Taiendus-
koolitusel osalemise eesmargid olid nii 1997. kui ka 2007. aastal suhteliselt konkreetsed ja
selgelt eristusid neist kaks — eneseharimine ja soov t66ga paremini toime tulla —, mdnel
juhul ka huvialaga tegelemine. Nendest isna palju vahem toodi valja ildisemaid, ka rohkem
tédga seotud eesmarke, nagu eneseusu suurendamine, uute tutvuste loomine, t66tuks
jadmise ohu vahendamine, aritegevuse alustamine, t66le asumine jne. Eeltoodu pdhjal voiks
koguni Gelda, et eesmargid olid jagunenud kahte riihma — oli paar pdhjust, mille t6i valja
enamik vastajaid, ja pdhjuseid, mille markisid ra vahesed.
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Suhteliselt konkreetsete eesmarkide korral on oht, et kui need (iks-kaks loodetud eesmarki
ei taitu, vbib inimene pettuda ja koolitusega mitte rahule jddda. Andmeanaliis aga néitas, et
nii see ole, sest soovid vastasid enam-vahem tegelikkusele, ning liialdus ei ole ka vaide, et
mida koolituselt loodeti, seda ka saadi.

2007. aastaks oli koolitusel osalemise pohjuste vastandlikkus stivenenud: Uhel pool oli
Usnagi Uldine pdhjus — soov senise tddga paremini toime tulla —, teisel pool aga kdik
Ulejaanud.

Kasitledes soo, rahvuse, vanuse ja hariduse mdju koolitusel osalemise eesmarkidele,
selgus, et need on vaadeldavaid p&hjusi tdepoolest mdjutanud. Samas tuleb markida, et
meeste ja naiste eesmargid on teatud maaral sarnasemaks muutunud, eriti 2007. aasta
uuringu tulemusi arvestades, ja seetdttu ei ole sugu koolitusel osalemise p&hjuseid méjutav
faktor.

Uldiselt aga tuleks taienduskoolitusel osalemise eesmarke mitmekesistada, sest see
vdimaldaks ehk kaasata rohkem eri riihmi. Eriti tuleks tdhelepanu péoérata nendele rihma-
dele, kes on seni t66turul halvemas seisus olnud (noored, vanad, madala haridustasemega,
mitte-eestlased). Nende koolitusvajadusi on senine siisteem suutnud vahem rahuldada.
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GOALS FOR PARTICIPATION IN TRAINING: WISHES
AND THE REALITY

Rein V66rmann
Institute of International and Social Studies of Tallinn University

Introduction

The labour world has changed a lot during the last decades as a result of global
restructuring of the economy. Therefore, employment has decreased in production and
increased in the service sector i.e. tertiary sector. This, in turn, has brought along the
following processes: a rise in unemployment, short-term employment contracts being
entered into more frequently, longer working days, a wide gap between the wages of
managers and employees, etc. (Scanlon 2008). The knowledge and skills gained become
outdated quickly and need to be constantly improved, and thus going back to school from
time to time is a natural step in every way. It has even been stated that studying and working
as well as unemployment are inseparable constituents of a person’s life course that
alternate after a certain period of time (Glastra et al. 2004).

The article concentrates on one aspect of continuing training — goals for participation in
training (e.g. Cameron and Pierce 2002; Ahl 2006; Bye et al. 2007). There may exist a lot of
reasons why a person wants to improve his/her knowledge, and the relevant reasons may
largely differ and even be contrary to one another, but at the same time be also mutually not
exclusive. The aim of participation in training may involve a wish to improve knowledge and
Skills, because new machinery and technologies require more elaborate preparation. A wish
to perform current work better is also an understandable goal in every respect. In the course
of economic reforms when a lot of people lost professional work, there emerged a need for
retraining and enhancement of knowledge and skills for the purpose of changing profession.
Of course, one cannot cast aside such a goal for studying as a wish to reduce the risk of
losing a job. Besides the afore-mentioned, there also exist more general goals like
enhancement of self-reliance, self-education, dealing with hobby, and meeting new people,
etc.

The authors of scientific literature have tried to group the goals for participation in training by
taking different foundations as basis (Houle 1961; Schutz 1972; Boshier 1971; Boshier et al.
2006). In the article in hand, a certain distinction has been made between purely job-related
goals and those of more general character. These two types of goals have been viewed
from two angles: from the perspective of future objectives i.e. why a person wishes to go to
a training on the one hand, and from the perspective of reality i.e. why a particular training
was attended by a person on the other hand. Thereby, it is elicited which share of the
persons who wished to attend a training and which share of the persons having passed the
training did it for one or another reason. The respondents were supplied with a list of
multiple-choice answers, from which they were to choose not more than three goals to
explain why he/she intended to go or had already participated in a particular training. The
empirical evidence i.e. the research on adult training allow to add a time dimension here —
to analyse the matter under observation from the viewpoint of the second half of the last
decade (based of the 1997 Adult Education Survey) and as it was in the second half of this
decade (Estonian Adult Education Survey 2007), and furthermore, to point out the changes
and trends characteristic of these time spans. Comparative study has been conducted with
respect to the goals the content (essence) of which could be compared, because the wishes
for participation in training as well as the actual reasons for attending training were
formulated a bit differently in two surveys. Despite that, the data of the 1997 survey and
those of the 2007 survey concerning the observed issue are comparable in general.
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Wishes for participation in training

Various circumstances may have led to a wish for improvement of knowledge. Thereby, it is
typical that some of them are more important for a person than others, and proceeding from
that, the rankings of reasons for participation in continuing training can be compiled. Next,
we dwell on the analysis and see which were the rankings of reasons for going to training in
the case of persons involved in the survey as a whole, and which were the factors pointed
out most frequently, a bit less frequently or rather rarely. It is equally important to cast light
on the matter whether there emerged any changes within the observed period i.e. from 1997
until 2007 in the rankings of reasons for going to training and in the shares of persons who
had chosen a particular reason.

Regarding the goals for attending training in 1997, self-education was chosen by the largest
share (nearly two thirds) of respondents (Figure 1). A wish for a better performance of
current work got a 14% smaller support, and self-reliance, in turn, a
17% smaller support than the latter reason. The presented values speak for themselves.
The first goal and two out of the three first ranking goals for going to training were other than
Jjob-related. Thus, we might conclude that the situation on the Estonian labour market at the
end of the previous millennium was not as critical any more as to always bring this topic into
focus first. Evidently, the economic situation of the country had already stabilised to the
extent that more emphasis could be put on other matters, for example, self-education and
enhancement of self-reliance as the goals for participation in training. This is also confirmed
by the fact that, in regard to the observed issue, dealing with hobby positioned as the next
most frequently pointed out reason for training, and the job-related reason ‘to reduce the risk
of becoming unemployed’ came only after that. Less than 20 per cent of respondents chose
meeting new people, changing of workplace or starting up own business as the reasons for
going to training. From among the last-mentioned reasons, starting up own business is the
one to be underlined, since every twelfth respondent had marked this goal, or in other
words, it ranked as the last among the proposed reasons. It is certainly possible that the
availability of such type of training on the Estonian training market is restricted and therefore
this reason cannot even be elicited. On the other hand, the modest place of ‘starting up own
business’ as a reason for participation in training in the rankings of training goals hints at the
fact that Estonia has been and obviously will remain for a long time, first and foremost, a
country of wage earners.

A number of changes took place in the rankings of reasons for going to trainings during the
ten years’ period following the first survey. The first place was occupied by a wish for better
performance of current work (although with the same number of supporters as ten years
earlier). ‘Self-education’ fell back to the third position, whereas this goal was pointed out by
only every third respondent or two times fewer persons than in 1997. A wish to enhance
self-reliance deserves special attention. While in 1997 this goal ranked as the third with one
third of respondents among all reasons for going to training, it had fallen back to the sixth
place by 2007 with a share of only 8%. Such a drastic drop in the support to this goal could
be explained by the fact that in the conditions of stable economic development — and in
2007 the development still was stable — people have less problems with self-reliance.
Peaceful time also enables to pay more attention to hobby training, for instance. During the
time of stable development, people do not think as much about the risk of losing a job: in
1997 a fifth of respondents pointed out this reason, but ten years later — only a seventh.
Despite the decreased percentage, a 15% support to this goal still seems large. Relying on
the available data, it is difficult to say whether people perceived already early enough that a
rise must inevitably be followed by a fall or we had to do with the so-called vigilance
response as there always exists a risk of losing a job and participation in trainings
functioning as a preventive measure in some respects could have a positive effect to this
end. The fact that the proportion of people, who aftended training with the aim of starting up
own business, declined during the observed period cannot be left unnoticed. This, once
again, confirms the already mentioned statement that Estonia can, in principle, be
considered a society of paid labour force. But on the other hand, in the business sphere
things had evidently settled in place by 2007 and there were comparatively few new starters.
This conditioned a small number of persons wishing to go to training for the purpose of
starting up own business among all respondents. In 2007, a wish for going to work abroad
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Goals by sex

was also included in the list of continuing training reasons, but this goal was chosen by only
a few. We obviously cannot gather from this that no Estonian resident has a job abroad, but
it is rather problematic to include these people in the sample.

In addition to the prior analysis, where possible reasons for participation in continuing
training were discussed in general lines or by viewing all respondents as a whole, the
analysis by social groups i.e. comparison by males and females, Estonians and non-
Estonians, young and elderly persons, less educated and more educated persons attracts
wide interest. The analysis in time dynamics is also of interest, because during the period
under observation the reasons for participation in training have changed above all in these
particular groups. These changes, in turn, have brought along changes in the overall goals
for people’s participation in training described above. The following concentrates on a more
in-depth observation of the mentioned groups.

The surveys studying the problem areas related to continuing ftraining conducted in the
western countries during 1970-1980s revealed that the activeness in attending trainings is
different in case of males and females (e.g. Duncan and Hoffman 1979; Lynch 1992). In
order to explain these differences in the framework of neoclassical economy, the human
capital theory was taken as basis. According to this theory, females participate in training
much more seldom than males. The supporters of the given theory underline the fact that in
the whole world, females are in principle the ones who are responsible for home and
bringing up children. Paying more attention to home implies that the career of women is
disrupted and this complicates their possibilities to participate in training. Females
themselves even avoid jobs that presume continuing training, and employers, in fact, do not
offer such jobs to women. (Becker 1964; Polacheck 1981)

Over the last twenty years, significant changes have taken place in this respect. It has come
out that females participate in continuing training notably more actively than males. This is
so not only in the western countries (e.g. Greenhalgh and Mavrotas 1994; Wooden and
VandenHeuven 1997; Simpson and Stroh 2002), but also in Estonia, for instance. This has
been detected in several surveys conducted in Estonia. Among them, the large-scale
(3,400 respondents) Adult Education Survey of 1997 (Taiskasvanute ... 2001) as well as
several small-scale surveys (Mérja 2000; Elukestva ... 2002) should be pointed out.
Increased share of females patrticipating in training, to be more exact, their share growing
larger than that of males, leads to a question whether a difference in the activeness of males
and females also entails differences in the reasons for participation in training. Secondly, a
question arises, in which way the reasons for participation in training and a rise in the
activeness of females are interrelated in terms of time, in the comparison between the data
of the 1997 and 2007 surveys.

According to the 1997 survey, self-education undoubtedly held the first position among the
goals for taking up continuing training in case of men as well as women, although the
respective share of the latter sex was larger by some per cents (Figure 2). That period was
the time when the difficulties induced by restructuring of the economy had almost been
overcome, and the economic crisis of Russia and its impacts on Estonia were yet to come.
That is why training could first and foremost be looked upon as a possibility of self-
education. This is also supported by the truth that the wish for better performance of current
work positioned as the second in case of both men and women. Thereby, men considered
this reason somewhat more important. The goal ‘enhancement of self-reliance’ which
positioned as third in the rankings of both men and women, had a larger percentage among
females. So, if it is more important for males to perform their work in a perfect manner,
women need more support in order to enhance their self-reliance and get a confirmation of
the understanding that there is a solution for every situation.

Reduction of the risk of becoming unemployed as a goal for attending continuing training
was considered more or less equally important by men and women. This outcome was
somewhat unexpected, because at that time the unemployment level of males was already
higher than that of females in Estonia. That is why it could have been presumed that males,
more than females, see in continuing training a possibility to so-to-say secure their future
working life.

A reason that had a relatively small percentage — starting of employment — can be
distinguished from several other reasons for the fact that men and women evaluate it
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differently: notably more females attached importance to this reason compared to men. The
cause evidently lies in the fact that the females who had been pushed aside from the labour
market or had withdrawn from the labour market in the first half of 1990s, wished to return to
work now. But, the interim period of inactivity presumed improvement of knowledge.

Gaining new or supplementary knowledge for the purpose of starting up own business was
stressed rather similarly by men and women. Although, business has traditionally been
considered a sphere of males, ancient thinking patterns are evidently outdated.

When coming back from the end of the last decade to this decade, or to be more exact, to
the year 2007, and comparing the reasons of males and females for attending training
during the referred periods, several interesting discoveries can be made (Figure 3). It has
been emphasized above already that certain relocation could be detected in the rankings of
goals by importance over the last ten years. It was caused by the fact that the importance of
some goals increased and that of others decreased in share during the present decade. This
applies also to the comparison between men and women. The wish for ‘better performance
of current work’ was most frequently marked as the reason for participation in training by
females as well as by males. The respective share of both men and women was
approximately 50%. Dealing with hobby and self-education held the second and third places
respectively as the reasons for attending training. Among these reasons, dealing with hobby
deserves special attention, as this was the only reason that revealed an essential statistical
difference between the answers given by men and those given by women. At the same time,
females mentioned this reason more frequently as one of the goals for taking up studies.
The rest of the reasons were attached quite an equal importance in terms of percentages by
both sexes. As expected, starting up own business as a prospective reason for taking up
training gained a somewhat bigger share among males, but the reason itself was attached
relatively low importance.

Reasons given for the improvement of knowledge among females and males were quite
similar as a whole, especially at the end of this decade. In other words, the evaluations of
men and women have become to some extent more similar. This allows to state that at the
end of the first decade of this century sex did not play an outstanding role among the
reasons for participation in training.

At the end of the past decade, ethnic nationality was an essential factor influencing the
reasons for participation in continuing training. In the present case it has been expressed in
terms of dichotomy — Estonians and non-Estonians. Analysis of the reasons for
participation in training of the referred two groups revealed that, while Estonians most often
pointed out the wish for self-education (holding the second place among non-Estonians),
non-Estonians considered enhancement of self-reliance as the most important reason
(holding the third place among Estonians) (see Figure 4). If we supplement the above said
with the fact that non-Estonians, compared to Estonians, elicited remarkably more often also
the possibility to reduce the risk of becoming unemployed as a reason for attending training,
it refers rather clearly to their considerably more problematic position not only on the labour
market but in the Estonian society as a whole. At least from the point of view of respondents’
assessments it seems to be so. All in all, it should be stressed that according to the 1997
survey, non-Estonians considered job-related reasons very important and the respective
share of persons who emphasized these goals was larger than in case of Estonians. But in
addition to job-related reasons, the shares of other reasons pointed out by Estonians were
also larger. This again proves the fact that at the end of the previous century Estonians’
positions and possibilities on the labour market were better than those of non-Estonians.

During the following ten years, rather large changes took place in the reasons mentioned by
Estonians as well as by non-Estonians (Figure 5). Some reasons became more important,
others less important, whereas no distinct regularity can be traced with respect to these
changes. In terms of proportions, the largest decline hit such goals as self-education (among
Estonians from 69% to 34% and among non-Estonians from 44% to 23%) and enhancement
of self-reliance (from 28% to 7% and from 45% to 9%, respectively). At the same time,
percentages of the reasons such as dealing with hobby, changing of profession and starting
of employment increased in particular among non-Estonians.
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In summary, it can be stated that the rankings of goals for participation in training were
relatively different among Estonians and non-Estonians in the second half of the past
decade, but became much more similar over the last ten years. Changing of profession and
starting of employment constituted the only exception: their shares among non-Estonians
increased twice and rose to the front positions in the rankings of reasons. Such a
phenomenon could be explained by the fact that the non-Estonians, who had lost a job and
had withdrawn from the labour market in the course of economic restructuring, wished to
return to the labour market and had to improve their knowledge and skills to achieve this
aim.

By educational level, the reasons for participation in training in the second half of the last
decade of the previous century were somewhat surprising. First, it should be mentioned that
the largest share of respondents wished to take up training for the purpose of self-education,
whereas the share of persons having pointed out this reason was the larger, the higher the
respective person’s educational level was (Figure 6). It can be assumed that the more
educated people are, the more indifferent they are toward self-education, since they already
have a lot of knowledge and skills anyway, and first and foremost, persons with lower level
of education should put more emphasis on training in order to make up for the lag. But it
came out as a result of the survey that namely more educated persons are the ones who are
more eager to attend trainings for self-education purposes. In other words, if you already
have something, you wish for some more, and if you have nothing you do not even know
what to wish. Obviously, more educated people feel more acutely that the existing
knowledge is insufficient and therefore they want to improve their knowledge all the time.
People with lower level of education have a considerably more indifferent attitude to
education.

Another reason, that sharply strikes your eye in regard to the educational level of people,
was the wish for better performance of current work. Here too, the reason was attached
more importance by the persons with a higher educational level. Again, one could presume
that this reason is more common to the people with lower level of education, as they do not
have sufficient skills and knowledge and try to compensate for it by taking up training. But
the reality is the contrary.

Compared to less educated people, more educated people also attached more importance
to the aim of meeting new people. A reverse relation — in correlation with a rise in the
educational level, the wish to participate in training decreased — this was revealed in case
of the wish of starting employment. More educated people considered this goal much less
important than less educated people. Evidently, more educated people feel more settled in
the sense of work, and the number of unemployed persons is small among them, therefore
this problem does not concern them.

By 2007, the relations between the educational level and goals for participation in training
had changed to some extent (Figure 7). The most striking of these relations is the fact that
the wish for better performance of current work ranked as the first among all reasons. In
fact, the share of respondents supporting this reason was as big (about 50%) as in 1997, but
the share of those preferring the goal ‘self-education’ that had held the first position ten
years before had decreased (by almost twofold). As the percentages of persons supporting
other goals increased comparatively little, the reason in question reached the first position in
2007. The proportion of those respondents who chose dealing with hobby and starting of
employment, which held respectively the third and fourth positions in the 2007 rankings,
increased remarkably. Enhancement of self-reliance underwent a drastic fall — in 1997
every third respondent marked this as a reason, but in 2007 only every fourteenth, whereas
this did not depend on educational level i.e. it was 6-8% across all educational levels. This
refers to the fact that if a society follows a stable trend of development, all people, including
members of the society with a lower level of education, feel more confident.

As to other reasons, relation to educational level could be noticed in case of some of them,
but in case of others — not. For example, a wish to start employment was in both years
important, first and foremost, for the people with lower level of education and the share did
neither increase nor decrease in correlation with a rise in educational level. At the same
time, dealing with hobby, for example, which had been emphasized in the first survey mainly
by the people with higher level of education, was attached almost equal importance by
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everybody who participated in the 2007 survey, i.e. it did not depend on the educational
level. In case of some goals (e.g. starting up own business) dependence on educational
level could be detected neither in 1997 nor in 2007. In general it can be admitted that, unlike
sex or ethnic nationality, educational level had a larger effect on the reasons for participation
in training.

By age groups, no change can be detected in the overall picture. In the rankings of reasons
for participation in training, self-education and a wish for better performance of work stood
firmly in the top positions across all age groups in 1997 (Figure 8). The first one received a
similarly strong support from all age groups, but small age-dependent differences could be
noticed in case of the latter reason — younger respondents gave a somewhat smaller
support to it than elderly respondents. From this, one could conclude that the elder the
person is, the more attention he/she pays to work and tries to do it as well as possible. The
second reason i.e. striving of the elderly for the so-called proper working manner could be
driven by the fear of losing a job. Results of the 1997 do not, unfortunately, confirm this
assumption. Vice versa, among the most elderly (and in fact also among the youngest age
group) the share of persons who are afraid of losing a job was the smallest. The hypothesis,
stating that the proportion of those who supported enhancement of self-reliance as the goal
for attending training was the largest in the elderly age group compared to other age groups,
did not prove true. If younger people probably do not yet think about it, but with ageing it is
logical to presume that the confidence in one’s capability needs to be assured ever more
frequently. But it appeared from the 1997 survey that it is not quite so and evidently due to
the stable economic development of that time. The proportions of other reasons differed
relatively little by age group.

Results of the 2007 survey display, in general lines, a rather similar picture, although there
also appear some differences (Figure 9). First, although the proportion of the goal to perform
work better, which had reached the first position in the rankings of reasons, varied by age,
but compared to 1997, the extent of difference had become noticeably smaller. The second
essential observation is that if in 1997 elderly persons stressed the need to perform current
work better, then in 2007 this reason was first and foremost characteristic of younger
persons. Compared to elderly persons, they were the ones who also mentioned starting of
employment more frequently, which points at the fact that the attained education or thorough
preparation appear to be insufficient — knowledge and skills need to be refreshed before
starting employment. Among the elderly, there were somewhat more of those people who
underlined enhancement of self-reliance as a goal for participation in training. In general, by
age, the reasons for participation in training were similar to those that had been pointed out
ten years before.

Actual participation in training

A wish to participate in continuing training, with a view to any possible goal, is one facet of
the issue under discussion, i.e. the one that has been analysed so far. It is clear that the set
target may really be achieved and the particular training provides the knowledge and skills
that were anticipated. But a contrary variant — the target was not achieved — is also
possible. Attending training can be considered justified if the target is fulfilled, in the contrary
case learners evidently evaluate the particular training as having been rather negative and
the time dedicated to it — may be considered wasted.

Next, the discourse will concentrate on the actual participation in training i.e. on the passed
trainings, and analysis will be provided of the reasons why the particular training was
actually attended and to which extent the training concerned fulfils the expectations
described under the section of wishes.

Results of the survey enable to claim that in the second half of the previous decade,
trainings were attended for the same goals as planned or, first and foremost for two reasons:
because of self-education and in order to perform current work better (Figure 10). Compared
to the referred two reasons, enhancement of self-reliance gained twice as small a share.
The rest of reasons were supported even less — by fewer than 15% of respondents. Thus, it
can generally be said that people got what they had expected from training. Thereby, a
sharper polarisation of reasons can be noticed. In the reality, the two more important goals
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received a larger support than when regarded as wishes. But, the goals that positioned in
the lower half of rankings had smaller shares than when regarded as wishes. The actual fact
is unveiled from behind such a polarisation: there may exist various training-related wishes
(not to say illusions), but in reality people go to improve their knowledge for one or two
definite reasons, be it either self-education, which is rather discursive by nature, or better
performance of work.

By 2007, some changes had taken place in the goals for participation in training. First, it
strikes the eye that the wish for better performance of current work had become a complete
leader among the reasons for participation in training. 80% of respondents had chosen that
reason. Other reasons stayed far behind the reason occupying the first position in terms of
percentages. This also applies to self-education that had even a small advantage ground
before the leading reason at the beginning of the surveyed period. From among the reasons
lagging behind, a reason that was not included in the 1997 survey i.e. an obligation to
participate came forth to some extent. On the one hand, it certainly is a phenomenon to be
welcomed, because it shows that an employer understands the need for regular
improvement of the knowledge and skills of the staff. At the same time, the occurrence of
this trend is a bit worrisome, since obligation nevertheless implies forcing and therefore it
carries a slightly negative connotation. Learning due to obligation to do so does not sound
the best variant in case of adults.

The 2007 survey listed two additional goals for participation in training — getting a certificate
or diploma, and starting work abroad. But neither of them received much support as a
reason for participation in training. A small proportion of respondents also mentioned starting
up own business, meeting new people, starting of employment, and also enhancement of
self-reliance — the latter being a surprise in a sense. Dealing with hobby was pointed out by
a bit larger number of respondents than in case of the afore-listed reasons.

Regarding the general trends of the goals for participation in training, it can be concluded
that the tendency of antithesis emerged especially clearly in 2007, when a somewhat more
general goal i.e. a wish to perform current work better was pointed out by 80% of
respondents on the one side was opposed to rather definite goals such as meeting new
people, starting up own business, etc. supported by less than 10% of respondents. The
antithesis between reasons can be detected also in the comparison between wishes and the
real situation.

In 1997, both females and males participated in continuing training mainly for two reasons:
self-education and better performance of work (Figure 11). But there was one difference
between these reasons. The reason to perform work better was mentioned by equal
numbers of men and women (nearly two thirds of both groups), but in case of self-education
the shares differed by sex, being 62% in case of males and 78% in case of females.
Proceeding from these figures, a question ‘why is the number of women participating in
training for self-education purposes larger than that of men?’ arises. On the one hand, it
could be believed that females consider self-education more important than males. On the
other hand, it should be researched whether males and females in fact understood the term
self-education in an identical way.

By sex, the shares regarding enhancement of self-reliance differed most. For some reason
or other, mainly females need it since almost two fifths of them emphasized it as a reason
for attending training, despite the fact that the survey period could be characterised as a
relatively peaceful time in the development of the society. Males seem to have enough self-
reliance and they do not consider attending training for that purpose necessary. Of other
reasons that the participants in training highlighted, dealing with hobby and starting up own
business also had somewhat different shares by sex. As could be expected, the number of
females who had participated in trainings for the reason of dealing with hobby was larger
compared to that of males. But men had more frequently taken part in business trainings.

The 2007 survey revealed that the shares of males and females who supported different
reasons had levelled off, or in other words, men and women participated in continuing
training for similar reasons (Figure 12). Enhancement of self-reliance and dealing with
hobby, which were expectedly more frequently pointed out by females, were the only
exception. Obligation to participate in training, which was included only in the list of reasons
of the 2007 survey, was the only reason which revealed the largest difference by sex.
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Thereby, men noted this reason more often than females. Here we have to do with a result
that gives way to numerous questions. For instance, why men are obliged to participate in
trainings more often than women, although the general participation rate is higher among
women; in which way is compulsory participation in trainings related to occupational
position; does this phenomenon hint at sexual inequality, etc. Seeking answers to these
questions requires separate treatment.

Having analysed the reasons for participation in trainings passed by ethnic nationalities (in
the present case, by Estonians and non-Estonians), we can say that the two observed
groups participated in training for somewhat different reasons. It would be more accurate to
state that besides the reasons that were valid in case Estonians as well as non-Estonians,
there were specific goals for participation in continuing training that were peculiar only to
non-Estonians, whereas this peculiarity was more distinctly revealed in the 1997 survey. At
the end of the last decade, the two more important reasons for participation in trainings for
both ethnic nationalities were self-education and better performance of work (Figure 13). But
the difference emerged in the shares of Estonians and non-Estonians who had mentioned
these two reasons. In case of self-education the difference was not very large — 75% of
Estonians and 60% of non-Estonians elicited this as a reason. But in case of the latter
reason, a clear distinction in favour of Estonians could be noticed — 70% of Estonians and
45% of non-Estonians had chosen this reason. It seems that although better performance of
work was the most important goal among non-Estonians, they still had several other reasons
for participation in training. One of them was a wish to reduce the risk of becoming
unemployed. This reason was stated by every third non-Estonian, whereas every ninth
respondent of the Estonian ethnic nationality had attended continuing training for this
reason.

The above-described situation once again confirms the fact that was known already earlier:
the situation of non-Estonians on the Estonian labour market is more complicated than that
of Estonians (Eamets 2001; Pavelson 2002). Therefore, it was rather natural that for non-
Estonians namely the reasons which could presumably facilitate reduction of job-related
risks were important.

Comparison of the years 1997 and 2007 by ethnic nationality also reveals that at the
beginning of this century Estonians as well as non-Estonians stressed similar reasons for
participation in training and in rather equal shares (Figure 14). The reason placed as the first
i.e. better performance of work was pointed out by 80% of Estonians and 78% of non-
Estonians. The same tendency could be detected in case of several other reasons. Two
reasons that according to the results of the 2007 survey revealed a difference between
Estonians and non-Estonians were reduction of the risk of becoming unemployed, which
had been pointed out as a valid reason already ten years ago, and also participation in
training because of obligation to do so. On the grounds indicated above, the first reason was
supported by a bigger number of non-Estonians, but the second one — by Estonians. This
state of affairs is rather difficult to explain. Maybe the answer should again be sought in the
occupational positions of the two groups. Thereby, it can be presumed that the share of
Estonians is bigger among managers, and managers are obliged to improve their knowledge
and skills more frequently.

Like in case of the goals for participation in trainings, people in fact attended trainings mainly
for two reasons — self-education and in order to perform current work better — in the
second half of the past decade (Figure 15). Thus, the wishes and reality coincided to a large
extent i.e. trainings were attended namely for the reasons that had been expressed as
wishes. The shares of reasons were still quite different by educational level. Over 80% of
respondents with higher education participated in trainings for self-education purposes
which positioned as first in the rankings of reasons, but only 50% of respondents with
vocational education did so. In case of other educational levels, this indicator remained in
between the indicated two poles. Similarly, the goal to perform current work better was most
of all mentioned by the respondents with higher education and least of all by the
respondents with vocational education.

An interesting result was reached due to the analysis of some other reasons for participation
in trainings. The share of persons wanting to improve their knowledge for enhancement of
self-reliance was the largest among the persons with higher education, and their share
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started to diminish in correlation with the decline in educational level. In the situation in
question, one could have expected an opposite relation, but indeed, more educated people
are surely more self-critical, they always feel that they lack something in their knowledge,
and participation in training is therefore justified in every respect. Persons with higher
education were also more apt to meet new people. Persons with lower level of education
more often improved their knowledge in order to start employment. This is also
understandable, because with insufficient skills or with no skills at all (e.g. in case of young
people with basic education) it is difficult to find work, and thus, attending training is justified
in every respect.

In 2007, a familiar picture unveiled. The percentage of those who had participated in training
for the purpose of performing current work better was the largest (Figure 16). But by
educational level, differences emerged again. The proportion of the supporters of this
reason was the largest among the persons with higher education, and the smallest among
the persons with basic education. Persons with lower level of education most frequently
pointed out reduction of the risk of becoming unemployed and starting of employment as the
reasons for participation in training. It cannot be left without attention that an obligation to
attend training was mentioned mostly by the respondents with lower education. At first the
respective result secemed a bit surprising, first and foremost against the background of the
fact that more educated people participate in continuing training considerably more often
than less educated people. The reason evidently lies in the truth that less educated people
regard training as a kind of forced activity i.e. he/she has to obey the order of employer and
would not attend training at his/her own initiative. From here evidently originates the
understanding that attending training involves obligation. More educated people, on the
contrary, perceive the need for learning themselves and do not look upon it as an obligation.

The following can be said about the relations between the age and reasons for attending
training in the second half of 1997. In correlation with growing age, the number of those who
had come to training for the purpose of performing current work better increased (Figure 17).
Evidently, the elderly persons indeed had experienced lack of knowledge and skills in their
everyday work and training appeared to be the means for making up for this gap. At the
same time, self-education as a goal for participation in training, that had received relatively
wide support from all age groups, exposed little difference by age — about 10 percentage
points, although the number of supporters in itself was big ranging from 65% to 75% across
all age groups. The proportions of other reasons revealed rather large differences by age
groups, but no specific trend could be traced. Nevertheless, starting up own business — the
goal supported mostly by middle-aged people, and starting of employment, for which mostly
young people were oriented to, should be brought into focus here. In both cases the gained
results met the expectations — young people have difficulties with starting own business
and starting of employment is indeed a problem of the youth which can be alleviated by
means of training.

No fundamental changes took place during the following ten years. In 2007 as before, the
reason having gained the largest proportion of supporters was the wish for better
performance of current work and this was true in case of all age groups (Figure 18). The
remaining reasons gained a relatively small percentage and differed minimally by age.

Summary

In the course of globalisation and rapid social changes, a continuous improvement of
knowledge and skills is the only alternative to follow in order to cope in the world which is
becoming more and more complicated every day. The goals for participation in continuing
training were in 1997 as well as in 2007 rather definite and two reasons could clearly be
distinguished among them — self-education and better performance of current work, in
some cases also dealing with hobby. More general reasons for participation in training as
well as those more related to job, like enhancement of self-reliance, meeting new people,
reduction of the risk of becoming unemployed, starting up own business, starting of
employment, efc., lagged quite far behind. Proceeding from the above-said, it can even be
said that the goals for participation in training were divided into two groups — there were a
couple of reasons pointed out by the majority of respondents and the reasons that were
noted by a few.
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The platform with a relatively narrow-focused purpose evoked, at first, a fear that if the one
or two expected goals do not realise, it might result in a disappointment and no feeling of
satisfaction with the training follows. But the data analysis, on the contrary, showed that it is
not a case, since the wishes more or less matched the reality. And it is not an exaggeration
to admit that what had been expected from training was gained.

By 2007, the tendency of antithesis in the range of reasons for participation in trainings had
deepened: on the one side there was a rather comprehensive reason or a wish to perform
one’s work better, whereas all the other reasons were on the other side.

Treating the impact of sex, ethnic nationality, age and education on the reasons for
participation in training, it came out that the observed reasons indeed differ by the listed
factors. At the same time, it should be noted that goals mentioned by men and women have
become somewhat more similar. This is particularly true in view of the 2007 survey results.
And furthermore, sex cannot be spoken about as a factor differentiating the reasons for
participation in training.

In general, the goals for participation in continuing training should be more diverse, this
would facilitate to include various groups in a greater number. The groups (the young and
the elderly persons, less educated people, non-Estonians) who have so far been in a worse
condition on the labour market should be paid special attention to. The current system has
managed to meet the needs for training of these groups to a less extent.
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EMAKEEL KOOLITUSVALIKUTE MOJUTAJANA

Siim Krusell
Statistikaamet

Sissejuhatus

Kéesoleva artikli peamine eesmark on vodrrelda 20-64-aastaste Eesti inimeste osalust
taienduskoolituses selle jargi, kas nende emakeel on eesti keel v6i moéni muu keel.
Analiiusitakse, mis osalust mdgjutab, kui palju on taienduskoolituses seni osaletud ning
milline on hinnang osalusele tulevikus. Samuti on vaatluse all koolitustel mitteosalemise
pdhjused ja vdimaluse korral on tulemusi vorreldud ka 1997. aasta uuringu tulemustega.

Koolitus ja enesetaiendus on elukestva dppe olulised osad. Nii formaalharidust kui ka hili-
semat enesetaiendust voib lugeda inimkapitali Uheks tdhtsamaks osaks. Inimkapitali m&iste
t6i 1962. aastal vélja Becker. Tema jargi on omandatud haridus kui investeering ning on
seadusparane, et investeering teadmiste omandamisse avaldub hiliem naiteks kdrgema
té6tasu vdi ka suurema produktiivsusena. Investeering tdhendab peamiselt hariduse
omandaja aja- ja rahakulu. Inimkapitali teooria palvis laialdast tdhelepanu ning oli ja on pide-
vate edasiarenduste objekt. Kui alguses keskenduti pigem eelnevalt omandatud haridusele
kui inimkapitali osale, siis hilisemates kasitlustes on lha enam hakatud téhelepanu p6érama
ka pidevale koolitusele. Selle muutuse tingis eelkdige tehnoloogiate ning organisatsioonide
pidev ja usna kiire muutumine, mis néuab varskete teadmistega t66j6u olemasolu. Samas
kahandab pidev ndue uute teadmiste jarele seni omandatud hariduse tahtsust inimkapitalis
(van Loo 2004). On naiteks leitud, et ajavahemikus 1995-2007 oli eestlaste palk mitte-
eestlaste palgast oluliselt kdrgem. Palgaerinevused ei olnud suured — 10-15%. Siiski on
need seni pdhjendamata (Leping ja Toomet 2008). Siinses artiklis on peamine vordlusalus
emakeel, kuid sellest hoolimata saab eestlaste ja mitte-eestlaste palgavérdlust esile tuua ka
siin, sest emakeel ja rahvus ei kattu vaid paari protsendi elanikkonna puhul. Senised
palgavordlused ja uldjuhul heakskiitu leidnud arusaam, et investeeringud enese taienda-
misse suurendavad kdrgema sissetuleku tdendosust, vdivad kaesoleva artikli abil anda
vbimaluse aruteluks palgavahede pdhjuste Ule, juhul kui emakeelena muud keelt kénelejate
(edaspidi muukeelsed) 20—64-aastaste osalus taienduskoolituses osutub naiteks oluliselt
vaiksemaks eesti keelt emakeelena kdnelevate (edaspidi eestikeelsed) inimeste omast.

Senine osalus koolitustel

Peamine enesetaienduse indikaator valjaspool formaalharidussiisteemi on osalus eri vormi
koolitustel. 2007. aasta taiskasvanute koolituse uuringu kohaselt osales uuringule eelnenud
12 kuu jooksul vahemalt Uhel koolitusel 40% 20-64-aastastest Eesti elanikest (edaspidi
vastajad). Koolituse all on selle naitaja puhul mdeldud nii kursusi Opetaja vdi lektori
juhendamisel, seminare ja Opikodasid kui ka Opet tddkohal. 1997. aasta taiskasvanute
koolituse uuringu andmetel osalesid mitte-eestlased taienduskoolituses tunduvalt vahem kui
eestlased (uuriti koolitustel osalemist viimase kahe aasta jooksul) (Vé6rmann 2001).
Olukord ei muutunud ka 2007. aastal. Eestikeelsed vastajad osalesid koolitustel palju
rohkem (45%) kui muukeelsed vastajad (31%). Joonisel 1 on esitatud tapsem jaotus
koolitustel osalemise kohta, kusjuures muukeelsete puhul on eristatud ka Eesti koda-
kondsuse olemasolu ja eesti keele oskus. Eestikeelsed vastajad osalesid vdrreldes
muukeelsete vastajatega oluliselt enam nii kursustel 6petaja voi lektori juhendamisel kui ka
seminaridel, dpikodades ning téokohal toimuvas dppes. Samas olenes muukeelsete osalus
suuresti eesti keele oskusest ja sellest, kas neil oli Eesti kodakondsus voi mitte. Kdige
vahem koolitasid end eesti keele oskuseta vastajad, kel polnud Eesti kodakondsust. Eesti
keelt oskavad Eesti kodakondsusega muukeelsed aga osalesid naiteks kursustel dpetaja voi
lektori juhendamisel peagu vérdvaarselt nendega, kes kbnelevad eesti keelt emakeelena.
Siiski oli osalus seminaridel voi dpikodades ning tddkohal toimuvas dppes ka selles rihmas
eestikeelsete vastajatega vorreldes palju vaiksem. Muukeelseid Eesti elanikke saab
moningatel tingimustel kasitleda ka kui Eestis elavaid etnilisi vdhemusi. Sellest lahtuvalt
sarnanevad tulemused emakeele olulisuse poolest naiteks McGivney andmetega, mille jargi
osalesid Suurbritannias elavad etnilised vahemused taienduskoolituses tunduvalt vahem kui
pdliselanikud (Jarvis 1998).
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Joonis 1

Figure 1

Koolitustel osalemine viimase 12 kuu jooksul emakeele, kodakondsuse ja
eesti keele oskuse jargi?, 2007

Participation in training during last 12 months by mother language, citizenship
and knowledge of the Estonian language?, 2007

Eestikeelsed
Native Estonian speakers

Muukeelsed
Non-native speakers

Muu EK
Other EK
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Other K
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Other E
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Other M
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Kursused 6petaja voi
lektori juhendamisel
Courses under teacher’s
or lecturer’s guidance

Seminarid voi
opikojad
Seminars or
workshops

Ope tédkohal

Training at the
workplace

2 Siin ja edaspidi: muu EK — Eesti kodakondsusega ja eesti keele oskusega emakeelena muud keelt kdnelevad;
muu E — Eesti kodakondsuseta ja eesti keele oskusega emakeelena muud keelt kdnelevad; muu K — Eesti
kodakondsusega ja eesti keele oskuseta emakeelena muud keelt kénelevad; muu M — Eesti kodakondsuseta ja
eesti keele oskuseta emakeelena muud keelt kdnelevad.

2 Hereinafter: other EK — persons speaking mother tongue different than Estonian, with knowledge of the Estonian
language and with Estonian citizenship; other E — persons speaking mother tongue different than Estonian, with
knowledge of the Estonian language but without Estonian citizenship; other K — persons speaking mother tongue
different than Estonian, with Estonian citizenship but without knowledge of the Estonian language; other M —
persons speaking mother tongue different than Estonian, without Estonian citizenship and without knowledge of the
Estonian language.

Koolitustel (vastajale kdige olulisemal koolitusel) osalemise peamiste pdhjustena nimetati
soovi teha oma t66d paremini ja parandada karjaarivaljavaateid. Sellele viitas ligi 80%
koolitustel osalenutest. Teisi vdimalikke pdhjuseid nimetati marksa vahem. Siiski markis
ligikaudu viiendik ka pdhjuseid, mis seondusid t60 kaotamise vdimaluse vahendamisega,
kohustusega koolitusel osaleda ning vajalike teadmiste ja oskuste saamisega. Vdimalike
erinevuste anallls ainult vastajate emakeele péhjal naitas, et emakeel hinnanguid suurel
maaral ei mdjutanud. Eestikeelsed vastajad markisid pohjusena kull pisut enam koolitusel
osalemise kohustust. Samas mdjutas muukeelsete eesti keele oskus oluliselt mitmetele
pohjustele antud hinnanguid. Naiteks kui eesti keele oskusega muukeelsetest 14% markis,
et koolitusel kaimise pdhjus oli soov vahendada t66 kaotamise vdimalust, siis eesti keele
oskuseta muukeelsetest vastas nii 27%. Samuti oli eesti keelt mitteoskavate vastajate seas
palju rohkem neid, kes nimetasid Gihe pdhjusena soovi parandada to6vdimalusi voi vahetada
elukutset.

Analiusitulemustele toetudes vdib Gelda, et osalust tdienduskoolituses mojutab nii senise
166 iseloom (ametipositsioon) kui ka varem omandatud hariduse tase. Seega on oluline esile
tuua olemasolev haridus ja ametipositsioon. Tabelis 1 on sellekohane vordlus emakeele,
muukeelsete puhul ka eesti keele oskuse ning kodakondsuse jargi. Peamised haridus-
taseme erinevused valjendusid oluliselt suuremas p&hihariduse osatdhtsuses eestikeelsete
ja ametihariduse osatdhtsuses muukeelsete puhul. Suured lahknevused ilmnesid aga muu-
keelsete jaotuses kodakondsuse ja eesti keele oskuse jargi. Voib delda, et eesti keelt oska-
vatel ja Eesti kodakondsusega muukeelsetel vastajatel oli eestikeelsetest oluliselt kdrgem
haridustase, kui pidada selleks kdrghariduse marksa suuremat osatahtsust. Eesti keele
oskuseta muukeelsetest aga oli peagu pooltel kérgeima haridusena ametiharidus.

Jaotuses ametipositsiooni jargi olid samalaadsed erinevused nagu haridustaseme vdrdlu-
ses. Teisisdnu olid eestikeelsete ja muukeelsete vahel erinevused, kuid muukeelsete vasta-
jate ametipositsiooni mdjutas vaga palju eesti keele oskus ja Eesti kodakondsuse olemas-
olu. Eesti keelt oskavate ning Eesti kodakondsusega vastajate ametipositsioon sarnanes
eestikeelsete omaga, mis tdhendas upris suurt juhtide, spetsialistide ja ametnike
osatahtsust. Eesti keelt mitteoskavate ja Eesti kodakondsuseta muukeelsete seas oli aga
kbige enam oskust6dlisi, kuid Gsna suurel maaral ka lihttodlisi.
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Tabel 1

Table 1

Haridustase ja ametipositsioon emakeele, kodakondsuse ja eesti keele
oskuse jargi, 2007

Educational level and occupational position by mother tongue, citizenship and
knowledge of the Estonian language, 2007

(protsenti — percentages)

Eesti- Muu- Muu EK Muu K Muu E Muu M
keelsed keelsed

Native Non-native  Other EK Other K Other E Other M
Estonian  speakers

speakers
Haridustase Educational level
Pd&hiharidus 15,0 10,7 7,6 11,7 12,3 13,4 Basic education
Ametiharidus 36,8 42,7 34,0 49,4 46,7 48,2 Occupational education
Keskharidus 25,9 26,2 25,8 24,6 26,0 27,6 Secondary education
Kdrgharidus 22,4 20,4 32,5 14,3 15,1 10,7 Higher education
Ametipositsioon Occupational position
Juhid, kérgemad ametnikud 14,5 11,1 13,6 7,4 10,6 9,1 Managers, senior
ja seadusandjad officials and legislators
Tippspetsialistid, 35,0 26,2 39,5 25,6 18,5 12,9 Professionals, associate
keskastme spetsialistid professionals and clerks
ja ametnikud
Teenindus- ja 11,5 12,0 14,5 8,2 13,3 8,3 Service workers and
muugitddtajad shop and market sales
workers
Oskustodlised ja 31,9 38,3 24,0 41,1 41,8 57,4  Skilled workers
operaatorid and operators
Lihttdolised 7,0 12,4 8,5 17,6 15,8 12,3 Elementary occupations

Nii haridustase kui ka ametipositsioon mdjutasid koolitustel osalemist oluliselt. Olenemata
haridustasemest osalesid eestikeelsed vastajad koolitustel ronkem kui muukeelsed (kdik
rihmad kokku). Siiski selgus ka, et olenemata haridustasemest osalesid eesti keelt oskavad
Eesti kodakondsusega muukeelsed vorreldes teiste muukeelsete riihmadega koolitustel
rohkem, jaades siiski kdigi teiste haridustasemete puhul peale pdhihariduse alla eestikeelse-
tele. Samas vdis pdhihariduse puhul tulemust mdéjutada ka vaike valimimaht. Haridustaseme
jargi osalesid koolitustel kbige enam kérgharidusega eestikeelsed vastajad. Ametipositsiooni
jargi aga osalesid koolitustel kdige rohkem eestikeelsed juhid ja kdrgemad ametnikud, kuid
eriti ei erinenud neist ka eestikeelsed ametnikud ja spetsialistid. Nii haridustaseme kui ka
kdigi ametipositsioonide jargi osalesid muukeelsed (kbik rihmad kokku) koolitustel vahem
kui eestikeelsed. Samas osalesid aga eesti keelt oskavad Eesti kodakondsusega
muukeelsed koolitustel enamiku ametipositsioonide puhul vordvaarselt eestikeelsete sama
ametipositsiooni esindajatega. Nii oli see ametnike, spetsialistide, teenindajate ja oskus-
téolistega. Eesti keelt mittevaldavate Eesti kodakondsuseta muukeelsete puhul ei kerkinud
esile Uhtegi ametipositsiooni, mille puhul oleks koolitustel osaletud palju. Samas oli Eesti
kodakondsusega, kuid riigikeeleoskuseta muukeelsete osalusprotsent Usna suur nii
spetsialistide, ametnike kui ka oskustddliste seas.

Tabelite 1 ja 2 tulemustele tuginedes saab 6elda, et eestikeelsete vastajate suur osalus
koolitustel vorreldes Eesti kodakondsusega eesti keelt oskavate muukeelsete vastajatega
tulenes mdningal maaral sellest, et nende seas oli juhtide ja kdrgemate ametnike osatdhtsus
suurem ja nad olid ka aktiivsemad. V&ib ka Gelda, et eristusid kaks rihma — eestikeelsed
koos eesti keelt oskavate muukeelsetega ning eesti keele oskuseta muukeelsed. Need kaks
riihma erinesid ka varem omandatud hariduse taseme poolest, kuid kaugeltki mitte nii palju,
kui ametipositsiooni ja koolitustel osalemise aktiivsust arvestades.

Peale koolitustel osalemise sageduse on oluline ka nende valdkond (joonis 2). Anallus
pdhineb vastaja esimesena mainitud koolituse valdkonnal. Populaarsemad kdigis rihmades
olid teenindus, samuti tehnika, tootmine ja ehitus ning ka sotsiaalteadused, &rindus ja digus.
Kdige vahem osaleti péllumajanduse, loodus- ja téppisteaduste ning haridusvaldkonna
koolitustel. Kui eestikeelsed vastajad osalesid ennekdike sotsiaalteaduste, arinduse ja
diguse teemalistel koolitustel, siis naiteks eesti keele oskuseta muukeelsete seas olid kdige
rohkem hinnas tehnika, tootmise ja ehitusega seotud koolitused. Kui nendest osales
nimetatud valdkonna koolitustel 37%, siis k&igi Ulejaanud riihmade puhul oli osalenuid alla
25%. Samulti olid kdnealuses riihmas tsnagi populaarsed teenindust puudutavad koolitused,
kuid vaga palju ei jdanud siin maha ka eesti keelt oskavad muukeelsed. Esile tuli ka see, et
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Tabel 2 Taienduskoolituses osalemine viimase 12 kuu jooksul haridustaseme ja
ametipositsiooni jargi, 2007

Table 2 Participation in continuing training during the last 12 months by educational level and
occupational position, 2007
(protsenti — percentages)

Eesti- Muu- Muu EK Muu K Muu E Muu M
keelsed keelsed Other EK Other K Other E Other M
Native Non-native
Estonian speakers
speakers
Haridustase Educational level
Pd&hiharidus 21,2 20,3 26,4 0,0 24,1 19,9 Basic education
Ametiharidus 47,0 32,0 45,3 33,0 32,1 17,0  Occupational education
Keskharidus 33,4 20,1 32,3 13,6 20,4 5,1  Secondary education
Kdrgharidus 69,4 49,4 57,5 41,2 46,1 22,6  Higher education
Ametipositsioon Occupational position
Juhid, kdrgemad 69,5 47,5 56,2 37,5 49,7 26,2  Managers, senior
ametnikud, officials and legislators
seadusandjad
Tippspetsialistid, 66,7 57,8 66,0 50,9 50,4 34,8  Professionals,
keskastme spetsialistid, associate
ametnikud professionals, clerks
Teenindus- ja 53,4 40,2 56,6 8,6 33,9 19,3  Service workers and
mulgitdotajad shop and market sales
workers
Oskustodlised ja 35,6 24,7 35,8 29,3 23,8 16,0  Skilled workers and
operaatorid operators
Lihttoolised 32,0 22,2 20,0 16,0 29,3 18,2  Elementary
occupations

eesti keele oskus ldhendas muud keelt emakeelena kdnelejate koolitustel osalust eesti keelt
emakeelena kdnelevate omale, kuigi olulisemad erinevused séilisid. Eesti keele oskus
mdjutas koolitusvaldkonna valikut, kuid otsene seos oli siiski ametipositsiooni ja koolitus-
valdkonna vahel. Naiteks oli eesti keele oskuseta muukeelsete hdivatute hulgas silma-
paistvalt suur osatdhtsus oskusttdlistel ja operaatoritel ning seda arvestades on ootus-
parane nende marksa suurem osalus sinikraedele méeldud koolitustel. Kui lahtuda seosest
ametipositsiooni ning koolitusvaldkonna vahel, vbib esmapilgul tunduda pdhjendamatu
muukeelsete suurem osalus teenindussfaari koolitustel. Samas kuulub teeninduse alla ka
transpordisektor, kus té6tavad samuti paljud oskustdolised.

Koolitustel osalemine koolitusvaldkonna, emakeele ja eesti keele oskuse? jargi, 2007
Participation in training by field of training, mother tongue and knowledge of the Estonian
language? 2007

Joonis 2
Figure 2
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speakers speakers

2 Muu E — eesti keele oskusega emakeelena muud keelt kdnelevad; muu M — eesti keele oskuseta emakeelena
muud keelt kdnelevad.

2 Other E — persons speaking mother tongue different than Estonian, with knowledge of the Estonian language;
other M — persons speaking mother tongue different than Estonian, without knowledge of the Estonian language.
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Tabel 3

Table 3

Peale koolitustel osalemise on tahtis ka iseseisev enesetdiendamine, selleks valmisolek ja
tegelik teadmiste omandamine. Enesetaienduseks on palju vdimalusi, osa neist on esitatud
tabelis 3. 2007. aasta uuringu kohaselt oli viimase 12 kuu véltel enesetaienduseks sébra voi
perelikme abi kasutanud kolmandik eestikeelsetest vastajatest. Kdige vahem kasutasid
perelikmete ja sbprade abi eesti keele oskuseta muukeelsed, kellel polnud ka Eesti
kodakondsust. Iseseisvalt ja arvuti abil dppinuid oli samuti kdige enam eestikeelsete hulgas
ning kdige vahem eesti keele oskuseta ja Eesti kodakondsuseta muukeelsete vastajate
seas. Selle riilhma likmeid oli k&igi enesetdiendusviiside puhul kdige vahem. Oppe-
vahendina kasutasid arvutit kdige enam kiill eestikeelsed vastajad, kuid Upris sarnased olid
ka eesti keelt oskavate Eesti kodakondsusega muukeelsete naitajad. Muukeelsed, kes
oskasid eesti keelt, tdiendasid end eestikeelsetega vorreldes pisut enam tele- ja raadio-
saadete voi videote abil. Eestikeelsetest tdiendas end omal k&el raamatukogus véi dppe-
keskuses ligi viiendik, samal ajal kui muukeelsetest kasutas seda vdimalust kimnendik
vastanutest.

Iseseisev enesetdiendamine viimase 12 kuu jooksul emakeele, kodakondsuse ja eesti
keele oskuse jargi, 2007

Non-taught learning during the last 12 months by mother tongue, citizenship and knowledge
of the Estonian language, 2007

(protsenti — percentages)

Eestikeelsed Muukeelsed Muu EK Muu K Muu E Muu M
Native Non-native Other EK Other K Other E Other M
Estonian speakers
speakers
Oppimine 33,4 17,4 21,9 14,3 22,0 7,0 Learning from a
pereliikmelt, family member, friend
sdbralt, kolleegilt or colleague
Oppimine 33,9 19,3 23,9 16,0 21,8 11,3 Learning by using
trikimaterjalide abil printed matter
Oppimine 31,7 21,4 28,4 18,6 22,9 10,5 Learning with the
arvuti abil help of the computer
Oppimine tele- ja 23,6 20,8 24,5 12,2 25,8 13,8 Learning by watching
raadiosaadete voi TV or video or
videote abil listening to the radio
Oppimine 16,2 13,5 18,1 7.4 16,5 6,2 Learning from a
giidilt guide
Oppimine raamatu- 17,6 9,8 10,5 12,2 11,3 5,8 Learning in a library

kogus voi Oppe-
keskuses

or training centre

Taienduskoolituses osalemist hinnates on muu hulgas oluline tervikpilt sellest, millised
naitajad méjutavad osalust kdige enam ning milliste naitajate puhul on erinevused suurimad.
Tabelis 4 kajastatud regressioonimudel naitab, et vaga palju on senist koolitustel osalust
mdjutanud ametipositsioon ja haridustase. Haridustasemest mojutas osalust kdige enam
korgharidus, ametipositsiooni puhul aga t66 juhi, kdrgema ametniku, professionaali,
spetsialisti voi ametnikuna. Naiteks lihttddlisi vdis taienduskoolitustel osalenute hulgas leida
kolm korda vaiksema tdendosusega kui juhte ja kdrgemaid ametnikke ning kérgharidusega
inimesi jallegi kolm korda suurema tdendosusega kui péhiharidusega inimesi. Ka osalesid
naised taienduskoolituses mdénevérra ronkem. Regressioonimudeli jargi oli oluline ka vastaja
emakeele, eesti keele oskuse ja Eesti kodakondsuse modju koolitusel osalemisele.
Erinevused ei olnud siin kill nii suured kui haridustaseme ja ametipositsiooni puhul, kuid
siiski oli emakeel oluline mdjutaja ning koolitustel osalesid téendolisemalt eesti keelt
oskavad ja Eesti kodakondsusega muukeelsed.
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Tabel 4 Taienduskoolituses osalemist mdjutanud néitajad, 2007
Table 4 Variables having influenced participation in continuing training, 2007

Regressiooni- Osalemis-
kordaja? tdéendosus
vorreldes refe-
rentrihmaga
Regression Probability of
coefficient? participation
compared to
reference group
Sugu Sex
Mees (referentriihm) Male (reference group)
Naine 0,078 1  Female
Omandatud haridus Attained education
Pd&hiharidus Basic education
(referentrihm) (reference group)
Ametiharidus 0,644 1,9  Occupational education
Uldine keskharidus 0,124 1,1 General secondary education
Kdrgharidus 0,994 2,7  Higher education
Vanus Age
20-29 (referentrihm) 20-29 (reference group)
25-49 -0,022 1  25-49
50-74 -0,587 1,7 50-74
Keeleoskus Language knowledge
Oskab eesti keelt With knowledge of the
(referentriihm) Estonian language
(reference group)
Ei oska -0,591 -1,8  Without knowledge of the
eesti keelt Estonian language
Emakeel Mother tongue
Eesti keel Estonian language
(referentriihm) (reference group)
Muu -0,804 -1,3  Other
Ametipositsioon Occupational position
Juhid, kérgemad ametnikud ja Managers, senior officials and
seadusandjad (referentriihm) legislators (reference group)
Tippspetsialistid, keskastme -0,017 1  Professionals, associate
spetsialistid ja ametnikud professionals and clerks
Teenindus- ja miugitéotajad -361 1,4  Service workers and shop
and market sales workers
Oskustddlised ja operaatorid -0,968 2,6  Skilled workers and operators
Lihttoolised —1,042 2,8  Elementary occupations
Kodakondsus Citizenship
Eesti (referentriihm) Estonian (reference group)
Muu -0,450 1,6  Other

2 Regressioonikordajad on olulised nivool <0,05.
2 Regression coefficients are significant on level <0.05.

Koolitustel mitteosalemise pohjused

Eelnev analiiis kasitles eelkdige koolitustel osalenuid ja neid puudutavaid karakteristikuid.
Koolitustel osalenud jaid kahjuks vastajate seas vahemusse ning seega ei olnud Ule poole
vastajatest uuringule eelnenud 12 kuu jooksul koolitusel osalenud. Enamik nendest, kes ei
olnud end taiendanud, ei soovinud seda ka teha. Siiski oli keskmiselt pisut lle viiendiku neid
vastajaid, kes koolitusel ei kainud, kuid oleksid tahtnud end taiendada. Koolitustel
mitteosalenutest soovisid kdige vahem koolitustel osaleda eesti keele oskuseta ja Eesti
kodakondsuseta vastajad. Samas oli olukord vastupidine eesti keele oskusega ja/vdi Eesti
kodakondsusega muukeelsete rihma puhul ehk teisisbnu, nende hulgas oli kdige enam
neid, kes oleksid soovinud koolitustel osaleda. Koolitustel osaleda soovinute osatdhtsus
ulatus siin neljandikuni. Eestikeelsetest taienduskoolituses mitteosalenutest oleks koolitustel
osaleda soovinud viiendik (vt joonis 3).
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Joonis 3 Tasemedppes voi koolitusel osalemise soov emakeele, kodakondsuse ning eesti
keele oskuse jargi, 2007

Figure 3 A wish to participate in formal study or training by mother tongue, citizenship and knowledge
of the Estonian language, 2007
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Ei soovinud osaleda
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Did not wish to participate

Wished to participate

Olulisemad koolitusele minemata jatmise pohjused olid koolituse hind, sobimatus t66-
graafikuga, perega seotud kohustused ning ebasobiv koolituse toimumise koht. Rohkem kui
eestikeelseid vastajaid takistasid muukeelseid koolitustel osalemast koolituse hind ja
toimumiskoht. Eestikeelsete hulgas oli tunduvalt rohkem neid, kel ei olnud pealehakkamist,
et koolitusele minna. Eraldi vaadeldi jallegi muukeelsete rihmade jaotust. Valimimahu
suurust arvestades ei hélmanud analius kodakondsust, kuid siiski oli muukeelsete puhul
sellesse kaasatud eesti keele oskus, millel on nende jaoks vdrreldes kodakondsusega
suurem mdju. Eesti keele oskuseta vastajate puhul tuli mitteosalemise p&hjusena eriti esile
koolituse hind. Seda nimetas neist takistusena tervelt 61%. Samas kerkisid neil marksa
vahemal maaral esile perekohustused (vt tabel 5).

Tabel 5 Tasemeodppes voi koolitusel mitteosalemise pdhjused dppimissoovi puhul, 2007
Table 5 Reasons for not participating in formal study or training in case of a wish to study, 2007

(protsenti — percentages)

Eestikeelsed Muukeelsed Muu E Muu M
Native Non-native Other E Other M
Estonian speakers
speakers
Ei suutnud taita 1,7 3,5 3,6 3,4 Could not meet the entrance
sisseastumisndudeid requirements
Koolitus/6ppimine 46,0 54,0 53,6 61,3 Training/studying was too
oli liiga kallis expensive
Toéoandja ei toetanud 9,0 6,9 5,0 10,1 The employer did not support
soovi koolitustel osaleda / the wish to participate in a
Oppida training / to study
Koolituse/dppetegevuse aeg ei 32,6 27,1 26,7 27,8 The time of training/studies did
sobinud té6graafikuga not suit the working hours
Koduse elu / perekohustuste tottu 38,1 36,3 41,5 27,3 No time for studies due to home
ei olnud aega dppimisega tegelda life / family duties
Elukoha laheduses ei 29,3 37,5 34,5 42,8 No training /studies was/were
pakutud koolitust/ offered in the surroundings of
Oppetegevust the place of residence
Ei soovinud enam 8,7 7,3 7,3 7,3 Did not wish to be back at
koolipinki istuda school again
Liiga kdrge vanus 6ppimise jaoks 6,6 7,6 4,0 13,9 Fartoo old to study
Terviseprobleemid 11,2 10,6 12,2 7,7 Health problems
Kartus mitte toime tulla 11,9 7,5 7.4 7,5 Afraid of not managing
Pealehakkamise puudumine 29,1 14,5 11,9 18,9 Lack of initiative
Sobiva koolituse/eriala puudumine 18,9 14,3 12,1 18,3 No suitable training/speciality

2 Muu E — eesti keele oskusega emakeelena muud keelt kdnelevad; muu M — eesti keele oskuseta emakeelena

muud keelt kdnelevad.

2 Other E — persons speaking mother tongue different than Estonian, with knowledge of the Estonian language;
other M — persons speaking mother tongue different than Estonian, without knowledge of the Estonian language.
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Tabel 6

Table 6

Neil, kes ei olnud uuringule eelnenud 12 kuu jooksul end koolitanud ja ka ei soovinud seda
teha, olid selleks kindlad pdhjused. Kodige olulisemad olid arvamus, et t66s ja eraelus
puudub taiendavate 6pingute vajadus, samuti enese liialt vanaks hindamine ja soovimatus
uuesti koolipinki istuda. Vahem mainiti té6andja vastuseisu ja seda, et dppimisest poleks
mingisugust kasu voi et puudub soovitav eriala (koolitusvaldkond). Emakeel ning muu-
keelsete puhul eesti keele oskus ja Eesti kodakondsuse olemasolu mdjutasid hinnanguid
oluliselt. Seadusparane oli, et eestikeelsed vastajad nimetasid muukeelsetega vdrreldes
vahem koolitustele mittemineku poéhjuseid, vélja arvatud see, et neil ei olnud peale-
hakkamist. Muukeelsed eesti keele oskuseta ja Eesti kodakondsuseta vastajad hindasid
koolitusvajaduse puudust t66s ja eraelus tunduvalt olulisemaks kui teised rihmad.
Keskmiselt nimetasid muukeelsed eestikeelsete vastajatega vorreldes neid pdhjuseid enam,
kuid eesti keelt oskavad ja Eesti kodakondsusega muukeelsed vorreldes eestlastega samas
jallegi pisut vahem. Koolituse hinna t6id minemata jatmise pdhjuseks kdige harvem kiuill
eestikeelsed, siiski oli vahe Eesti kodakondsusega, kuid eesti keele oskuseta muukeelsete
vastajatega minimaalne ja polnud statistiliselt oluline. Soovimatus taas koolipinki istuda oli
ruhmade vordluses kdige olulisem muukeelsete eesti keele oskuseta vastajate seas ning
sama kehtis ka enese liiga vanaks pidamise puhul. Eesti keele oskuseta muukeelsed
nimetasid teiste rihmadega vorreldes hulga p&hjuseid, mis voiksid viidata vanemaealiste
suuremale osatahtsusele nende hulgas. See oletus aga erilist kinnitust ei leidnud. Naiteks nii
20—-49-aastastest kui ka 50-aastastest ja vanematest muukeelsetest pidas end dppimise
jaoks liiga vanaks kimnendiku vorra vdhem neid, kes oskasid eesti keelt (vt tabel 6).
Tulemused on Usha sarnased 1997. aasta omadega, kus samuti olid vanus ja rahapuudus
suuremad probleemid just mitte-eestlaste jaoks (Krusell 2001).

Koolitustel osalemise soovi puudumise péhjused emakeele, eesti keele oskuse ja
kodakondsuse jargi, 2007

Reasons for not wishing to attend trainings by mother tongue, knowledge of the Estonian
language and citizenship, 2007

(protsenti — percentages)

Eesti- Muu- Muu EK Muu K Muu E Muu M
keelsed keelsed
Native Non-native  Other EK Other K Other E Other M
Estonian  speakers
speakers

Ei vaja t66s taiendavaid 45,6 50,9 49,9 47,4 49,1 54,1 Does not need additional

Opinguid studies for work

Ei vaja eraelus taiendavaid 46,1 54,4 451 59,5 50,3 62,6 Does not need additional

opinguid studies for personal life

Ei suutnud taita 6,1 11,6 8,1 14,3 8,1 15,7 Could not meet the

sisseastumisndudeid entrance requirements

Koolitus/6ppimine oli liiga 27,9 35,3 35,0 28,2 411 33,5 Training/studying was too

kallis expensive

To6andja ei toetanud soovi 59 7,7 5,0 2,6 9,7 10,1 The employer did not

osaleda koolitustel / dppida support the wish to partici-
pate in a training / to study

Koolituse/6ppetegevuse aeg 15,7 19,6 19,8 14,2 22,0 19,6 The time of training/studies

ei sobinud toograafikuga did not suit the working
hours

Koduse elu / perekohustuste 24,8 28,6 36,5 20,7 28,1 25,9 No time for studies due to

tottu ei olnud aega Sppida home life / family duties

Elukoha laheduses 22,0 22,5 22,4 24,0 241 20,6 No training / studies

ei pakutud koolitust/ was/were offered in the

Oppetegevust surroundings of the place of
residence

Ei soovinud enam 427 53,3 41,5 67,1 51,3 58,5 Did not want to be back at

koolipinki istuda school again

Liiga kdrge vanus 35,2 42,5 28,4 45,2 42,6 51,7 Far too old to study

Oppimise jaoks

Terviseprobleemid 18,7 20,0 15,2 19,7 24,5 20,2 Health problems

Oppimisest ei ole 59 6,1 4,2 10,3 4,8 7,1 Studying is

mingit kasu useless

Huvipuudus 21,9 31,5 22,0 49,5 23,9 37,8 Lack of interest

Pealehakkamise puudumine 27,9 24,4 21,0 27,6 25,2 25,2 Lack of initiative

Sobiva koolituse/eriala 10,8 8,9 7,7 9,2 6,3 11,6 No suitable

puudumine training/speciality
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Joonis 4

Figure 4

Koolitustel osalemine tulevikus

Tulevikku plaanitud koolituste puhul saab eristada kindlat kavatsust osaleda, potentsiaalset
valmisolekut osaleda ja ka soovimatust osaleda. Kui mdne koolitusvaldkonna puhul oli Gsna
palju neid, kes kindlasti plaanisid koolitustel osaleda, siis Uldjuhul oli suur ka nende
osatahtsus, kes osalemises kindlad ei olnud, kuid pidasid seda vdimalikuks. Kéige enam oli
neid, kes soovisid tdiendada erialaseid teadmisi ja oskusi. Populaarsuselt teisel kohal oli
vborkeelte oskuse parandamine. Ligi kimnendik plaanis kindlasti minna ka arvutioskusi
edendavatele ja oma erialale toetuva teise eriala omandamise koolitustele.

1997. aasta uuringu kohaselt oli eestlaste seas koolitustel osaleda soovijad marksa rohkem
kui mitte-eestlaste seas. Naiteks neid mitte-eestlasi, kes polnud koolitustel osalenud ja ei
soovinud seda teha ka tulevikus, oli 66%. Eestlaste puhul oli see naitaja 49%. (Unt 2001) Ka
2007. aasta seisuga oli emakeelt vordlusaluseks vottes eestikeelsete vastajate seas vahem
neid, kes ei soovinud tulevikus koolitustel osaleda. Samas ei ilmnenud, et tulevikku
plaanitud koolituste populaarsus oleks olenenud emakeelest. Teisalt plaanisid eestikeelsed
vastajad oluliselt enam end naiteks erialaselt tdiendada. Eestikeelsetest vastajatest
kavatses kindlasti erialaseid teadmisi ja oskusi tdiendada 27% ning potentsiaalset mineku-
valmidust valjendas 26%. Muukeelsetest vastajatest avaldas kindlat valmisolekut 15% ja
potentsiaalseid minejaid oli 22%.

Eestis ei ole palju ettevétlusega tegelevaid inimesi ja seega on iga uus Uritaja teretulnud.
Ettevdtluse kohta teadmisi koguda polnud kuigi populaarne, kuid hoolimata vahesest huvist
palvis see valdkond pisut enam siiski eestikeelsete vastajate tdhelepanu. Nimelt kavatses
end ettevotluse valdkonnas kindlasti koolitada 5% eestikeelsetest vastajatest ja potentsi-
aalne huvi oli 18%-l. Muukeelsete vastajate seas olid vastavad naitajad 3% ja 14%. Kui
arvestada kokku koigi koolituste puhul nii tegelik kui ka tdendoline huvi osaleda, olid
eestikeelsed vastajad vdrreldes muukeelsete vastajatega rohkem valmis end tulevikus
(lahema 12 kuu jooksul) koolitama. Olenevalt eesti keele oskusest erines muukeelsete
vastajate jaotus oluliselt. Joonisel 4 on esitatud muukeelsete vastajate nimetatud
populaarsemad valdkonnad, kus nad soovisid I&hema 12 kuu jooksul koolitustel osaleda.
Populaarsemad valdkonnad olid keeledpe (sh eesti keele Ope), arvuti- ja erialane
taiendusdpe. Neid, kes kavatsesid kindlasti koolitusel osaleda, oli eesti keelt valdavate
muukeelsete seas marksa rohkem koigi populaarsemate koolitusvaldkondade puhul ning
vahe oli eesti keele oskuseta muukeelsetega vorreldes suurim erialase taiendusdppe puhul.
Potentsiaalset osalusvalmidust avaldati vérreldes kindlate kavatsustega mdlemas muu-
keelsete rihmas tunduvalt rohkem, kuid ka siin oli, kui valja arvata arvutibpe, enam
huvitatuid eesti keelt valdavate muukeelsete seas. Markimisvaarne oli see, et vaid
kolmandik neist muukeelsetest, kes eesti keelt Uldse ei osanud, avaldas soovi asuda eesti
keelt dppima.

Muukeelsete vastajate koolitustel osalemise kavatsused lahema 12 kuu jooksul
populaarsemate koolitusvaldkondade kaupa eesti keele oskuse? jargi, 2007
Intentions of non-native speakers to participate in trainings in the coming 12 months by most
popular fields of training and knowledge of the Estonian language®, 2007
Erialane taiendusdpe ‘
In-service training

VV6orkeeledpe
Foreign language training

Eesti keele dpe

Estonian language training H ‘

Arvutidpe

Computer studies ﬂ ‘ ‘ ‘ ‘ ‘ ‘
%
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Ei kavatsenud osaleda, kuid oli huvitatud, muu M . Kavatses osaleda, muu M
Did not intend to participate, but was intrested, other M Intended to participate, other M

Ei kavatsenud osaleda, kuid oli huvitatud, muu E . Kavatses osaleda, muu E
Did not intend to participate, but was intrested, other E Intended to participate, other E

2 Muu E — eesti keelt oskavad emakeelena muud keelt kdnelevad; Muu M — eesti keele oskuseta emakeelena muud
keelt kdnelevad.

@ Other E — persons speaking mother tongue different than Estonian, with knowledge of the Estonian language;
other M — persons speaking mother tongue different than Estonian, without knowledge of the Estonian language.
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Table 7
Tabel 7

Erialast taiendusépet vbib pidada vahest kdige olulisemaks taienduskoolituse valdkonnaks
ja enesetaienduse objektiks. See vdimaldab parandada tdo6taja erialateadmisi ja praktilisi
oskusi ning kindlustada oma to6kohta véi saavutada parem ametipositsioon. Jarelikult on
oluline ka see, milline mudel erialases tdiendusdppes osalemist mdjutab ning milline osa
mudelis on emakeelel vdi muukeelsete puhul eesti keele oskusel (tabel 7). Kdige tahtsa-
maks osutusid haridustase ja ametipositsioon. Teisisdnu, kbige tdenaolisemalt koolitavad
end ka tulevikus just kérgharidusega vastajad ning kdige vaiksema tdendosusega teevad
seda lihttdolised. Oluline oli ka vanus — rohkem olid valmis end erialaselt tdiendama noore-
mad vastajad. Tahtis oli ka eesti keele oskus ja Eesti kodakondsuse olemasolu, samuti
emakeel, kuid vdib Selda, et haridusel ja ametipositsioonil oli siiski suurem mdju.

Erialases taiendusoppes osalemist mojutavad naitajad, 2007
Variables influencing participation in in-service training, 2007

Regressiooni-

Osalustoenaosus

kordaja? vorreldes
Regression referentrlihmaga
coefficient? Probability of
participation
compared to
reference group
Sugu Sex
Mees (referentriihm) Male (reference group)
Naine -0,226 -1,25 Female
Haridus Education
Pd&hiharidus (referentrihm) Basic education
(reference group)
Ametiharidus 0,533 1,7 Occupational education
Uldine keskharidus 0,169 1,2 General secondary
education
Kdrgharidus 0,919 2,5 Higher education
Vanus Age
20-29 (referentrihm) 20-29 (reference group)
3049 -0,155 -1,16 30-49
50-64 -0,624 -1,86 50-64
Keeleoskus Language knowledge
Oskab eesti keelt With knowledge of the
(referentriihm) Estonian language
(reference group)
Ei oska eesti keelt -0,264 -1,3 No knowledge of the
Estonian language
Ametipositsioon Occupational position
Juhid, kérgemad ametnikud ja Managers, senior
seadusandjad (referentriihm) officials and legislators
(reference group)
Tippspetsialistid, 0,046 1,1 Professionals,
keskastme spetsialistid ja associate professionals
ametnikud and clerks
Teenindus- ja -0,254 -1,3 Service workers and
mudgitootajad shop and market sales
workers
Oskustodlised ja -0,273 1,3 Skilled workers
operaatorid and operators
Lihttoolised -0,911 -2,5 Elementary occupations
Kodakondsus Citizenship
Eesti (referentriihm) Estonian (reference
group)
Muu —-0,099 1,1 Other
Emakeel Mother tongue
Eesti keel (referentriihm) Estonian (reference
group)
Muu -0,637 1,6 Other
Varasem koolitustel Previous participation in
osalemine trainings
Ei (referentriihm) No (reference group)
Jah 1,182 3,2 Yes

2 Regressioonikordajad on olulised nivool <0,05.

2 Regression coefficients are significant on level <0,05.
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Joonis 5
Figure 5

Kokkuvote

On aarmiselt tahtis osaleda elukestvas Oppes, et kindlustada eelkdige enda konku-
rentsivoimet to6turul, kuid ka riigi jatkusuutlikkust. Euroopa Liidus ei ole Eesti inimesed
taienduskoolituses osalemise aktiivsuse poolest kiill kdige viimased, kuid kaugeltki mitte ka
esimeste seas. Enamiku Ida-Euroopa riikide elanikega vorreldes votavad Eesti inimesed
koolitustest osa tunduvalt rohkem, kuid L&ane-Euroopa ja Skandinaaviaga vdrreldes on
mahajaamus Usna suur. Taienduskoolituses osalemine erines suurel maaral olenevalt
naiteks haridustasemest, ametipositsioonist ja emakeelest. Vahene osalus oli probleem
eelkdige madalamat haridustaset ndudvatel ametipositsioonidel t66tanute puhul. Eesti- ja
muukeelsete vastajate vordluses ilmnes, et peagu kdigi ametite ja haridustasemete korral on
muukeelsed vahem aktiivsed koolitustel osalejad. Samas mdjutas nende osalust palju see,
kas nad oskasid eesti keelt ja moneti ka see, kas neil oli Eesti kodakondsus. V6ib 6elda, et
eesti keelt valdavate ja Eesti kodakondsusega muukeelsete koolitustel osalemise maarad
olid kill madalamad kui eestikeelsetel, kuid marksa suuremad kui eesti keele oskuseta ja
Eesti kodakondsuseta muukeelsete omad. Samasugune oli olukord ka iseseisvat
enesetaiendust ja enesetdienduskavatsusi arvestades. Suuri erinevusi muukeelsete
rihmade vahel pdhjustas eesti keelt valdavate Eesti kodakondsusega vastajate oluliselt
erinev ametipositsioonide jaotus ning samas ikkagi ka sagedasem enese koolitamine koigi
ametipositsioonide puhul.

Voimalus osaleda emakeelsetel koolitustel, 2007
Possibility to participate in trainings with mother tongue as the language of instruction, 2007
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Véimalik, et eesti keele oskuseta muukeelsete madala koolitusaktiivsuse ks pdhjus on
emakeelsete koolituste vahesus. Eestikeelsetest vastajatest arvas lle 90%, et neil on
vbimalik soovi korral osaleda emakeelsel koolitusel. Muukeelsetest aga arvas nii vaid veidi
Ule poole vastajatest (vt joonis 5).

Seega on eesti keelt valdavatel muukeelsetel tunduvalt rikkalikum valik ja rohkem véimalusi
koolitustel osaleda. Eesti keele oskus tdstab kindlasti muukeelsete koolitusaktiivsust. Muret
tekitab aga see, et paljud eesti keele oskuseta muukeelsed vastajad ka ei soovinud naiteks
eesti keelt dppida. Voimalik, et Eesti Ghiskonnas toimuvad protsessid sarnanevad nendega,
mida kirjeldab Kalter (2003). Tema jargi on immigrantidel etnilisele rihmale algselt omane
kapital, nagu naiteks emakeel vdi sotsiaalne kapital, mis on Uldjuhul madalama konku-
rentsivoimega kui pdliselanike samalaadne kapital. Etnilisele riihmale algselt omase kapitali
kasutamise ulatus ja efektiivsus oleneb suurel maaral sellest, kas sihtriigis on tekkinud
omaette etniline kogukond vdi mitte. Kui on, hakkavad sisserdndajad seda kapitali
sotsiaalses struktuuris kasutama ja arendama, mis loob omakorda pinnase etniliste
vorgustike tugevnemisele ning suletuse tekkele ja arendamisele, samuti etnilise majanduse
tekkele. Immigrantide kapitali madalamat konkurentsivéimet pdhjustavad moneti ka puudu-
likud oskused (naiteks keeleoskus) ja teadmised heaks toimetulekuks uues keskkonnas.
Lihtsustatud kasitluse jargi on immigrantidel peamiselt kaks valikut: kas assimilatsioon voi
segmenteerumine. Esimene eeldab investeeringuid ja pingutusi sihtriigi kapitalide omanda-
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miseks, teine aga olemasoleva etnilise kapitali tugevdamist. (Esser 2004) Eesti keele
O6ppimine on otsene viis sihtriigi kapitali omandada ning kaudselt on seda ka osalus
taienduskoolituses. Usna suletud etniline kogukond ei ole Eestile kindlasti kasuks. Uks
vbimalus Uhiskonna uhtsust saavutada on suurendada muukeelsete motivatsiooni omanda-
da peale olemasoleva ka elukohariigis heaks toimetulekuks vajalikku kapitali.
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MOTHER TONGUE AS A FACTOR INFLUENCING
THE CHOICES OF TRAINING

Siim Krusell
Statistics Estonia

Introduction

The main goal of the current article is to compare participation in continuing training among
the 20-64-year-old population of Estonia with Estonian or other language as their mother
tongue. Factors influencing participation and previous participation in trainings as well as
evaluations for further participation in trainings are all analysed in this article. The analysis
also includes reasons for not having participated in trainings so far and, if possible, the
comparison of current results with the results of surveys carried out in 1997.

Trainings and non—taught learning are important components of lifelong learning. Education,
including formal education and further non—taught learning, can be referred to as one of the
most important parts of human capital. The term ‘human capital’ was coined by Becker in
1962. In his opinion, the acquired education is like an investment and it is usual that the
investment in education is later on realised, for example, in the form of a higher salary or
better productivity. The investment costs mostly consist of the time and money spent on
studying. The theory of human capital received great attention as well as was and is the
object of consistent further developments. At the beginning, the previously acquired
education as part of the human capital received more attention, but in later treatments

TAISKASVANUTE KOOLITUS ADULT EDUCATION 6 1



EE EMAKEEL KOOLITUSVALIKUTE MOJUTAJANA MOTHER TONGUE INFLUENCING THE TRAINING CHOICES

62

emphasis is also put on a continuous training process. Such a change was first and
foremost conditioned by constant and rather rapid changes in technologies and
organisations requiring the availability of labour force with up-to-date knowledge. At the
same time, the constant demand for new knowledge reduces the importance of previously
acquired education as a determinant in human capital (Van Loo 2004). It has been detected
that ethnic Estonians got significantly higher salary than non-Estonians during the period
1995-2007. The differences in salaries were not large, being in the range of 10—15%. Still,
there is no explanation for these differences (Leping and Toomet 2008). The main element
of comparison in this article is the mother tongue, but as the mother tongue and ethnic
nationality do not coincide in the case of only a few per cents of the population, then
comparison of the salaries of Estonians and non—Estonians can very well be discussed
here, too. Salary comparisons made so far and the generally recognised idea, that
investment in education increases the prospect for a higher salary, provide a possibility to
discuss in this article the reasons for salary differences, if it turns out, for example, that
people who are not the native speakers of Estonian (hereinafter ‘non-native speakers’) aged
20-64 participate in continuing training much less than persons who speak Estonian as their
mother tongue (hereinafter ‘native Estonian speakers’).

Recent participation in training

The main scaling indicator for non—taught learning outside the formal education system is
participation in different forms of training. 40% of the 20—64-year-old population in Estonia
(hereinafter ‘respondents’) participated in at least one training during the previous 12
months. In the sense of this indicator, training embraces studies supervised by teachers or
lecturers, seminars and workshops and on-the-job trainings. According to the 1997 Adult
Education Survey, non-Estonians participated in continuing training considerably less
compared to Estonians (participation in training during the previous two years was surveyed)
(V66rmann 2001). The situation did not change in 2007 either. Respondents from the group
of native Estonian speakers participated in trainings much more (45%) compared to non—
native speakers (31%). Figure 1 offers a more detailed division with respect to participation
in trainings, with a further division of non—native speakers by having or not having Estonian
citizenship and with or without knowledge of the Estonian language. In comparison with non-
native speakers, native Estonian speakers participated much more in courses under
teacher’s or lecturer’s guidance as well as in seminars and workshops and on-the—job
trainings. Participation of non—native speakers also depended to a large extent on the
knowledge of Estonian and on the fact whether the respondent had Estonian citizenship or
not. The lowest result in the participation in trainings was among non-native respondents
who did neither have the knowledge of Estonian nor Estonian citizenship. Non—natives, who
did have the knowledge of Estonian as well as Estonian citizenship, participated in different
courses under teacher’s or lecturer’s guidance almost as much as native Estonian speakers.
At the same time, compared to native Estonian speakers, the same group of respondents
participated less in seminars, workshops and on—the—job trainings. With some reservations,
residents of Estonia speaking other language than Estonian as mother tongue can also be
considered as ethnic minorities living in Estonia. In this case, the results confirm, for
example, McGiveny’s data regarding the importance of mother tongue according to which
ethnic minorities in the United Kingdom participated in continuing training considerably less
than the native population (Jarvis 1998).

The main reason for participation in training (most important trainings for the respondent)
was to perform better at work and to improve career-related prospects. Those reasons were
named by nearly 80% of training participants. Other possible reasons were mentioned
considerably less frequently. At the same time, nearly a fifth claimed that reasons for
participation were also related to reduction of the possibility of losing a job, obligations to
participate in trainings and gaining necessary knowledge and skills. Analysis of possible
differences by taking into account only the mother tongue of respondents revealed that
mother tongue did not have any special effect on the evaluations given. Native Estonian
speaking respondents, however, did note a bit more the obligation to participate in training.
But in case of non-native speakers, the knowledge of Estonian language had a great effect
on the evaluations provided by them. For example, when 14% of non—native speakers, who
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were able to speak Estonian, noted that the reason for participation in trainings was
reduction of the possibility of losing their job, then the same rate among non-native
speakers with no knowledge of Estonian was 27%. Likewise, among the respondents with
no knowledge of the Estonian language, there were considerably more people who named
improvement of their career prospects and a wish to change profession as one reason.

It can be stated on the basis of the results of prior analyses, that the character of current
work (occupational position) and the educational level attained earlier have an effect on the
participation in continuing training. Therefore, it is important to elicit the respondents’ current
educational level and occupational position. Table 1 shows relevant comparison on the
basis of mother tongue and, among non—native speakers, also the comparison on the basis
of having or not having knowledge of the Estonian language and Estonian citizenship. The
main differences in the comparison of native Estonian speakers and non—native speakers
lay in a considerably bigger percentage of basic level education among native Estonian
speakers and a considerably bigger percentage of occupational education among non—
native speakers. However, there were remarkable differences in the division of non—native
speakers depending on the citizenship and knowledge of Estonian. It can be said that non—
native speakers with the knowledge of Estonian and with Estonian citizenship had a
noticeably higher educational level than native Estonian speakers, if to base it on a
considerably larger share of higher education. Nearly a half of non—native respondents, who
did not have the knowledge of Estonian, had occupational education as their highest
educational level attained. But, almost half of the non-native speakers without the
knowledge of Estonian had occupational education as their highest completed level of
education.

The distribution by occupational position revealed similar results as the educational level-
based comparison. In other words, there were differences between native Estonian
speakers and non-native speakers, but the occupational position of non—native speakers
was greatly influenced by the presence of the knowledge of Estonian language and Estonian
citizenship. Non—native respondents, who spoke Estonian and owned Estonian citizenship,
had occupational position similar to that of native Estonian speakers, which meant a
relatively large share of managers, professionals, associate professionals and clerks among
them. The majority of non—native respondents, who had no knowledge of Estonian and no
Estonian citizenship, worked as skilled workers, but there was also a large share of
elementary occupation workers among them.

Educational level as well as occupational position both had a great influence on the
participation in trainings. Irrespective of educational level, native Estonian speakers
participated in trainings more than non—native speakers (total of all groups). Regardless of
educational level, non-native speakers with the knowledge of Estonian and with Estonian
citizenship participated in trainings more than other groups of non-native speakers.
Nevertheless, their respective percentage was smaller than that of native Estonian speakers
with respect to all educational levels, except basic education. At the same time, in case of
basic education, a small sample number could also have influenced the gained result. On
the basis of educational level, native Estonian speakers with higher educational level were
the most active in attending trainings. On the basis of occupational position, the most active
participants in trainings were native Estonian speaking managers and senior officials.
Estonian professionals, associate professionals and clerks were not far behind. Similarly to
the educational level, native Estonian speakers outranked non-native respondents (all
groups in total) in attending trainings across all occupations. At the same time, non—native
speakers with the knowledge of Estonian and with Estonian citizenship attended trainings
almost as much as the representatives of the same occupations among native Estonian
speakers. This was the case among professionals, associate professionals, clerks, and also
among service workers and skilled workers. There were no occupational positions among
non-native speakers without the knowledge of Estonian and without Estonian citizenship in
case of which a high training participation rate could be detected. Still, there could be
detected quite a large participation percentage among professionals, associate
professionals, clerks and skilled workers who belonged to the group of non-native speakers
with knowledge of the Estonian language and with Estonian citizenship.
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Based on the results displayed in Tables 1 and 2, we can state that the high participation
rate of native Estonian speakers in trainings compared to non-native speakers with the
knowledge of Estonian and with Estonian citizenship was to some extent due to a higher
percentage of managers and senior officials among native Estonian speakers and they were
also more active in participation. Two separate groups could be distinguished — native
Estonian speakers and non—native speakers with the knowledge of Estonian as one group
and non-native speakers who had no knowledge of Estonian as the second group.
Differences between those groups were traced also by educational level, but those
differences were not nearly as big as the differences by occupational position and with
regard to the activeness in training participation.

In addition to the frequency of participation in trainings, the field of training is also important
(Figure 2). The analysis includes trainings that were named first by a respondent. The most
popular fields of training across all groups were services, engineering, manufacturing and
construction as well as social sciences, business and law. The lowest participation rate was
in the trainings related to agriculture, science and education. Native Estonian speaking
respondents preferred mostly social science, business and law trainings, but among non—
natives without the knowledge of Estonian, the most chosen trainings were related to
engineering, manufacturing and construction. When 37% of the non—natives who did not
speak Estonian participated in trainings named above, then in other groups, the percentage
of participation remained under 25%. Services-related trainings were also fairly popular in
this group, but non-native respondents with the knowledge of Estonian language were not
far behind either in this field of training. It should also be noted that knowledge of the
Estonian language brought the participation in trainings of respondents with different mother
tongue closer to that of native Estonian speakers, but essential differences still remained.
Knowledge of the Estonian language had an impact on the choice of training field. But, a
direct relation existed between the occupational position and field of training. For example,
there could be detected a visibly high percentage of skilled workers and operators in the
non-native group without the knowledge of Estonian, and this expectedly leads to their
remarkably larger participation in the trainings intended for blue—collar workers. On the basis
of the connection between occupational position and field of training, the higher participation
percentage of non—native speakers in services-related trainings may seem unreasonable. At
the same time, the transport sector, where a lot of skilled workers are employed, also
belongs under services.

In addition to participation in ftraining activities, independent non-taught learning, the
readiness for it and actual acquisition of new knowledge are also important. There are a lot
of opportunities for non-taught learning and a selection of those is shown in Table 3.
According to the 2007 survey, during the previous 12 months, a third of native Estonian
speaking respondents had used the assistance of a friend or a family member for non-taught
learning. This method was used least by non—native respondents without the knowledge of
Estonian and without Estonian citizenship. The rate of respondents who had self-educated
themselves independently or with the help of the computer was also the highest among
native Estonian speakers and the lowest among the non-native speakers without the
knowledge of Estonian and without Estonian citizenship. The latter group was the least
represented with regard to all kinds of non-taught learning. Computer as a teaching aid was
most popular among native Estonian speakers. Non—native speakers with knowledge of the
Estonian language and with Estonian citizenship used the computer almost as much as
natives. Non—-natives with knowledge of the Estonian language used television, radio or
video a bit more for non-taught learning than native Estonian speakers. Nearly a fifth of
native Estonian speakers educated themselves individually in libraries or learning centres,
whereas only a tenth of non—native speakers used the referred sources.

While viewing the participation in continuing training, it is important to see which factors
have larger influence on participation and where the biggest differences lie. The regression
model presented in Table 4 shows that current participation in training activities has been
largely influenced by occupational position and educational level. From the point of view of
educational level, the most influential factor regarding participation in trainings was higher
education. From the point of view of occupational position, the most influential factors were
working as a manager or senior official, but also as a professional, specialist or clerk. For
example, there was a three times smaller probability that one could meet elementary
occupation workers in continuing training than managers and senior officials, and a three
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times bigger probability that one could meet persons with higher education there than
people with basic education. Females were also more frequent participants in continuing
training. The model of regression showed a significant influence of the respondents’ mother
tongue, the knowledge of Estonian, and possession of Estonian citizenship on aftending
trainings. The differences were not as big as by educational level and occupational level, but
mother tongue played nevertheless an important role, and there was a higher probability that
one could more frequently meet non-native speakers with the knowledge of Estonian and
with Estonian citizenship in trainings.

Reasons for not participating in trainings

The previous analysis handled first and foremost participants in trainings and their relevant
characteristics. Unfortunately, people who actually participated in trainings were in the
minority, thus over a half of the respondents had not participated in continuing training
during the previous 12 months. Most of those who had not educated themselves had not
wished to do it either. Still, over a fifth of the respondents who had not participated in
trainings, had still wished to participate. Among the respondents who had not attended any
trainings during the previous 12 months, non—native speakers without knowledge of the
Estonian language and without Estonian citizenship had the smallest share of people who
would have wished to attend trainings. But, among non-native speakers with knowledge of
the Estonian language and/or with Estonian citizenship the situation was the opposite: they
had the largest number of those who would have wished to attend trainings. In the latter
group, the proportion of respondents who would have wished to participate in trainings
reached a fourth. A fifth of native Estonian speakers who had not participated in continuing
training would have wished to do that (Figure 3).

The most important reasons for not participating in trainings were the price, unsuitable time
due to working hours, family-related duties and inconvenient location of trainings.
Inconvenient location and price were the reasons pointed out most often for not participating
in training among non—native speakers compared to native Estonian speakers, who claimed
the lack of initiative a more common reason for not participating in training. Internal
distribution within the group of non—native speakers was analysed separately. Considering
the size of sample, citizenship was not included in the analysis, but knowledge of the
Estonian language was included as it proved to have larger influence on non-native
speakers compared to the influence of citizenship. Training price was elicited by non—native
speakers without the knowledge of Estonian as an especially frequent drawback for not
participating in training. As many as 61% of the respondents in this group named the price of
training as an hindrance. At the same time, family duties were noted to a smaller extent by
those respondents (Table 5).

Respondents, who had not gone in for any training during the previous 12 months and had
not wished to do it, had certain reasons for it. The main reason as stated was that no
supplementary training was needed for either their work or personal life. Opinion about
being too old to study and not wanting to go back to school were also frequent reasons.
Opposition by employer to participation in trainings, the lack of benefit to be gained from
trainings or the unavailability of courses in the desired specialty (field of training) were
mentioned less frequently. Mother tongue and, in non—native speakers’ case, knowledge of
the Estonian language and possession of the Estonian citizenship had a strong influence on
the frequency of the mentioned responses. As a rule, Estonians named possible reasons for
not attending trainings to a lesser extent than non-native speakers, except the reason of
lacking initiative to attend trainings. Non—native speakers without the knowledge of Estonian
and without Estonian citizenship considered further training unnecessary for their work and
personal life more often than other groups of respondents. On average, non-native speakers
pointed out these reasons more often than native Estonian speakers. At the same time,
non-natives with the knowledge of Estonian and with Estonian citizenship pointed them out
less frequently than native Estonian speakers. Unsuitable price of training as a reason for
not attending it had the smallest proportion among native Estonian speakers, but here the
difference with non—native respondents with Estonian citizenship but without knowledge of
the Estonian language was minimal and not statistically important in this analysis. Not
wishing to go back to school and an opinion of being too old for studying were most
significant reasons among non-—native speakers without the knowledge of Estonian. A
number of reasons pointed out by this group led to an impression that the majority of such
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answers could be due to a high percentage of elderly people in this group. This theory,
however, was not proven. For example, among the non-native speakers aged 20-49 and
also 50 and older, the reason ‘| am too old for studying’ was pointed out 10% less frequently
by those with knowledge of the Estonian language (Table 6). The results are rather similar to
the results of the 1997 survey, where age and lack of money also posed bigger problems in
particular to non—native speakers (Krusell 2001).

Participation in training in the future

When it comes to future participation in trainings, three opinions can be highlighted: a firm
intention to participate, potential readiness to participate, and, of course, no intention to
participate. Although in some fields of training there were a relatively large number of those
who had a firm intention to participate in trainings, there were, as a rule, an equally large
number of those who potentially planned to attend the trainings under discussion. The
number of those who pointed out the improvement of knowledge and skills in their specialty
as the most desired field of training was the largest. Improvement of the knowledge of
foreign languages held the second place by popularity. About a tenth of respondents had
firm plans to participate in the trainings providing computer skills and in the trainings of a
specialty connected to a person’s previously acquired specialty.

According to the 1997 survey, Estonians wished to participate in trainings much more than
non-native speakers. For example, 66% of non-native speakers had not participated in
trainings in the past and had no intention of doing it in the future either. The relevant
proportion among Estonians was 49%. (Unt 2001) As of 2007, too, taking mother tongue as
the basis, there were fewer of those among native Estonian speakers who had no intention
to attend trainings in future. However, there were no indications that the popularity of
trainings planned for the future depended on mother tongue. But, at the same time, native
Estonian speakers more often planned to develop their specialty—related skills and
knowledge. 27% of native Estonian speakers planned to do it and 26% expressed potential
readiness to do it. 15% of non—native speakers expressed their firm readiness and 22% had
potential intentions for doing it.

Estonia cannot be distinguished as a country with a large number of people engaged in own
business and every newcomer is welcomed. A wish to gain knowledge on business was not
very popular, but despite the small interest, it was still a bit more attractive for native
Estonian speakers. To be more exact, 5% of native Estonian speakers had firm intention to
educate themselves in business and 18% had potential interest in it. The corresponding
proportions among non-native speakers were 3% and 14%. Taking into account the actual
and probable interest in participation in trainings, we can say that native Estonian speakers
were more ready to educate themselves in the future (in the following 12 months) than non-
native speakers. Depending on the knowledge of Estonian, the answers provided by non—
native speakers were proportionally much different. Figure 4 shows the most popular fields
of training among non-native speakers that they would have liked to attend during the
following 12 months. The most popular fields were language courses (incl. the Estonian
language courses), trainings on computer skills and speciality—based trainings. By all most
popular fields of training, there were considerably more of those among non-native
speakers with the knowledge of Estonian who had a firm intention to participate in trainings.
Their difference from non-native speakers without the knowledge of Estonian was the
biggest in case of in-service trainings. Potential readiness for participation was expressed
remarkably more often than firm intentions by both non-native groups, but even here,
except in the case of computer trainings, non—native speakers with Estonian language skills
had more interest in education. It should be pointed out that only a third of the respondents
without the knowledge of Estonian expressed their intention to start learning Estonian.

In-service training can in a sense be considered the most important field of continuing
training and object of non-taught learning. In-service training enables to improve the
employee’s professional knowledge and helps to secure the job or obtain a higher
occupational position. Therefore, it is important to know which model influences participation
in in-service training and how and what kind of influence Estonian as the mother tongue or,
in the case of non-native speakers, the knowledge of Estonian, has on participation in
training (Table 7). Educational level and occupational position had the most important role.
In other words, people with higher educational level are more likely to educate themselves
again in the future and people holding elementary occupations are the least likely to do so.
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Age was also an important factor — younger respondents were more willing to participate in
in-service training. The knowledge of Estonian and possession of the Estonian citizenship as
well as Estonian being the mother tongue had an effect on participation in trainings, but, at
the same time, educational level and occupational position had more influential power.

Summary

Participation in lifelong learning is extremely important to ensure, in particular,
competitiveness on the labour market and also the country’s sustainability. In the European
Union context, the population in Estonia ranks not the last in terms of lifelong learning,
neither are they among the leaders. People in Estonia participate remarkably more in
trainings compared to the residents of most Eastern—European countries, but we are far
behind the Western—European and Scandinavian countries. Against all factors, participation
in continuing training was greatly influenced by educational level, occupational position and
mother tongue. Low participation rate was a problem among people having occupational
positions requiring low educational level. The comparison of native Estonian speakers and
non-native speakers revealed that and in practically all occupations and on all educational
levels non—native speakers were less active in participating in trainings. At the same time,
knowledge of the Estonian language greatly influenced the participation in trainings of non—
native speakers, and to some extent also possession of Estonian citizenship. We can say
that even though non-native speakers with the knowledge of Estonian and with Estonian
citizenship had lower participation rate in different trainings than native Estonian speakers, it
was still much higher than the respective rate among the non—native speakers without the
knowledge of Estonian and without Estonian citizenship. A similar situation occurred in case
of independent non—taught learning and intentions to participate in continuing training in the
future. The reason for prominent differences in the group of non-native speakers lies in a
considerably different occupational structure of the non-natives who are fluent in Estonian
and have Estonian citizenship, and also their more active self-education across all
occupational positions.

It is possible that the modest activeness in participation in trainings of non—native speakers
is due to a small number of trainings with mother tongue as the language of instruction. Over
90% of the respondents from the group of native Estonian speakers said that they have a
possibility to participate in trainings conducted in their own mother tongue. Only a little over
a half of non—native speakers said to have the possibility to participate in trainings carried
out in their mother tongue (Figure 5).

Therefore, non-native speakers with the knowledge of Estonian have a considerably wider
choice and possibility to participate in trainings. Non-native speakers’ activeness in
participation in trainings can definitely be raised if their knowledge of the Estonian language
is improved. But the fact that numerous non—native speakers did not even wish to participate
in the Estonian language courses, is worrying. Developments in the Estonian society could
be similar to a description by Kalter (2003). According to Kalter, immigrants have an
individual capital, intrinsic to their ethnic group, for instance mother tongue or social capital,
and that is usually less competitive compared to the respective kind of capital of natives.
The extent to which the original capital intrinsic to a particular ethnic group can be used and
how effectively it can be used, depends largely on the fact if a separate ethnic community
has emerged in the target state or not. The existence of ethnic community facilitates the
immigrants to use and develop the capital, originally intrinsic to this respective group, in the
social structure, which in turn creates a base for strengthening ethnic networks,
development and deepening of the closed-up state and the emergence of ethnic economy.
A lower competitive force of immigrant capitals is, in some ways, due to their deficient skills
and knowledge (e.g. knowledge of the national language) which are required in order to
cope well in the new society. In simplified terms, the two main choices for immigrants are
assimilation or segmentation. The first one presumes investments and effort to possess the
target state’s capitals, and the second choice means strengthening of the existing capital
(Esser 2004). Acquisition of the Estonian language is a direct way for attaining the target
state’s capital, and the same implies to participation in the continuing training process. The
existence of a relatively closed ethnic community is definitely not beneficial to Estonia, and
one method for achieving a more integrated society is to increase the level of motivation
among non-natives to acquire the knowledge capital, which would help them cope well in
their state of residence.
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SOOLISED ERINEVUSED TAISKASVANUTE
KOOLITUSES

Marin Randoja
Statistikaamet

Sissejuhatus

Haridus on inimese elukvaliteedi oluline osa. See mdjutab véimalusi td6turul ja sisse-
tulekuid, aga ka tervist, elamistingimusi ja Uhiskonnaelus osalemist. Sotsiaalse sidususe
seisukohalt on eriti oluline taiskasvanute koolitus. Oppimine vdimaldab inimesel arendada
oma vodimeid, saada uusi teadmisi, tdiendada oma kutseoskusi ja kohaneda muutustega.
Taiskasvanute koolitust vbib vaadelda ka kui teist vdimalust nende jaoks, kellele nooruses
omandatud hariduse tasemest enam ei piisa vdi kes soovivad eriala vahetada. Selleks et
kdia kaasas teaduse ja tehnoloogia arenguga, on vaja pidevalt dppida. Selleparast on
oluline uurida, millised on eri Ghiskonnariihmade dppimisvdimalused.

Taiskasvanute koolituses on soolisi erinevusi kogu maailmas. Sooline segregatsioon algab
koolist ja kandub edasi inimeste téoellu ning hilisemasse hariduse omandamisse. Naised ja
mehed erinevad dppimisele kulutatud aastate ja dpitud erialade poolest, Eestis jadb meeste
haridustee sageli naiste omast liihemaks. Taiskasvanute koolituses osalevad tdenaolisemalt
kérgema haridustasemega inimesed (Desjardins jt 2006). Soolised erinevused koolituses
osalemises tulenevad ka sellest, et naiste ja meeste ametid ja tegevusalad erinevad. End
rohkem koolitades vdivad naised pliida ka tasa teha soost tingitud palgaerinevusi. Soolised
erinevused taiskasvanute koolituses vdivad peale eespool mainitud pdhjuste olla tingitud ka
teistest naiste ja meeste t66turu- (nt naised td6tavad rohkem avalikus sektoris) ja isiklike (nt
meeste ja naiste huvialade erinevused) naitajate erinevustest, kuid erinevusi vdib olla ka
siis, kui need naitajad on mélema soo puhul samad. Naiteks vbidakse meestele todalast
koolitust rohkem pakkuda ainuiksi seetbttu, et neil on vaiksem tdendosus tdéGtamine
katkestada. Naiste ja meeste erinevused koolituses osalemisel vdivad olla pdhjustatud ka
diskrimineerimisest. (Arulampalam jt 2003) T66! ilmneb diskrimineerimine naiteks siis, kui
naisi ei edutata krgematele ametipositsioonidele, kus on paremad koolitusvéimalused, voi
kui naised ei paase tegema nn meestetdid ja jadvad ilma ka vdimalusest osaleda nende
téddega seotud koolitustel (Dieckhoff ja Steiber 2009).

Inimkapitali teooria seostab t66ga seotud koolitustel osalemise erinevusi naiste ja meeste
vahel sellega, et ka nende todelud on erinevad. Naiste t00elus olevad pausid ja meestest
lihem téostaaz lihendavad aega, millal on vdimalik koolitustest kasu saada. Seega teoreeti-
liselt peaks lapsi planeerivatel naistel olema vaiksem tdendosus koolitustel osaleda, sest
vahetult enne lapsega koju jaamist omandatud teadmised ei pruugi méne aasta parast tddle
naastes enam aktuaalsed olla. Meeste puhul on asi pigem vastupidine — isaks saades
valdivad mehed rohkem riske ja nende seotus té6kohaga ning huvi investeerida oskuste
taiendamisse suureneb. Samasuguse loogika jargi kaituvad koolitust pakkuvad tddandjad.
Et t66andjal ei ole infot naise lapsesaamisplaanide kohta, ei soovi nad eriti palju inves-
teerida Uhegi fertiilses eas naise koolitusse. (Dieckhoff ja Steiber 2009)

Lapsega pikalt kodus olemine vdib mdjutada naise edasisi koolitusvdimalusi. Sellel vdib olla
negatiivne tagajarg, sest pikka aega td6lt eemal olemine véhendab seotust t6dturuga.
Seetéttu on vaiksem ka tdendosus, et tddandja tahab investeerida naise inimkapitali ja
pakkuda talle koolitust. Samas voéib ilmneda ka vastupidine mdju — et kaotatud inimkapitali
tasa teha, voib t66andja hoopis rohkem koolitust pakkuda. (Puhani ja Sonderhof 2008)
Uuringud (Bergemann ja van den Berg 2008) on naidanud, et kui naised osalevad parast
lapse sundi koolituses, laiendab see nende véimalusi to66turul. Nii nende t66hdive maar kui
ka palgatase on sel juhul kérgemad kui neil, kes koolituses ei osale.

Naiste ja meeste koolituses osalemise kohta tehtud uuringutes (nt Kivinen ja Rinne 1996;
Arulampalam jt 2003; Cooke jt 2009) on saadud erinevaid tulemusi. Uuringu tulemused
olenevad peamiselt riigist ja uuringu toimumise ajast. Monedes riikides (nt P6hjamaades)
osalevad naised koolituses rohkem kui mehed, teistes riikides (nt Saksamaal) on olukord
vastupidine. Riikidevahelised erinevused tulenevad muu hulgas Uldisest koolituses osa-
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Figure 1

lemise maarast riigis, haridusslisteemist, koolitusprogrammidest, naiste ja meeste
ametipositsioonide erinevusest ja haridustasemest.

Kivinen ja Rinne (1996) leidsid Soomes 1990. aastal korraldatud uuringu pdhjal, et naisi
osales taiskasvanute koolituses rohkem kui mehi. Enamik vaba ajaga seotud kursustel
osalejatest olid naised, suur hulk naisi osales ka kutsekoolitusel. Naised osalesid peamiselt
kunstide, oskuste, tervise ja heaoluga seotud koolitustel. Mehed kaisid rohkem juhtimise, ari,
loodusteaduste ja tehnikaga seotud koolitustel. Soomes olid té6andja pakutud koolitused
mdeldud rohkem meestele, kes Uhtlasi pidid koolituse eest ise maksma harvemini kui
naised.

Taiskasvanute koolituses osalemine on seotud investeeringutega aega ja rahasse ning
riskiga, kas omandatu ikka vastab oodatule (Clayton 2000). Ashenfelteri ja Cardi (1984) jargi
on naistel koolitusest rohkem kasu kui meestel ning nende sissetulek kasvas parast koolitust
meeste omast rohkem. Koolitusel on suurem moju ka neile, kellel oli koolitusel osalemiseks
kindel ametiga seotud ajend. Goslingi (2009) ning Kivineni ja Rinne (1996) kohaselt aga
vbidavad Oppimisest rohkem mehed, sest nad saavad péarast koolitust parematele
ametipositsioonidele. Kivineni ja Rinne (1996) uuringust selgus, et kdige rohkem said
koolitusest kasu korgematesse sissetulekurihmadesse kuuluvad inimesed. Vérreldes
madalamat palka saava viiendiku hulka kuuluvate inimestega osalevad kdrgema palgaga
viiendikku kuuluvad mehed ja naised té6ga seotud koolitustel rohkem (Arulampalam jt
2003). Et tééandja on motiveeritud nende koolitamise eest maksma, ei pea suurema
sissetulekuga inimesed koolituskulusid ise tasuma (Kivinen ja Rinne 1996). Naiste palk on
enamikus riikides meeste omast vaiksem, mistéttu voib eeldada, et naised osalevad td6ga
seotud koolitustel vahem ja maksavad oma &ppekulude eest ise.

Taiskasvanuoppes osalemine

Peamiselt on artiklis kasutatud 2007. aastal toimunud taiskasvanute koolituse uuringu
andmeid. Anallusitud on eelkdige 20-64-aastaste osalemist taiskasvanudppes uuringule
eelnenud 12 kuu jooksul. Euroopa riikide vdrdlemisel on vaatluse all 25-64-aastased
inimesed. Taiskasvanudppes osalevate inimeste all on mdeldud neid, kes omandavad tase-
meharidust (lld-, kutse- ja kérgharidus), osalevad koolitusel voi dpivad iseseisvalt. Koolituse
alla kuuluvad (tdiendus)koolitus (nt t66turu-, vabaharidus- vdi tdokoolitus), kursused, seminarid,
opikojad, valjadpe todkohal ja eratunnid. Iseseisev 6ppimine ehk teadlik enesetdiendamine on
teadmiste ja oskuste teadlik tdiendamine perekonnaringis, tddkohal ja igapaevaelus. Selle
alla kuulub pereliikmelt, sébralt véi kolleegilt dppimine, iseseisev dppimine trikimaterjali abil
vOi arvuti, meedia jms vahendusel, vaatamisvaarsustega tutvudes giidilt info saamine ning
raamatukogus voi dppekeskuses kdimine dppimise eesmargil.

20-64-aastaste osalemine tidiskasvanuoppes viimase 12 kuu jooksul soo ja
oppeliigi jargi, 2007

Participation of the population aged 20—64 in adult education during the last

12 months by sex and type of study, 2007
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Figure 2

2007. aasta uuringu kohaselt osales uuringule eelnenud 12 kuu jooksul taiskasvanubppes
516 000 inimest ehk 64% 20-64-aastastest inimestest. Naised on uusi teadmisi omandama
aktiivsemad kui mehed — naistest dppis 67% (283 800 naist) ja meestest 60% (232 200
meest) (joonis 1). Kbige suurem erinevus naiste ja meeste vahel oli tasemehariduse
omandamisel, kus naiste osatahtsus oli meestest peagu kaks korda suurem. Et vaatluse all
olid inimesed alates 20. eluaastast, oli suur osa tasemeharidust omandavatest inimestest
oma haridusteed I6petamas ning naiste ja meeste vaheline erinevus tulenes peamiselt 20—
29-aastaste soolistest erinevustest tasemehariduse omandamisel. 20—29-aastastest naistest
omandas tasemeharidust 38%, meestest aga vaid 22%. Meeste haridustee katkeb varem ja
nad piirduvad hariduse madalamate astmetega. Naiteks ulidpilaste seas oli 2007. aastal
naisi 62%. Tasemehariduse omandamises oleva soolise erinevuse suuruse poolest on Eesti
Euroopa Liidus Lé&ti jarel teisel kohal ning erinevus on suur ka Slovakkias ja Rootsis.
Euroopa Liidus on ka riike (nt Kiipros ja Taani), kus tasemeharidust omandavaid mehi on
naistest rohkem. Euroopa Liidus keskmiselt omandas 2007. aasta uuringu jargi taseme-
haridust 7% 25-64-aastastest naistest ja 6% samaealistest meestest.

Iseseisvalt tédiendas end 47% naistest ja 43% meestest. Mida noorem on mees, seda toe-
naolisemalt ta iseseisvalt Opib: 20-29-aastastest meestest taiendasid ennast pooled,
50-64-aastastest ainult kolmandik. Naiste puhul ei ole 6ppimisel vanus eriti oluline, sest nad
taiendavad end kogu elu. Esile vdiks tuua vaid 30-39-aastased naised, kelle Sppimis-
aktiivsus on suurem kui teistel: selles vanuses naistest taiendas end iseseisvalt Ule poole.
Iseseisev dppimine oleneb ka haridustasemest — kdrgema haridustasemega inimesed hoia-
vad ennast eluga kursis ja omandavad uusi oskusi aktiivsemalt kui madalama haridus-
tasemega inimesed. Naisi mdjutab haridustase enesetaiendamisel ronkem — kolmanda
taseme haridusega naised taiendasid ennast kaks korda rohkem kui esimese taseme
haridusega naised.

Euroopa Liidus on taiskasvanudppes osalevaid mehi keskmiselt veidi rohkem kui naisi: mehi
36,1% ja naisi 35,7% (joonis 2). Riigiti soolised erinevused varieeruvad. Riikides, nagu
Rootsis, Soomes, Norras ja Suurbritannias, kus dppivate taiskasvanute osatahtsus on suur,
on dppivate naiste maar meeste omast kdrgem. Kdige suurem on naiste Ulekaal Soomes,
Eestis, Latis ja Leedus, kus taiskasvanubppes osalevate naiste osatdhtsus on meeste
omast 10% vorra suurem. Soolised erinevused on vaga vaikesed Ungaris, Kreekas, Poolas
ja ltaalias, kus Oppivate taiskasvanute maar on madal. TSehhis, Hollandis, Saksamaal,
Kuprosel ja Austrias on meeste osalusmaar naiste omast kdrgem.

25-64-aastaste osalemine tidiskasvanudppes viimase 12 kuu jooksul Euroopa Liidus
soo jargi, 2007

Participation of the population aged 25-64 in adult education during the last 12 months in
the European Union by sex, 2007
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Uuringud on naidanud, et mida vanemaks inimesed saavad, seda vaiksema téendosusega
nad dpivad (Desjardins jt 2006). Sellel on mitmeid pdhjuseid. Vanemaks saades muutub
karjdari arendamine ja edutamine vahem tdhtsaks, samuti vdib koolitustel osalemine
osutuda kulukamaks. Vanematel inimestel on jaddnud t6é6tada vahem kui noorematel, mis
tdhendab, et koolitusest saadud kasu on véimalik nautida lihema aja valtel. Samad
pdhjused mojutavad ka todandja otsust, kas investeerida t&otajasse voi mitte. Samuti
kahaneb vanemas eas inimese valmisolek &ppida, kuid pdhjus vdib olla ka selles, et
selliseid koolitusi ja programme, mis vastaksid vanema inimese vajadustele, on vahe.

Oppimine on kdige populaarsem 20-29-aastaste seas (joonis 3). Selle vanuseriihma
naistest osales taiskasvanudppes 77% ja meestest 73%. Oppijaid jaab vanuse kasvades
olulisel maaral véhemaks nii naiste kui ka meeste seas, kuid langustrend on jarsem meeste
puhul. Naiste osatdhtsus taiskasvanudppes osalemises on meeste omast suurem igas
vanuseriihmas, aga vanuse kasvades see vahe suureneb. Erinevused on suurimad 50-64-
aastaste seas, kelle puhul naistest dppis 55% ja meestest 44%.

20-64-aastaste osalemine tidiskasvanuoppes viimase 12 kuu jooksul soo ja vanuse
jargi, 2007

Participation of the population aged 20-64 in adult education during the last 12 months by
sex and age, 2007
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Formaalse hariduse eesmark on valmistada inimesi ette edasiseks dppimiseks, dpetada
neid dppima. Tanu heale haridusele pdasevad inimesed ligi headele tddkohtadele ja mitme-
sugustele vorgustikele, mis omakorda pakuvad rohkem vdimalusi taiskasvanudppes
osaleda. Teisest kiljest vdimaldab taiskasvanute koolitamine tasa teha vdi asendada
madalat haridustaset. Tdendoliselt vajavad koolitust kbéige rohkem just madala
haridustasemega inimesed. Koolituse ja haridustaseme puhul kehtib eriti naiste puhul
seaduspara, et mida kdrgem on haridustase, seda rohkem koolituses osaletakse. Kolmanda
taseme haridusega naiste seas oli tdiskasvanudppes osalevaid naisi Ule kahe korra rohkem
kui esimese taseme haridusega naiste seas. Kui kérgeima haridustasemega naistest 6ppis
81%, siis madalaima haridustasemega naistest vaid 39%. Meeste puhul erinevused nii
suured ei olnud: madalaima ja kérgeima haridustaseme erinevus oli 1,7-kordne. Kui teise ja
kolmanda taseme haridusega naised olid aktiivsemad dppijad kui mehed, siis esimese
taseme haridusega mehed 6ppisid sagedamini kui naised — taiskasvanudppes osales 46%
esimese taseme haridusega meestest. Madala haridustasemega meeste seas oli 6ppimine
populaarne eelkdige tanu 20-29-aastastele — selles vanuses oli esimese taseme
haridusega Oppivate meeste osatahtsus naiste omast marksa suurem (57% meestest ja
40% naistest).

Uuringud (Desjardins jt 2006) on naidanud, et tdédtavad inimesed osalevad taiskasvanu-
Oppes palju suurema téendosusega kui t66tud inimesed. Siiski vbivad ka t6otud Usna
sagedasti koolitustel osaleda. Paljudes riikides on spetsiaalselt t6étutele méoeldud
programmid ehk aktiivsed td6turumeetmed, mille eesmark on parandada tdétute palga-
tavust. Paljud t66tud on madala haridustaseme ja vaheste oskustega, seega annavad need
programmid neile hea véimaluse &ppida ja tanu sellele ka t66 leida. Inimesed, kes t66jdu
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Figure 4

hulka ei kuulu, naiteks kodused ja pensionarid, osalevad taiskasvanudppes harva. Eriline
rihm mitteaktiivsete seas on (Ulidpilased, kellest osaleb taiskasvanudppes enamik.
Sotsiaalsest staatusest olenemata on dppivate naiste osatéhtsus suurem kui meeste oma
(joonis 4). Kdige suurem on dppijate osatahtsus todtavate inimeste seas, sest suur osa
taiskasvanudppest on just téoga seotud. To6tavatest naistest osales taiskasvanudppes 71%
ja meestest 65%. Kdige vahem oli taiskasvanudppes osalejaid to6tute hulgas ja nende
puhul oli naiste ja meeste vaheline erinevus kdige suurem. Oppijate osatahtsus oli td6tute
naiste hulgas 1,6 korda suurem kui t66tute meeste seas — t66tutest meestest Sppis 31% ja
naistest 48%. Mitteaktiivsed osalesid taiskasvanudppes rohkem kui t66tud.

20-64-aastaste osalemine tidiskasvanudppes viimase 12 kuu jooksul soo ja sotsiaalse
seisundi jargi, 2007

Participation of the population aged 20-64 in adult education during the last 12 months by
sex and social status, 2007

%

80 |
70 | —

60 | —

50 | —

40 ] —
30 ]
20 ]
10{

od_ |
Todtav To6tu Mitteaktiivne
Employed Unemployed Inactive

Naised Mehed
Females Males

Taiskasvanuoppes mitteosalemise pohjused

2007. aasta uuringu kohaselt ei kainud viimase 12 kuu jooksul koolis ega osalenud Uhelgi
koolitusel pooled naised ja 60% meestest. Siiski oleks 18% sellistest meestest ja 26%
naistest seda teha soovinud, aga mitmesugustel pdhjustel olid pidanud Sppimisest loobuma.
Peamised pohjused olid koolituse liiga kallis hind (28%), ajapuudus perekohustuste tottu
(19%) ja koolituse sobimatus tddgraafikuga (15%). Meeste jaoks olid kdige olulisemad
takistused tdograafik (25%) ja koolituse liiga kallis hind (24%). Naised ei saanud &ppida
peamiselt koolituse hinna (31%) ja perekohustuste (26%) t6ttu. T66- ja pereelu Ghitamisega
peavad naised palju rohkem tegelema kui mehed — meestest pidas seda oluliseks
takistuseks vaid 11%.

Joonisel 5 on toodud Euroopa Liidu riikide kaupa need 25-64-aastased, kes ei kainud koolis
voi koolitusel peamiselt tdograafiku voi perekohustuste tottu. Kéikide riikide puhul on nende
takistuste puhul margata soolisi erinevusi. Euroopa Liidus keskmiselt pidas téograafikut
kdige olulisemaks takistuseks 30% meestest ja 14% naistest. Eesti 25-64-aastastest
meestest oli see takistus 28%-le ja naistest 9%-le. Kdige rohkem takistas tddgraafiku
sobimatus Kuprose, TSehhi, Leedu ja Sloveenia mehi ning Leedu, Kreeka ja Suurbritannia
naisi. Kdikides riikides on naised enamik neist, kes pidasid peamiseks takistavaks asjaoluks
perekohustusi. Euroopa Liidus keskmiselt pidi perekohustuste tdttu koolis vdi koolitusel
kaimisest loobuma iga kolmas naine ja kaheksas mees. Eriti paljusid naisi takistasid
perekohustused Kiiprosel, TSehhis ja Hispaanias. Meeste jaoks oli see oluline takistus
Kuprosel, Hispaanias ja Kreekas. Et enamik koolitusi on seotud t66ga, vdib paljudes riikides
nende suur osatahtsus, kes ei kai koolis vdi ei osale koolitusel perekohustuste téttu, olla
tingitud madalast héivemaarast, eriti naiste puhul.
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Figure 5

25—64-aastaste koolis voi koolitusel kdimise peamised takistused viimase 12 kuu
jooksul Euroopa Liidus soo jargi, 2007

Primary obstacles to going to school or participation in training in case of the population
aged 25-64 during the last 12 months in the European Union by sex, 2007
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Koolitustel osalemine

2007. aasta taiskasvanute koolituse uuringu kohaselt osales koolitusel 36% meestest ja
43% naistest. Kdige populaarsemad olid dpetaja voi lektori juhendamisel toimunud kursused
vdi eratunnid, millest vottis osa ligi kolmandik naistest ja (le viiendiku meestest. Usna
levinud oli ka t6okohal toimuv 6pe, milles osales naisi ja mehi Uhepalju — 17%. Seminari-
dest ja dpikodadest vottis osa 12% naistest ja 7% meestest. Kdige vahem osalejaid oli
kaugkursustel ja -koolitustel — neist vottis osa vaid paar protsenti taiskasvanutest

Vanuse kasvades koolitusel osalevate inimeste arv ildjuhul kahaneb. Ménede Euroopa
Liidu riikide seas tehtud uuringust (Arulampalam jt 2003) selgus, et kindlal ametikohal,
tegevusalal, Ghesuuruses ettevottes jms to6tavatel naistel koolitustel osalemine vanusest ei
olene. Sama uuringu kohaselt aga mdjub meeste puhul vanus koolitustel osalemisele
negatiivselt: mida vanem on mees, seda vaiksem on koolitustel osalemise tdendosus.
Niisugused soolised erinevused voivad tekkida juhul, kui naised tddtavad sellistel
ametikohtadel, millel on vaja oskusi pidevalt uuendada. Vanusest olenev sooline erinevus
koolitustel osalemisel vdib olla tingitud sellest, et naised vahetavad vorreldes meestega
rohkem téokohti ja saavad igal uuel téokohal koolitust. Naistel vdib elu jooksul rohkem
koolitusi olla ka seetdttu, et parast seda, kui nad on pere téttu t66lt dra olnud, vajavad nad
end tddga uuesti kurssi viimiseks ronkem koolitust.

Ka Eestis korraldatud taiskasvanute koolituse uuringust selgus, et naiste puhul on vanus
koolitusel osalemisel vahem tahtis kui meeste puhul (joonis 6). Alla 50-aastased naised
koolitasid end aktiivselt — koolitustest votsid osa peagu pooled naised. Vanemate naiste
puhul on koolitustel osalemise tdendosus marksa vaiksem. Meeste puhul hakkab osalus-
maar langema juba pérast 40. eluaastat. 20—29-aastastest osales koolitustel naisi ja mehi
Uhepalju — 43%. Vanemate puhul aga tekkis erinevus, mis vanuse kasvades suurenes
meeste kahjuks. Koolitustel osalevate 50-64-aastaste naiste osatdhtsus oli 1,6 korda
suurem kui samas vanuses meeste oma. Kdige aktivsema osalusega olid
40-49-aastased naised, kellest osalesid koolitustel pooled. 50—64-aastastest naistest osales
koolitustel vaid kolmandik. Meeste puhul oli kdige levinum koolitustel osalemise iga 30—-39
— selles vanuses meestest koolitas ennast 45%. 50-64-aastastest meestest osales
koolitustel ule viiendiku.
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Figure 6

Joonis 7

Figure 7

20-64-aastaste osalemine koolitusel viimase 12 kuu jooksul soo ja vanuse jargi, 2007
Participation of the population aged 20—64 in training during the last 12 months by sex and
age, 2007
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Kdrgelt haritud inimesed osalevad koolitustel suurema tdendosusega kui vahema haridu-
sega inimesed. Paljudes Euroopa Liidu riikides (nt Suurbritannias, Taanis, Soomes, ltaalias
ja Hispaanias) on hariduse mdju koolitusel osalemisele naiste ja meeste puhul sarnane.
Prantsusmaal ja Hollandis mdjutab haridustase rohkem naiste osalust ning Austrias ja
liimaal meeste oma. (Arulampalam jt 2003) Eestis mdjutab haridustase pigem naiste
osalust (joonis 7). Kui kolmanda taseme haridusega naistest osales 2007. aasta uuringu
kohaselt koolitusel peagu kaks kolmandikku (62%), siis esimese taseme haridusega naiste
osalusmaar oli kdigest 16%. Seega osalesid kdige kérgema haridustasemega naised kooli-
tustel peagu neli korda rohkem kui kdige madalama haridusega naised. Meeste puhul oli
see erinevus vaid kahekordne. Teise ja kolmanda taseme haridusega naiste osalusmaar ol
kérgem kui sama haridustasemega meestel, kuid teise taseme haridusega inimeste puhul oli
sugudevaheline erinevus vaga vaike. Esimese taseme haridusega mehed osalesid kooli-
tustel rohkem kui sama haridustasemega naised — meestest neljandik, naistest 16%.
Madala haridustasemega meeste suurem aktiivsus koolitustel osalemisel voib olla tingitud
sellest, et esimese taseme haridusega meeste t66hdive maar on kdrgem kui sama
haridustasemega naistel ja suur osa koolitustest on seotud t66ga. Samuti té6tavad mehed
naistega vorreldes rohkem sellistel tddkohtadel, kus néutakse kérgemat haridust, kui neil on
(Randoja 2008). Koolitustel osalemine aga on iks viis puuduvat haridust tasa teha.

20-64-aastaste osalemine koolitusel viimase 12 kuu jooksul soo ja haridustaseme
jargi, 2007

Participation of the population aged 20—64 in training during the last 12 months by sex and
educational level, 2007

Kolmas tase
Tertiary education
Teine tase
Upper secondary education
Naised
Females
Esimene ja sellest madalam tase
Below upper secondary education . Mehed
Males %
0 10 20 30 40 50 60 70

TAISKASVANUTE KOOLITUS ADULT EDUCATION



SOOLISED ERINEVUSED TAISKASVANUTE KOOLITUSES GENDER DIFFERENCES IN ADULT EDUCATION

Joonis 8

Figure 8

Nagu juba 6eldud, on suur osa koolitusi seotud t66ga, mistéttu téétavad inimesed osalevad
koolitustel palju rohkem kui mittetédtavad. Koolitusaktiivsus on nii téotavate kui ka mitte-
téoétavate naiste puhul meestest suurem. Tddtavate inimeste seas soolised erinevused nii
suured ei ole — koolitustel osales 53% naistest ja 43% meestest. Mittetéotavad naised
kaisid koolitustel aga peagu kaks korda rohkem (15%) kui mittetd6tavad mehed (9%).
Naised, kes t00l ei kai, osalevad koolitustel sagedamini seetéttu, et nende seas on
populaarsed vabaajakoolitused, meeste hulgas aga domineerivad eelkdige tédga seotud
koolitused.

Koolitusel osalemist modjutavad ka paljud toéokohaga seotud tegurid, sest suur osa
koolitustest on seotud tédga. Paljud neist teguritest mojutavad koolitusel kdimist naiste ja
meeste puhul erinevalt. Uks faktor on ametipositsioon — koolitusel osalevad rohkem
koérgematel ametipositsioonidel olevad té6tajad. Kuigi see seaduspara kehtib nii meeste kui
ka naiste puhul, on ametipositsiooni mdju naiste puhul suurem. Uuringutest on selgunud, et
mida suurem on naiste osatahtsus mingil ametipositsioonil ja mida keerulisema ametiga on
tegemist, seda suurem on koolitusel osalevate naiste osatdhtsus sellel ametipositsioonil.
T66 keerukus tdhendab suuremat koolitusel osalemise tdendosust ka meeste puhul.
Ametikohtadel, kus on kindlaks maaratud tegevused, ja ettevdtetes, kus midagi toodetakse,
mitte ei osutata teenust, on koolitustel osalevate naiste maar madal. (Powers ja Litzler 2004)
Naiste osatdhtsus on suur teenindus- ja muulgitdétajate, ametnike ning tipp- ja keskastme
spetsialistide hulgas. Naisi on vadhe oskus- ja kasitddliste hulgas — vaid kimnendik.
Koolitusel osalemine on sellega kooskélas. Kdige rohkem kaivad koolitustel need naised,
kes tootavad juhtide, spetsialistide vdi kdrgemate ametnikena — 71% neist osales koolitusel
(joonis 8). Keskmisest rohkem koolitavad ennast ka ametnikud ning teenindus- ja
mulgitdotajad. Kdige vahem kaivad koolitustel oskus- voi kasitddlistena tdéotavad naised,
kellest tdiendas end vaid neljandik. Meeste puhul kehtib sama seaduspéara. Kérgematel
positsioonidel tO0tavatest meestest osales koolitustel (le poole ja madalamatel
positsioonidel tootavatest veidi alla kolmandiku. Vorreldes naistega osalevad mehed
koolitustel aktiivsemalt kdigil ametipositsioonidel, véalja arvatud kéige kdrgemas rihmas
(juhid, spetsialistid, tehnikud, kdrgemad ametnikud).

20-64-aastaste osalemine koolitusel viimase 12 kuu jooksul soo ja ametipositsiooni
jargi, 2007

Participation of the population aged 20—64 in training during the last 12 months by sex and
occupational position, 2007
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Koolitused on eriti vajalikud neile, kelle todkohustuste hulgas on ka teiste tOotajate
juhendamine, teatavate to6de eest vastutamine ja muud juhtimiskohustused. Samal ajal
paasevad juhtival kohal td6tavad inimesed koolitustele ka paremini ligi. Juhtidena t66tab
mehi rohkem kui naisi, kuid koolitustel osalevad sellest hoolimata siiski rohkem naised. Kui
vastutaval kohal to6tavatest naistest koolitas end 71%, siis sama positsiooniga meestest
vaid 57%. Juhikohustusteta naised ja mehed osalevad koolitustel vdhem — naistest kais
koolitustel 50% ja meestest 38%.
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Koolitustel osalemine oleneb ka sellest, milline on selle ettevbtte tegevusala, kus inimene
to6tab. Kdige rohkem koolitustel osalejaid on tertsiaar- ja kbige vahem primaarsektoris.
Kuigi naised ja mehed jagunevad sektorite vahel erinevalt — naised t66tavad pigem
tertsiaar- ja mehed sekundaarsektoris —, on soolised erinevused koolitustel osalemises
tegevusalati vaikesed. Koolitustel osales lle neljandiku (28% naistest ja 24% meestest)
primaar-, lUle kolmandiku (39% naistest ja 36% meestest) sekundaar- ja Ule poole (59%
naistest ja 53% meestest) tertsiaarsektori tootajatest.

Need, kes tOotavad ettevottes, mille omanik on riik vbi kohalik omavalitsus, osalevad
koolitustel palju suurema téendosusega kui erasektoris té6tavad inimesed. Erasektori ette-
votetele on kasumi teenimine palju olulisem kui avaliku sektori ettevotetele, seetdttu on neil
téodga seotud koolituste finantseerimiseks vahem motivatsiooni. Nad kardavad, et toé6tajasse
tehtud investeeringul ei ole mdtet, juhul kui too peaks teise firmasse todle minema voi
lapsega koju jaama. Koolitustel osalemise maar oli nii naiste kui ka meeste puhul suurem
avalikus sektoris — naistest kais koolitustel kaks kolmandikku ja meestest 61%.
Sugudevaheline erinevus oli veidi suurem erasektoris, kus naistest vottis koolitustest osa
46% ja meestest 39%. Seega mojutas ettevdtte kuuluvus avalikku voi erasektorisse meeste
koolitusaktiivsust natuke rohkem kui naiste oma.

Uuringutest on selgunud, et suuremad ettevbtted pakuvad rohkem koolitusi, seega on ka
nendel osalejaid suuremates ettevdtetes rohkem. Ettevdtte suurus méjutab naiste koolitus-
voimalusi rohkem. Mida suurem on ettevote, seda rohkem naisi koolitustel osaleb — alla 10
to6tajaga ettevotetes kaib koolitustel 42% naistest, Ule 250 to6tajaga ettevdtete naistest juba
kaks kolmandikku. Meeste seas erinevad teistest oluliselt vaid alla 10 t66tajaga ettevdtetes
té6tavad mehed, kellest koolitab end ligi kolmandik. Suuremates ettevotetes tddtavate
meeste osalemisaktiivsus on 45-49%. Sooline erinevus on kdige suurem Ule 250 tdotajaga
ettevotetes, kus naiste osalusmaar on meeste omast 1,5 korda kérgem.

Arenguvestlus on oluline koolitustel osalemist mdjutav tegur. Seal arutatakse muude
teemade hulgas jargmise perioodi koolitusi, t66tajal on rohkem vdimalusi oma soove
avaldada ja ka tddandjal on parem Ullevaade t66taja koolitusvajadustest. Arenguvestluse
kaigus saavad molemad pooled (levaate juba toimunud koolituste kasulikkusest.
Arenguvestlusel osalenud naisi ja mehi on uuringu kohaselt kiill sama palju (t66alane
arenguvestlus oli peetud 71% naiste ja 68% meestega), kuid naised saavad vestlusest
rohkem kasu kui mehed. Need naised, kellega arenguvestlus oli peetud, osalesid koolitusel
1,5 korda sagedamini kui teised naised — vestlusel kainud naistest osales koolitusel 87%,
meestest 76%. Nendest, kes ei olnud arenguvestlusel kdinud, vbttis koolitustest osa Ule
poole — 57% naistest ja 54% meestest.

Peale selle, et naised osalevad koolitustel téendolisemalt kui mehed, osalevad nad ka
rohkematel koolitustel (joonis 9). Naised kaisid uuringule eelnenud 12 kuu jooksul
keskmiselt 1,9-1 ja mehed 1,6 koolitusel. Kaks kolmandikku meestest osales ainult thel
koolitusel, naiste seas oli Uhe koolitusega piirdujaid 10% vorra vdhem. Iga kolmas naine ja
neljas mees vottis osa kahest vbi kolmest koolitusest. Rohkem kui kolmel koolitusel
osalenud naisi ja mehi oli vihe — mélemal juhul alla kimnendiku. Meeste puhul osalemis-
kordade arv vanusest ei olenenud, aga naiste seas oli 20—29-aastastel osalemiskordi vahem
kui teistel — kaks kolmandikku neist osales ainult Uhel koolitusel. Vdrreldes meestega
opivad paljud selles vanuses naised alles tasemedppes, mistéttu muudeks koolitusteks neil
Opingute korvalt tdenaoliselt aega ei jaa. Koolituste arv oleneb peale vanuse ka
haridusest — mida kdrgem on haridustase, seda rohkematel koolitustel inimene osaleb.
Esimese taseme haridusega naistest osales ainult Ghel koolitusel 78% ja meestest 81%.
Kdige korgema haridustasemega meestest pooled olid uuringule eelnenud aasta jooksul
kainud rohkem kui Uhel koolitusel, naiste hulgas oli selliseid 55%. Juhul kui inimene osales
rohkem kui Uhel koolitusel, on jargnevas anallisis keskendutud esimesena margitud
koolitusele.
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Joonis 9

Figure 9

Tabel 1

Table 1

20-64-aastaste osalemine koolitusel viimase 12 kuu jooksul soo ja koolituste arvu
jargi, 2007

Participation of the population aged 20-64 in training during the last 12 months by sex and
number of trainings, 2007
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Nii nagu erinevad naiste ja meeste ametid ja tegevusalad ning tasemedppes omandatavad
erialad, erinevad sooti ka koolituste valdkonnad (tabel 1). Eri ametipositsiooniga ja tegevus-
alade tOotajatel on vaja ka eri valdkondade teadmisi. Vabaajakoolitustel osalemine oleneb
jallegi naiste ja meeste erinevatest huvialadest. Meeste puhul on kdige levinumad koolitus-
valdkonnad tehnika, tootmine ja ehitus, teenindus ning sotsiaalteadused, arindus ja digus.
Tehnika, tootmise ja ehituse vallas koolitas ennast kolmandik meestest ja see oli nende
seas koige populaarsem valdkond. Kui meeste puhul on margata kindlaid eelistusi, s.t
enamik mehi koolitas ennast nimetatud kolmes valdkonnas, siis naiste valikud on palju
mitmekesisemad — peale sotsiaalteaduste, arinduse ja Gigusega seotud koolituste, kus
osales (le kolmandiku naistest, jagunevad nende eelistused Usna Uhtlaselt. Vdrreldes
meestega osalesid naised rohkem sotsiaalteaduste, arinduse ja diguse ning tervise ja
heaoluga seotud kursustel. Meeste osatéhtsus oli naiste omast kolm korda suurem tehnika-,
tootmis- ja ehitus- ning kaks korda suurem teenindusvaldkonna koolitustel.

20-64-aastaste osalemine koolitusel viimase 12 kuu jooksul soo ja koolitus-
valdkonna? jargi, 2007

Participation of the population aged 20—64 in training during the last 12 months by sex and
field of training? 2007

(protsenti — percentages)

Mehed Naised
Males Females
Sotsiaalteadused, 20 34 Social sciences,
arindus ja digus business and law
Tehnikaalad, 33 11 Engineering trades,
tootmine ja ehitus manufacturing and construction
Tervis ja heaolu 14 Health and welfare
Teenindus 30 15 Services
Muu 14 27 Other

2 Kui inimene osales viimase 12 kuu jooksul mitmel koolitusel, on arvestatud esimesena margitud koolituse valdkonda.
2 If a person patrticipated in more than one training during the last 12 months, the field of the first mentioned training
has been taken into account.

Koolitustel osalemiseks on mitmesuguseid pdhjuseid. Uldiselt tulenevad need inimese
elusituatsioonist ja suhtlemisest véliskeskkonnaga. Té6ga seotud péhjused vdivad tuleneda
naiteks eesmargist leida (parem) t60 ja saada edutamist voi soovist séilitada t6dkoht ja teha
oma t66d téhusamalt. P6hjused, mis ei ole té6ga seotud, vdivad olla isiklikud véi sotsiaal-
sed. lIsiklikud pdhjused on seotud enesearendamise, rahulolu, igapaevaelus paremini
hakkama saamise, vaba aja sisustamise ja lldise teadmiste suurendamisega. Sotsiaalsete
tegurite all arvestatakse kohtumist uute inimestega ja Uhiskonnaelus osalemist. Té6ga
seotud ja mitteseotud pdhjuste jaotus pole alati Ghene. Koolitustel osalemiseks vdib olla mitu
pdhjust korraga, kuid peamiselt kdivad nii naised kui ka mehed koolitustel siiski t66 asjus.
Meeste puhul ilmnevad té6ga seotud pdhjused sagedamini kui naistel — need olid 91%
meeste ja 87% naiste peamised koolitustel osalemise p6éhjused. Ulejaanutel olid
osalemiseks isiklikud pdhjused. Pdhjuseid ldhemalt uurides selgub, et kdige levinum
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eesmark oli nii naistel kui ka meestel soov teha oma t66d paremini vdi parandada oma
karjaarivaljavaateid (34% naistest ja 28% meestest). Sagedased p&hjused olid ka koolituse
kohustuslikkus, t66 kaotamise vbimaluse vahendamine ning igapdevaeluks vajalike ja
erialaoskuste taiendamine.

Enamik inimesi osaleb koolitustel t66 kdrvalt, mistdttu pakub huvi koolituse toimumise aeg.
Enamik koolitab ennast siiski t60 ajal. Ainult 166 ajal kais koolitusel 72% meestest ja 61%
naistest. Et naised osalevad koolitustel rohkem mittetdistel pohjustel, on nende hulgas
suurem ka valjaspool tddaega toimuvate koolituste osatahtsus. Viiendik naistest osales vaid
sellistel koolitustel, mis toimusid valjaspool té6aega, meestest osales niisugustel koolitustel
13%.

Valismaal tehtud uuringutele tuginedes v&ib vaita, et mehed kaivad rohkem sellistel
koolitustel, mille eest maksab taielikult voi osaliselt tédandja. Eestis see nii ei ole, s.t kumbki
sugupool ei ole koolituse eest tasumisel eelistatum. Tasulistel kursustel osalenutest kais
tédandja kulul koolitusel 86% meestest ja 84% naistest. Mehed on veidi paremas seisus
vaid seetbttu, et nad osalevad rohkem tasuta koolitustel (22% meestest ja 17% naistest).

Peamiselt korraldavad koolitusi koolitusasutused ja tdotajate endi ettevétted. Mehed
osalesid rohkem ettevotte korraldatud koolitustel (tabel 2). Kui meestest osales niisugustel
koolitustel 36%, siis naistest ainult 27%. Uks pdhjuseid on siin kindlasti see, et naised
osalevad t66ga seotud koolitustel vdhem kui mehed. Isiklike pdhjustega seotud koolitusi aga
korraldavad tédandjad vaga vahe. Erinevus vdib tuleneda ka sellest, et ametid on sooti
erinevad ja seetdttu oleneb koolitusel osalemine ka sellest, milliseid koolitusi mingil ameti- ja
tegevusalal pakutakse. Teatavat tlilpi koolitusi (nt ettevottespetsiifilised koolitused) ei ole
voimalik saada mujalt kui oma ettevdttest, teisi koolitusi (nt keeledpe) aga korraldatakse
tavaliselt mujal. Koolitusasutuse korraldatud koolitustel osales 31% meestest ja 37%
naistest. Ligi kimnendik naistest ja sama palju meestest osales veel koolide ja eraettevotete
korraldatud koolitustel.

Tabel 2 20-64-aastaste osalemine koolitusel viimase 12 kuu jooksul soo ja koolituse
korraldaja? jargi, 2007

Table 2 Participation of the population aged 20-64 in training during the last 12 months by the
provider of training? 2007
(protsenti — percentages)

Mehed Naised

Males Females
Oma tookoht 36 27 Own employment
Uldhariduskool, 9 10 General education school,
kutsedppeasutus, vocational education institution,
kérgkool ja ulikool higher school and university
Koolitusasutus 31 37 Training company
Eraettevote, kelle pdhitegevusala 11 8 Private company whose main
ei ole koolitamine activity is not training
Muu 13 18 Other

2 Kui inimene osales viimase 12 kuu jooksul mitmel koolitusel, on arvestatud esimesena margitud koolituse korraldajat.
2 |If a person participated in more than one training during the last 12 months, the provider of the first mentioned
training has been taken into account.

Kuigi naised osalevad koolitustel rohkem kui mehed, kulutavad nad koolitusele véhem aega.
Naistel kulus nadalas koolitusele keskmiselt 11 tundi, meestel oli see aeg Ule tunni pikem.
Uhe koolituse kogukestus oli samuti meestel pikem: keskmine koolitus kestis meestel kokku
44 tundi ja naistel 35 tundi. Selle erinevuse (ks pdhjuseid on ilmselt see, et koolitus-
valdkonnad on naiste ja meeste puhul erinevad, mist6ttu vbivad erineda ka koolituste
pikkused. Erinevus aga vdib tulla ka naiste diskrimineerimisest — naiteks vdib neile pakuta-
vate koolituste kvaliteet olla halvem. Et lUhema ajaga omandatud teadmistest jaab sageli
vaheks, peavadki naised meestest rohkem koolitustel osalema.
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Kokkuvote

Naiste ja meeste vahel on endiselt erinevused nii t66turuvéimalustes kui ka sotsiaal-
majanduslikes tegurites (nt sissetulek, haridustase jne). Taiskasvanute koolitus on (ks voi-
malus, kuidas vahendada soolist ebavordsust. Enesetaiendamine voimaldab suurendada
konkurentsivdimet t66turul ja seeldbi parandada ka ametipositsiooni ning palgataset. Eestis
osalevad naised taiskasvanudppes rohkem kui mehed. Meeste koolitused kestavad
seevastu kauem. Siiski voivad koolitused soolist ebavordsust veelgi suurendada, kui Uhele
sugupoolele véimaldatakse koolitustele paremat juurdepaasu, samal ajal kui teise vbimalusi
piiratakse. Eriti raske on &ppimist té6eluga sobitada naistel, sest nad peavad niigi putdma
t66- ja pereelu Uhitada. Peamise pdhjusena, miks nad ei saa koolis vdi koolitusel kaia, ongi
Eesti naised nimetanud ajapuudust perekohustuste téttu ja koolituse liigset kallidust. Mehi
takistab kdige enam téograafik ja koolituse hind. Vorreldes teiste Euroopa riikidega on
Eestis taiskasvanubppes osalevate naiste lilekaal meestest (iks suuremaid. Euroopa Liidus
keskmiselt osalevad naised ja mehed taiskasvanudppes peagu Uhepalju.
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GENDER DIFFERENCES IN ADULT EDUCATION

Marin Randoja
Statistics Estonia

Introduction

Education has an essential role in a person’s life quality. It influences opportunities on the
labour market, income as well as living conditions and participation in social life. Adult
education has an especially important role from the perspective of social cohesion. Studying
provides a person with a possibility to develop his/her abilities, gain new knowledge,
improve professional skills and adapt to changes. Adult education can also be observed as
a second chance for those whose educational level attained in the younger age appears
insufficient or a person wants to change a specialty. Continuous learning is required to keep
up with the development of science and technology. Therefore, it is necessary to learn which
the possibilities to study are for different social groups.

Gender differences in the adult education can be detected everywhere in the world. Sex
segregation begins at school, is transferred to the people’s working life and further
attainment of education. Females and males differ by the years dedicated to education and
by the specialties studied. In Estonia, males’ road to education often remains shorter than
that of females. But, people with higher level of education are obviously more frequent
participators in adult education (Desjardins et al. 2006). Working of females and males in
different occupations and fields of activity serves as the second factor causing the gender
gap in training. By being more active in attending trainings, females can also make up for
the gender gap in wages and salaries. In addition to the above said reasons, gender
differences in adult education may be caused by other labour market-related (e.g. females
tend to work more in the public sector) and personal (e.g. different interests of males and
females) indicators. Nevertheless, differences may come forth even if the indicators are the
same in case of both sexes. For instance, males may be offered more job-related training
merely because their termination of work is less probable. Differences between females and
males in training may also be conditioned by discrimination. (Arulampalam et al. 2003)
Discrimination at workplace is revealed, for example, when females are not promoted to
higher positions that usually involve provision of better possibilities of training, or in case
females are not given access to the so-called men’s jobs and are given no possibility to
participate in trainings related to these jobs (Dieckhoff and Steiber 2009).

Human capital theory connects the training attendance gap related to males and females’
jobs with the differences in their participation in labour force. The breaks that occur in
females’ working life and their shorter length of employment than that of males also reduce
the time span when one can profit from training. Thus, in theoretical terms, the women who
plan to have children should have a smaller probability to participate in training, because the
knowledge attained right before staying on a child care leave must not necessarily be
relevant any more when the woman concerned returns to work in some years’ time. The
opposite is usually true in case of males — males who are in the status of father tend to
avoid risks and their connection with the workplace and interest in investing in the
improvement of skills increases. Employers who offer training follow the same logic. Since
employers do not have information about women’s plans to have children, they are not
willing to invest in the training of any female in the fertility age. (Dieckhoff and Steiber 2009)

Long stay on the child care leave may have an effect on the particular female’s future
training possibilities. The effect may be negative as a long-term withdrawal from the labour
market reduces ties with the labour market. As a result, the probability that the employer
wishes to invest in a woman’s human capital and offer trainings to her, decreases. At the
same time, an opposite effect may be revealed — in order to make up for the lost human
capital, the employer may, vice versa, intensify trainings. (Puhani and Sonderhof 2008)
Surveys (Bergemann and van den Berg 2008) have shown that females’ participation in
adult training after child delivery broadens the possibilities of unemployed females on the
labour market. Their employment rate as well as the level of their wages and salaries are
higher than in case of those who do not participate in trainings.
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Surveys conducted on the participation of females and males in adult education have
reached different conclusions (Kivinen and Rinne 1996; Arulampalam et al. 2003; Cooke et
al. 2009). The survey results usually vary by country and time when the survey was
conducted. In certain countries (e.g. Nordic countries) females participate in adult training
more frequently than males, in other countries (e.g. Germany) the situation is opposite.
Differences by country depend among other things on the training participation rate of a
particular country, on the education system, on training programmes, on the occupational
segregation of males and females and on educational level.

On the basis of the survey carried out in Finland in 1990 by Kivinen and Rinne (1996), it was
concluded that more females than males participated in adult education. Females
constituted a majority in hobby-related courses, a large number of females also participated
in vocational trainings. For females, the main fields of training were arts, skills, health and
welfare. Males dominated in the courses of management, business, natural sciences and
technology. In Finland, trainings offered by employers were mostly oriented to males. More
frequently than males, females had to pay for the received trainings themselves.

Participation in adult education involves investment in time and money as well as a risk
whether the knowledge and skills acquired at the chosen training meet the expectations or
not (Clayton 2000). Ashenfelter and Card (1984) drew a conclusion that females profited
more from trainings than males, because their income increased more after having passed a
training compared to that of males. The effect is also stronger on those who had a definite
occupational motivation for attending training. But, according to Gosling (2009) as well as
Kivinen and Rinne (1996), males are the ones who profit more from trainings — they are
promoted to better positions as a result of training. The survey conducted by Kivinen and
Rinne (1996) revealed that the persons of higher income groups profited the most.
Compared to the quintile receiving lower income, the males and females belonging to a
quintile of higher wages and salaries attend job-related trainings more frequently
(Arulampalam et al. 2003). As the employer is motivated to pay for their trainings, the
persons with higher income do not have to cover the training expenses themselves (Kivinen
and Rinne 1996). As the wages and salaries of females remain lower than those of males in
the majority of countries, it can be presumed that women attend job-related trainings less
frequently and pay the training costs themselves.

Participation in adult education

The article has mainly relied on the data of the 2007 Adult Education Survey. In particular,
analysis was conducted with respect to participation in education of the 20-64-year-old
females and males during the 12 months preceding the survey. The 25-64-year-olds were
surveyed for gaining a comparison between European countries. Persons participating in
adult education are persons who are acquiring formal education (general, vocational and
higher education), attend trainings or are involved in self-learning. Training includes
(continuing) training (e.g. employment training, hobby training or in-service training),
courses, seminars, workshops, apprenticeship training and private lessons. Self-learning,
i.e. conscious non-taught learning, embraces purposeful development of knowledge and
skills in the family circle, at the workplace or in day-to-day life. Learning from family
members, friends or colleagues, self-learning with the aid of printed material, computer,
media, eftc., listening to a guide on a sightseeing tour and visiting a library or training centre
for studying purposes are also considered self-learning.

According to the 2007 survey, 516,000 persons or 64% of the 20-64-year-olds participated
in adult education during the 12 months preceding the survey. Females are more active in
acquiring new knowledge than males. 67% (283,800) of females and 60% (232,200) of
males were in the process of acquiring education (Figure 1). Gender gap is the deepest in
the acquisition of formal education, where the share of participating females was almost
twice as large as that of males. Since persons at least 20 years of age were surveyed, a
large proportion of persons in formal education were just going to graduate in the near
future, and the difference between males and females was mainly caused by sex-related
differences in the attainment of education among the 20-29-year-old youth. 38% of the 20—
29-year-old females participated in formal education, but only 22% of males. The males’
road to education is disrupted earlier and is terminated at lower levels of education. For
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instance, the share of females among university students was 62% in 2007. In the European
Union, Estonia positions as the second after Latvia with respect to the gender gap in the
attainment of formal education. The gap is wide also in Slovakia and Sweden. But, in some
European countries (e.g. Cyprus and Denmark), the participation rate of males is higher
than that of females. In 2007, on average 7% of the 25-64-year-old females and 6% of
males in the same age group participated in formal education in the European Union.

47% of females and 43% of males practiced independent non-taught learning in 2007. The
younger a man is, the more probably he studies independently. Among males, half of the
20-29-year-olds and only one third of the 50-64-year-olds practiced non-taught learning. In
case of females, age does not play an essential role in learning. Females develop
themselves throughout their lives, although the 30-39-year-old females can be distinguished
for their activeness in learning compared to other age groups. In the referred age group,
more than half of the females developed themselves independently. Self-learning also
depends on education — persons with a higher level of education are more active in
keeping abreast of the latest developments in life and in learning new skills. Previous
educational level has a stronger effect on the non-taught learning of females. Females with
tertiary education dedicated themselves to non-taught learning twice as much as the
females with the below upper secondary education.

In the European Union on average, a bit more males than females participate in adult
education: 36.1% of males and 35.7% of females (Figure 2). Sex-specific differences vary
by country. In the countries, where the adult education participation rate is high, like in
Sweden, Finland, Norway and United Kingdom, the ftraining rate of studying females is
higher than that of males. The largest predominance of females has been detected in
Finland, Estonia, Latvia and Lithuania, where the share of females participating in adult
education is 10% larger than that of males. Sex-specific differences are negligible in the
countries with a low rate of studying adults, such as Hungary, Greece, Poland and Italy. In
the Czech Republic, Netherlands, Germany, Cyprus and Austria the participation rate of
males is higher than that of females.

Surveys have proved that the older people turn, the less apt they are to acquire education
(Desjardins et al. 2006). Several reasons stand behind the fact. With age, the development
and promotion in career become less significant. Participation in trainings may turn out to be
more expensive, too. For older people, the working life lying ahead is shorter than that of
younger people, which means that the benefit gained from trainings can be enjoyed during a
shorter period of time. The same reasons influence an employer’s decision whether to invest
in an employee or not. In an older age, the readiness to study decreases, too. The reason
thereof may lie in a small number of trainings and programmes that meet the needs of
elderly people.

Participation in adult education is most popular among the 20-29-year-olds (Figure 3).
77% of females and 73% of males of this age group participated in adult education in 2007.
The number of persons involved in studying decreases significantly among both females
and males when they grow older, whereas the declining trend is steeper in case of males.
The proportion of females in the participation in adult education is larger than that of males
across all age groups. The gender gap widens, too, in line with the growing age. The
differences are the largest in the age group 50-64: 55% of females and 44% of males were
involved in studying in this age group.

The aim of formal education is to prepare people for further studies, to teach them to study.
Good education opens access to good-quality jobs and different networks. These, in turn,
lead to more numerous possibilities for participation in adult education. On the other hand,
adult training helps to compensate for or replace a person’s low level of education. People
with a low level of education are probably the ones who need training most of all. The rule
‘the higher a person’s educational level is, the more he/she participates in training and
education’ is in particular true in case of females. Over two times more females with tertiary
education than females with below upper secondary education participated in adult
education. 81% of females with higher education were involved in adult education, but
among females with a lower level of education the respective percentage was only 39%. In
case of males, the differences in educational level were not as big as that: the difference
between the lowest and highest levels of education was 1.7-fold. Females with upper
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secondary or tertiary education were more active in learning than males, but males with
below upper secondary education participated in education more frequently than females
(46% of males with below upper secondary education participated in adult education).
Studying was popular among the males with a low level of education in particular on account
of the 20-29-year-olds. In this age group, the share of studying males with below upper
secondary education was notably bigger compared to that of females (57% of males and
40% of females).

Surveys (Desjardins et al. 2006) show that employed persons are more likely to participate
in adult education than the unemployed ones. But, participation of the unemployed in
trainings may also be quite frequent. In a lot of countries, measures specially targeted at the
unemployed or the so-called active labour market measures have been worked out. The aim
of these measures is to improve the employability of unemployed persons. A lot of
unemployed persons have a low level of education and insufficient skills, therefore the
referred programmes provide them with a good opportunity to participate in education and,
due to that, also a possibility to find work. The population, who are not included in the labour
force, i.e. homemakers, pensioners, etc., seldom participate in education. Students at higher
educational establishments constitute a special group of inactive persons — the majority of
them participate in adult education. Despite social status, the share of females involved in
studying is larger than that of males (Figure 4). The percentage of learners is the biggest
among employed persons, which is also natural as the job-related trainings form a large part
of adult education. 71% of employed females and 65% of employed males participated in
education in 2007. The unemployed participated in adult education the least, and here the
gap between females and males was the widest. The share of studying persons among the
unemployed women was 1.6 times bigger than among unemployed males. 31% of
unemployed males and 48% of unemployed females were involved in studies. Inactive
persons participated more frequently in education compared to the unemployed.

Reasons for not participating in adult education

In 2007, half of females and 60% of males had neither attended school nor participated in
trainings. Nevertheless, 18% of such males and 26% of such females would still have
wished to do so, but had to give up studies for different reasons. The main reasons for non-
participation were the too high prices of trainings (28%), lack of time because of family
commitments (19%) and the non-compliance of working schedule with training times (156%).
Working schedule (25%) and the too high price of trainings (24%) were the main
circumstances hindering males from taking up trainings. For females, the main hindering
reasons were too high price (31%) and family commitments (26%). Compared to males,
females more frequently have to juggle work with their family commitments. Only 11% of
males pointed out this particular cause.

Figure 5 presents the 25-64-year-olds who mentioned their working schedule or family
commitments as the primary reasons for not going to school or training. Gender differences
with respect to the referred two obstacles can be noticed in all countries. In the European
Union on average, working schedule was regarded as the main hindrance by 30% of males
and 14% of females. In Estonia, the given reason was important for 28% of the 25—64-year-
old males and 9% of females of the same age group. Working schedule was mentioned as
the biggest hindrance by males in Cyprus, Czech Republic, Lithuania and Slovenia and by
females in Lithuania, Greece and United Kingdom. In all countries, females accounted for
the majority of those who stated family commitments as the main hindrances. In the
European Union on average, every third woman and every eighth man had to give up
attending school or training because of that. In Cyprus, Czech Republic and Spain family
commitments posed an obstacle for an especially large number of women. Males stated this
as an essential reason in Cyprus, Spain and Greece. In a lot of countries, the large share of
people who do not go to school or participate in trainings may be caused by a low
employment rate (especially in case of women), as the majority of trainings are job-related.
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Participation in trainings

According to the 2007 Adult Education Survey, 36% of males and 43% of females
participated in training. Courses or private lessons instructed by teachers or lecturers
appeared to be the most popular: nearly one third of women and more than one fifth of men
took part in them. Studies carried out at the workplace were rather widespread, too: equal
numbers of men and women, ie. 17%, took part in these. 12% of women and
7% of men took part in seminars and workshops. Distance learning courses and trainings
attracted the smallest number of participants: only some per cents of adults took part in
these.

In general, the number of people participating in trainings decreases in correlation with
growing age. A survey carried out in some European countries (Arulampalam et al. 2003)
showed that in case of the women working at a fixed position, in a certain field of activity, in
an enterprise of the same size, etc., participation in trainings is not dependent on age.
According to the same survey, age affects the participation of men in trainings in a negative
way: the older the man, the smaller is the probability of his participation in trainings. The
listed gender differences may emerge in case women work in the jobs requiring regular
improvement of skills. The gender-specific and age-dependent gap in training may be
caused by the fact that women change a workplace more frequently compared to men and
receive training at every new workplace. The number of trainings passed by females during
their life time may also be connected to the fact that after the family-related disruptions in
working life they need more training to refresh their knowledge and update skills.

The Adult Education Survey conducted in Estonia reveals, too, that age influences the
participation of women in trainings to a smaller extent than that of men (Figure 6). Up to the
age of 50, women actively participated in studying as nearly half of them took part in
trainings. The probability of participation in trainings was notably smaller in case of women
older than 50. The participation rate of men started to decline already from the age of 40.
Equal numbers of females and males aged 20-29 participated in trainings — 43%. But, in
case of persons older than that, there emerged a gap that widened to the disadvantage of
men. The proportion of the 50—64-year-old females participating in trainings is already 1.6
times bigger than in case of males of the same age group. 40—49-year-old women were the
most active participants in trainings: half of them participated in trainings. But regarding the
50-64-year-old females — only a third of them did. Males were most active in participation
in trainings at the age of 30-39. 45% of males in this age group were involved in studying.
Of the 50-64-year-old males, more than a fifth participated in trainings.

People with higher level of education are more likely to participate in trainings than people
with lower level of education. In a lot of European countries (e.g. United Kingdom, Denmark,
Finland, ltaly and Spain), the effect of earlier attained educational level on further
participation in trainings is similar in case of men and women. The effect is stronger on
females in France and Netherlands and on males in Austria and Ireland. (Arulampalam et al.
2003) In Estonia, the previously aftained educational level has a stronger effect on the
females’ participation in trainings (Figure 7). Almost two thirds (62%) of the females with
tertiary education participated in adult training in 2007, but among the females with below
upper secondary education the participation rate was only 16%. Consequently, women with
the highest level of education participated in trainings four times more than the women with
the lowest level of education. In case of men, the respective difference was only twofold.
The patrticipation rate of women with upper secondary or tertiary education was higher than
that of men with similar educational level, but the gender gap was negligible in case of the
upper secondary level education. Men with below upper secondary education participated in
trainings more than women with similar educational level — a fourth of men and 16% of
women. A bigger activeness of men with a low level of education in attending trainings may
be conditioned by the fact that the employment rate of men with below upper secondary
education is higher than that of women, and a large proportion of trainings are job-related.
Besides, more men than women work at the positions requiring higher educational level than
they really have (Randoja 2008). Participation in trainings is one way of making up for the
lack of necessary educational level.

As it was already mentioned above, a large number of trainings are job-related, therefore
employed persons participate in trainings more than those not engaged in work. Women’s
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activeness in the participation in trainings is bigger than that of men irrespective of the
labour status. Among employed persons, the gender difference is not so big — 53% of
females and 43% of males participated in trainings. But workless women went to trainings
almost twice as much (15%) as workless men (9%). More frequent participation in trainings
of the women without work is related to the fact that hobby training is more popular among
women. Job-related trainings predominate in particular among men.

A lot of workplace-related factors also influence participation in trainings whereas a large
proportion of trainings are job-related. Several of these factors have a different impact on the
participation rates of men and women. Occupation is one of the factors — employees at
higher occupational positions participate in trainings more frequently. Although this rule
applies to both men and women, the effect of occupational position is bigger in case of
women. Surveys have revealed that the bigger the share of women in a certain occupational
position is and the more complicated the occupation concerned is, the higher is the women’s
participation rate in the trainings of the given occupation. Complexity of work implies a
higher probability of participation in trainings also for men. In occupational positions
characterised by fixed activities and at enterprises where production results in a certain
product not a service, the participation rate of women is low (Powers and Litzler 2004). The
share of women is large among service workers and shop and market sales workers, clerks,
professionals and associate professionals. The number of women is small among craft and
related trade workers — only a tenth. Participation in trainings is in compliance with these
results. Women who hold the positions of managers, professionals or senior officials attend
trainings the most —71% of them participated in trainings (Figure 8). Clerks, service
workers, and shop and market sales workers also attend trainings more than the average.
Women who work as craft and related trade workers attend trainings the least — only a
fourth of them were involved in learning. Men’s participation in trainings follows the same
trend. More than half of the males occupying higher occupational positions and a bit less
than one third of the men occupying lower occupational positions participated in trainings.
Compared to women, men are more active in attending trainings across all occupations,
except for the group at the highest level (managers, professionals, associate professionals,
senior officials).

Trainings are especially important for those whose responsibilities include provision of
instructions to other employees, being in charge of particular duties and other management-
related activities. At the same time, persons working at leading positions have also a better
access to trainings. Males, compared to females, work more frequently as managers, but
nevertheless, females participate in trainings more than males. 71% of the females holding
leading positions but only 57% of the males working at similar positions participated in
trainings. The education participation rate of females and males who do not have
managerial responsibilities is lower: 50% of such females and 38% of such males
participated in trainings.

Participation in trainings also depends on the economic activity of the enterprise for which a
particular person works. Most of the persons, who participate in trainings, work in the tertiary
sector and the least in the primary sector. Although different numbers of men and women
work in different sectors, i.e. females rather work in the tertiary sector and males in the
secondary sector, the gender-dependent gap in the participation in trainings is small by field
of activity. Over a fourth (28% of females and 24% of males) of the primary sector
employees, over a third (39% of females and 36% of males) of the secondary sector
employees and over a half (69% of females and 53% of males) of the tertiary sector
employees participated in trainings.

There is a higher probability that persons working for a state- or local government-owned
enterprise participate more in trainings than the people employed in the private sector. As
the private sector enterprises are more than the public sector enterprises oriented to earning
profit, they are less motivated to finance job-related trainings. They are afraid of losing the
investments they have made in an employee in case the latter goes to work for another
company or stays on the child care leave. In case of both males and females, the training
participation rate was higher in the public sector. Two thirds of females and 61% of males
employed in the public sector attended ftrainings. The gender gap was a bit wider in the
private sector: the training participation rate was 46% in case of females and the respective
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rate in case of males was 39%. Thus, in case of males the type of ownership of enterprise
influenced the activeness of participation in trainings a bit more than in case of females.

The surveys show that bigger enterprises tend to offer more trainings, therefore the number
of participants in trainings is also larger in bigger enterprises. The size of enterprise has a
bigger influence on the training possibilities of females. The bigger the enterprise, the more
females participate in trainings there — at the enterprises with less than 10 employees 42%
of females attend trainings; but at the enterprises with more than 250 employees two thirds
of females participate in trainings. Regarding men, only those employed at the enterprises
with less than 10 employees differ from others to a considerable extent: of them nearly one
third attend trainings. Activeness in attending trainings remains in the range of 45-49% in
case of males working for larger enterprises. The gender gap in attending trainings is the
largest at the enterprises with more than 250 employees, where the participation rate of
females is 1.5 times higher than that of males.

The employee evaluation is an important factor that has an impact on the attendance of
trainings. Among other topics, trainings to be planned for the next period are discussed
there, employees have a better chance to express their wishes, and the employer, too, gets
a better overview of the education-related requirements of a particular employee. During the
employee evaluation process both parties get an overview of the usefulness of trainings
already attended. The proportions of females and males who participated in employee
evaluation were similar (employee evaluation had been conducted with 71% of females and
68% of males), but women tend to profit more from it than men. The women with whom
employee evaluation had been conducted participate 1.5 times more frequently in trainings
than other women. Of the women, who had had an employee evaluation,
87% participated in trainings. In case of males the respective percentage was 76%. Of
those, who had not had any employee evaluation before, more than a half took part in
trainings — 57% of women and 54% of men.

In addition to a stronger probability of attending trainings, women participate in a bigger
number of trainings (Figure 9). On average, women attended 1.9 trainings and men —
1.6 trainings during the 12 months preceding the survey. Two thirds of males participated
only in one training, but there were 10 percentage points fewer of those women who had
been to a training only once. Every third woman and fourth man had two or three trainings
per year. Few men and women attended more than three trainings — below 10% in both
cases. In case of men, the number of attended trainings did not depend on age; but the
20-29-year-old women attended trainings for a less number of times than others: two thirds
of them participated in one training only. Compared to men, a lot of women in this age group
still study in formal education and they evidently do not have any additional free time for
attending more trainings than that. Next to age, the number of attended trainings is also
dependent on educational level. The higher the educational level, the bigger number of
trainings the person attends. Of the women with below upper secondary education 78% and
of the men with the same educational level 81% attended only one training. Half of the
males with the highest level of education had passed more than one training during the year
preceding the survey. Among females, the respective percentage was 55%. If a person
participated in more than one training, the course that he/she had marked as attended first,
has been taken into account in the following analysis.

Like differences in the specialties of formal education, and occupations and fields of
activities among females and males, gender differences occur also in the themes of training
courses (Table 1). Different positions and fields of activity require knowledge in different
spheres. Different hobbies of females and males play a role in hobby training. For men the
most popular training themes are engineering trades, manufacturing and construction,
services and social sciences, business and law. A third of men educate themselves in the
field of engineering trades, manufacturing and construction. These are the most popular
spheres of training among men. Clear-cut preferences are revealed in case of men, i.e. the
majority of men educate themselves in the listed three spheres. At the same time, the
preferences of women are much more variable: besides social sciences, business and law,
which attracted the interest of more than a third of women, other preferences of females
have rather equal proportions. Differently from men, women participated more in the courses
related to social sciences, business and law as well as health and welfare. Compared to
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women, the percentage of men was three times bigger in the trainings related to engineering
trades, manufacturing and construction, and twice bigger in the service sphere trainings.

People have different reasons for taking part in trainings. In general, the reasons are related
to the situation of a particular person in life, and to his/her communication with the external
environment. For example, job-related reasons may arise from the target to find a (better)
job, an aspiration to get promoted, a wish to preserve a job and be more effective in the job.
The reasons not related to job may be of personal or social kind. Personal reasons are
connected to the aims of self-development, satisfaction, better coping in everyday life,
leisure time activities and general improvement of knowledge. Social factors imply meeting
new people and participation in social life. Division between job-related reasons and those
not related to work is not always clear-cut. A person may simultaneously have several
reasons for attending a training course. For both, men and women, job is still the main
reason for attending trainings. In case of men the job-related reasons are more distinctly
revealed than in case of women — these were the main reasons for participation in trainings
in case of 91% of males and 87% of females. In case of the rest, personal reasons were
predominant. A more detailed observation of the reasons for training reveals that, above all,
men and women wanted to do their work in a better way or improve their career prospects
(34% of females and 28% of males). Other most frequent reasons included an obligation to
attend a particular training, reducing of the danger of losing a job, improvement of skills for
everyday life or in a specialty posing interest.

Since the majority of people participate in trainings in parallel with work, attendance
possibilities often depend on the time when the course takes place. Most of the employees
still attend trainings during working hours. 72% of males and 61% of females participated in
trainings only during working hours. Whereas females participate more in trainings for the
reasons not related to their job, the share of trainings taking place after working hours is
bigger in their case. A fifth of females participated only in trainings that took place outside
working hours, the respective percentage of males participating in such trainings was 13%.

Relying on the data of surveys, males tend to participate more in the trainings that are,
either in full or partly, paid for by the employer. But it is not so in Estonia i.e. neither of the
genders is in a preferred position when the talk goes about paying for training. Of the males
who had participated in paid courses, 86% attended the courses compensated for by the
employer. The respective proportion of females was 84%. Men were in a bit more favoured
position only because they participate in free courses more than females (22% of males and
17% of females).

Courses are mainly organised by the enterprises that the employees work for and by training
companies. Men participated more in trainings organised by their enterprises (Table 2). 36%
of males participated in such trainings, but the respective percentage of women was only
27%. One of the reasons for that is definitely the fact that women participate less in the job-
related courses than men. But, employers rarely arrange courses related to employees’
personal interests. As females and males work in different jobs, the difference might also
arise from the peculiarity and theme of courses offered in different occupations and fields of
activity. Certain type of trainings (e.g. enterprise-specific trainings) can only be received
from own enterprise, other trainings (e.g. language courses) are usually arranged
elsewhere. 31% of males and 37% of females participated in the courses organised by
training companies. Nearly a tenth of females and the same percentage of males
participated, in addition, in trainings provided by different schools and private institutions.

Although females participate in trainings more than males, the time dedicated by them to
trainings is shorter. Females spent on average 11 hours a week on trainings, in case of
males this time was longer by an hour. The total duration of training was also longer in case
of men. For males, the average ftraining lasted in total for 44 hours, and for females — 35
hours. An obvious reason for this is the fact that the themes of courses oriented to females
and those oriented to males are different and so can be the lengths thereof. At the same
time, the difference can also arise from the discrimination of women — for example, the
quality of trainings offered to them may be poorer. Since the knowledge gained within a
shorter period often remains insufficient, females have to participate more in trainings.
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Summary

The gender gap between men and women is still present with respect to labour market
possibilities as well as to socio-economic conditions (e.g. income, educational level, efc).
Adult training is a measure intended to smooth the gender inequality. Continuous learning
enables to enhance one’s competitiveness at the labour market and, further on, to improve
one’s occupational position and salary level. In Estonia, females participate more in adult
education than males. Trainings meant for males, on the other hand, last longer.
Nevertheless, trainings may further increase inequality, when either of the genders is given
easier access to education and the possibilities of the other gender are restricted. It is
especially difficult for women to match trainings with their working life, whereas they
inevitably have to juggle work with family life. So, the women in Estonia have pointed out the
lack of time because of family commitments and the too high price of courses as the main
reasons that prevent them from participating in trainings. Men are mostly hindered by their
working schedule and the too high price. Compared to other European countries, Estonia
has a predominant proportion of females participating in adult education. In the European
Union, on average, almost equal numbers of males and females participate in adult
education.
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KOOLITUSE SEOTUS AMETIPOSITSIOONIGA TRAINING IN CONNECTION WITH OCCUPATIONAL POSITION

KOOLITUSEL OSALEMISE SEOTUS
AMETIPOSITSIOONIGA

Auni Tamm, Margarita Kazjulja
Tallinna Ulikool

Sissejuhatus

Tanapaeva kiiresti muutuvates oludes muutub jarjest aktuaalsemaks elukestva 6ppe ja
koolituse temaatika. Selle tagapdhjaks on majandusstruktuuri muutused, turgude globali-
seerumine ja konkurentsi kasv, uued tehnoloogiad ning organisatsioonide endi muutumine
nende tegurite méjul. Just majanduses ja tddmaailmas toimuvatest muutustest tulenevalt on
killalt suur osa taiskasvanute dpingutest ja koolitustest otseselt voi kaudselt td6ga seotud,
seda nii hetkevajadusi kui ka tulevikku silmas pidades.

Tegemist ei ole Uksnes spetsiifiliste tddalaste koolitustega, mis on méeldud selleks, et tdsta
166 tootlikkust, vaid paljuski eri t66tajarihmade uldiste kompetentside arendamisega, mis
avaldub firma paremates to6tulemustes ja konkurentsivbime kasvus. Inimkapitali teoorias
tuuakse esile té0andjate suuremat panust firmaspetsiifilistesse koolitustesse ja vaiksemat
Uldistesse koolitustesse (Becker 1964). Hilisemad uuringud on andnud tunnistust sellest, et
tédandjad panustavad enam ka tOdtajate Uldisemate oskuste arendamisse ehk Uldi-
sematesse koolitustesse (Booth ja Bryan 2002).

Uldisi oskusi on vaja arendada kdikide kategooriate tdotajatel. Siiski — mida kdrgem on
toéotaja ametipositsioon, seda olulisemad on tema t66s just Uldised oskused ja kompetentsid,
nagu sotsiaalsed oskused, juhtimisoskus, probleemi lahendamise oskused, loovus ja ette-
votlikkus uuenduste elluviimiseks, keeleoskus jmt.

1997. aastal Statistikaameti korraldatud taiskasvanute koolituse uuringu andmete anallusi-
misel iimnes, et to6tavate taiskasvanute puhul olenes koolitustel osalemise maar ameti-
positsioonist (Taiskasvanud ... 2001). Vahem aktiivselt osalesid koolituses (nii tasemedppes
kui ka taienduskoolitusel) tddlised, aktiivsemalt aga juhid ja spetsialistid. Uks pdhjuseid,
miks té0andjate toetusel osalevad taienduskoolitusel rohkem kérgema ametipositsiooniga
to6tajad, vdib olla seotud vajadusega arendada té6tajatel ettevotte arengu seisukohalt olulisi
Uldisi oskusi.

Millised muutused on toimunud koolitustel osalemises aastatel 1997—2007? Kas erinevused
téotavate inimeste tasemehariduse omandamises ja koolitustel osalemises on muutunud
ametipositsiooniti vaiksemaks vOi hoopis suuremaks? Kuidas pdhjendavad koolituses
osalemist eri ametipositsioonidel olevad tddtajad ja kuidas on muutunud tddandjate
tasumine nende koolituse eest? Et nendele kisimustele vastata, tuleb esmalt vaadata
1997. ja 2007. aastal korraldatud tdiskasvanute koolituse uuringute andmestikule tuginedes
eri ametipositsiooniga to6tajate osalemist tasemedppes ja taienduskoolitustel kisitlusele
eelnenud 12 kuu jooksul. Taustaks on Eesti majanduses ja haridussisteemis toimunud
muutused.

Aastad 1997 ja 2007, kui tiskasvanute koolituse uuringud korraldati, ja sellele eelnenud 12
kuud, mille kohta koolitustel osalemist vaadeldi, olid Eesti majanduse kasvuaastad. Kahe
uuringu vahelisel ajal toimus peale majandusstruktuuri muutuste ka intensiivne majandus-
kasv peagu kéigis valdkondades. Majanduse kasvuga kaib kaasas jarjest suurenev t66j6u-
vajadus, mistbttu ettevotete ja asutuste jaoks oli sel ajal Uiks pdletavamaid probleeme sobiva
t66joéu leidmine.

Teine suur muutus kahe uuringu vahelisel perioodil toimus haridussisteemis —
kérghariduses mindi 4+2-susteemilt Ule 3+2-susteemile. Muutusid ka inimeste valikud.
1990. aastate 16pust hakkas vaga Kkiiresti kasvama kérghariduse omandajate arv.
Kdrghariduse nbudlejate kasvuga muutus paraku ka riigieelarvevaliste ehk tasuliste
o6ppekohtade hulk. Vorreldes 1996.-1997. aastaga oli kdrgharidust omandavaid inimesi
riigieelarvevalistel dppekohtadel 2006.—2007. aastal palju rohkem. 1996.-1997. 6ppeaastal
oli tasuliste Oppekohtade osatahtsus koérghariduses 19% (alla 6000), kuid
2006.-2007. dppeaastal juba 55% ehk tasulistel dppekohtadel dppis lle 37 000 inimese
(Koolist ... 2008).
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Tasemeoppes osalemine

Uuringust selgus, et 1990. aastate teisel poolel 6ppis formaalharidussiisteemis vaid 5%
kusitletutest. 2007. aastal oli dppijaid juba 8%. Joonisel 1 on toodud tddtajate osalemine
tasemedppes kahel vaatluse all oleval perioodil olenevalt ametipositsioonist. Suurimad
erinevused ilmnevad tippspetsialistide dpingutes. Kui 1997. aasta uuringu kohaselt dppis
neist vaid 5%, siis kimme aastat hiljem omandas t66 koérvalt haridust juba 19%. Ka teistel
ametipositsioonidel tédtavate inimeste seas oli tasemedppes osalejaid 2007. aastal
korraldatud uuringu p&hjal marksa rohkem. Ainus riihm, kelle tasemed&ppes osalemise maar
on jaanud muutumatult madalaks, on todlised (oskus- ja kasitd0lised, seadme- ja
masinaoperaatorid, lihttédlised).

Joonis 1 Tootajate osalemine tasemedppes viimase 12 kuu jooksul ametipositsiooni jargi,
1997 ja 2007
Figure 1  Participation of employees in formal education during the last 12 months by occupational
position, 1997 and 2007
Juhid
Managers

sh kérgemad ametnikud ja juhid
incl. senior officials and managers

sh vaikeettevétete juhid
incl. general managers of small-scale enterprises

Tippspetsialistid
Professionals

Keskastme spetsialistid ja ametnikud
Associate professionals and clerks

Teenindustédtajad
Service workers
Toolised

Other workers

Seega ei ole erinevused tasemehariduse omandamises vahenenud, vaid hoopis suurene-
nud. Millest on selline muutus tingitud?

Muutuse pdhjusena vdib vélja tuua kaks pdhilist tegurite rihma: muutused té6turul ja
muutused haridussisteemis. To6turu muutused avalduvad suurenenud tddjduvajaduses
intensiivse majanduskasvu ajal, kui ollakse valmis palkama noori, alles té6turule sisenevaid
inimesi, kel dpingud veel pooleli. Sellele viitab ka vanemaealiste osatdhtsuse vahenemine
tasemedppes. Nagu néitab Poliitikauuringute Keskuse Praxis anallis, leiavad nii kdrg-
hariduse omandanud kui ka ©pingud katkestanud endale kiiresti t66 (Kraut 2005).
Téb6andjate valmisolek t66jdupuuduse ajal noori palgata leiab positiivset vastukaja ka
Oppijate té6soovina. Eriti puudutab see kdrghariduse omandajaid, kes kbige sagedamini
toovad dpingute ajal té6tamise pdhjusena esile raha teenimise vajadust (Vaade ja Tamm
2005). See on ka moistetav, sest suurel osal neist tuleb peale elamiskulude tasuda ka
Oppemaks.

Teine haridussisteemi puudutav muudatus on samuti seotud muutustega kérghariduses —
Uleminekuga 4+2-sisteemilt 3+2-siisteemile. See tdhendab, et Uleminekuajal vdisid nii
bakalaureuse- kui ka magistridppes dppijad jouda kiillalt suure tdendosusega juba dpingute
ajal tippspetsialisti ametikohale. 1997. ja 2007. aasta uuringu pdhjal tdotajate haridustaset
vorreldes selgub, et 2007. aastal oli kdikidel ametipositsioonidel vaiksem just keskeri- voi
korgharidusega tdotajate osatahtsus. Eriti puudutab see juhte, tippspetsialiste ja keskastme
spetsialiste, kes omandavad sagedamini t06 kdrvalt kdrgharidust bakalaureusedppes voi
kraadiharidust. Kui 1997. aasta uuringu andmete jargi oli korgharidus 94%-l tipp-
spetsialistidest, siis 2007. aasta uuringu kohaselt vaid kolmveerandil.

Et formaaldppes osalevate vastanute hulk oli liiga vaike, ei vbimalda see tédpsemalt vélja
tuua todtajate omandatava hariduse taset ametipositsiooniti. Kill aga véib vaita, et suurim
muutus on kimne aasta jooksul toimunud just magistrantide osatdhtsuse suurenemises
7%-st 19%-ni. See puudutab kérgema ametipositsiooniga t606tajaid, eriti tippspetsialiste, ja
on seotud esmajoones kdrgharidussusteemi tleminekuga 3+2-ststeemile.
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Tabel 1

Table 1

Eeltoodule tuginedes saab teha jarelduse, et tasemedppes osalevate inimeste hulga
suurenemine tddtajate, eriti just kbrgema ametipositsiooniga tOdtajate seas on tingitud
nende tédleasumisest juba Gpingute ajal. Tédandjate vajadus t66j6u jarele ja dppijate
vajadus t60 jarele langesid kokku.

Tootajate oppimiskavatsused

2007. aastal oli rohkem ka neid, kes kavatsesid edaspidi jatkata vdi alustada 6pinguid
formaalharidussiisteemis. Eriti puudutab see kdrgema ametipositsiooniga to6tajaid. Todliste
ja vaikeettevotete juhtide dppimiskavatsustes eelmise perioodiga vorreldes olulist muutust ei
toimunud (tabel 1). Pohiliselt sooviti jatkata opinguid kdrg- vdi kraadihariduse omanda-
miseks (85% Opingute kavandajatest).

Formaalharidussiisteemis opingute jitkamise kavatsus ametipositsiooni jargi,
1997 ja 2007

Intention to continue studies in formal education by occupational position, 1997 and 2007
(protsenti — percentages)

1997 2007

Juhid 13 19 Managers

kérgemad 10 21 senior officials and

ametnikud ja juhid managers

vaikeettevotete 14 17 general managers of

juhid small-scale enterprises
Tippspetsialistid 10 26 Professionals
Keskastme spetsialistid ja 17 24 Associate professionals
ametnikud and clerks
Teenindustéotajad 12 18 Service workers
Toolised 7 10 Other workers

Vaadates, kuidas pdhjendatakse dpingute jatkamise kavatsust, selgub, et téotavatel vasta-
nutel on mélemal perioodil ametipositsioonist olenevalt illekaalus t66 ja/vdi t66 saamisega
seotud pbhjused. Sarnaselt pdhjendavad mdlemal perioodil kavatsust edasi dppida juhid ja
tippspetsialistid. Kolm kdige sagedasemat pdhjendust, mida nad &ppimiskavatsuse kohta
esile tdid, olid: 6ppimine vdimaldab teha oma t66d paremini vdi parandada karjaari-
véljavaateid; 6ppimine vdimaldab tdiendada oskusi ja teadmisi alal, mis neid huvitab; diplomi
saamine.

Keskastme spetsialistid ja teenindusttdtajad tdid nii nagu juhid ja tippspetsialistidki esile
soovi teha oma t66d paremini vdi parandada karjaarivaljavaateid ning edaspidise hdivega
seotult suurendada t66 leidmise vdimalusi ja omandada vdi vahetada eriala.

Toolised pdhjendasid dppimiskavatsust sooviga vahetada eriala, saada tunnistus voi diplom
ja alles kolmandana sooviga teha oma t66d paremini voi parandada karjaarivaljavaateid.

Seega — mida kdrgemal ametipositsioonil oli t66taja, seda enam pdhjendati mdlemal
perioodil tasemehariduse omandamise kavatsust sooviga tulla td6ga paremini toime ja end
arendada. Madalama ametipositsiooniga to6tajad nagid hariduse omandamises pigem
vahendit edaspidi parema voi kindlama t66 saamiseks ja senise olukorra muutmiseks (eriala
vahetamine voi omandamine).

Taienduskoolitusel osalemine

1997. aastal oli uuringule eelnenud 12 kuu jooksul taienduskoolitusel osalenud 21%
kisitletutest, 2007. aastal oli osalenuid oluliselt rohkem — 49%. Tabelis 2 on toodud eri
ametipositsiooniga t06tajate osalemine taienduskoolitusel. Mdlemal perioodil olid uuringule
eelnenud 12 kuu jooksul koolitustel osalenud rohkem kérgema ametipositsiooniga té6tajad
(kdrgemad ametnikud ja juhid, tippspetsialistid, keskastme spetsialistid ja ametnikud) ning
vahem madalamatel ametipositsioonidel olevad té6tajad (teenindusttodtajad, tddlised) ja ka
vaikeettevotete juhid.
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Tabel 2

Table 2

Tabel 3

Table 3

Taienduskoolitusel osalemine viimase 12 kuu jooksul ametipositsiooni jargi,
1997 ja 2007

Participation in continuing training during the last 12 months by occupational position,
1997 and 2997

1997, % 2007, % Kasv kordades
Increase in times
Juhid 36 65 1,8 Managers
kérgemad 40 69 1,7 senior officials and
ametnikud ja juhid managers
vaikeettevotete 34 56 1,6 general managers of
juhid small-scale enterprises
Tippspetsialistid 47 7 1,5 Professionals
Keskastme spetsialistid 36 61 1,7  Associate professionals
ja ametnikud and clerks
Teenindustootajad 23 46 2,0 Service workers
Toolised 12 29 2,4  Other workers

Hinnates koolitusel osalemises toimunud muutusi, saab o6elda, et tdienduskoolitusel
osalejate hulk on kasvanud ké&ikidel ametipositsioonidel. Kdige vahem — 1,5 korda — on
kasvanud koolitusel osalejate hulk tippspetsialistide seas ja kdige ronkem — 2,4 korda —
tooliste seas. Kuigi tddliste osalemine koolitustel kasvas 1997. aastaga vorreldes ule kahe
korra, on see kasv toimunud palju madalamalt tasemelt kui teiste ametipositsioonidega
tootajatel. Nii on koolitusel osalenud t66lisi lisandunud 17% vérra ja juhte 29% vdrra. See
tahendab, et erinevused koolitusel osalemise maarades eri téo6tajarihmade puhul ei ole
mitte vahenenud, vaid hoopis suurenenud — kui 1997. aastal oli koolitusel osalenud t4lisi
12% ja tippspetsialiste 47%, siis 2007. aastal oli t6lisi 29% ja tippspetsialiste 71%.

Millest v6ib olla tingitud koolitustel osalenute hulga niivdrd suur kasv eri ametipositsiooniga
tootajate seas? Kas tegemist on suure positiivse muutusega koolitusel osalemises? Paraku
ei vdimalda uuringutulemused sedavord kaugele ulatuvaid jareldusi teha, sest tulemuste
mdningane erinevus voib tuleneda ka uuringutes esitatud kisimuste erinevusest.

1997. aasta uuringus kisiti vastajatelt, kas nad on viimase 12 kuu jooksul koolitusel
osalenud. Koolitusena arvestati mitmesuguseid td0alaseid tdiendus- ja imberdppekursusi,
to6tute koolitust, huviala- ja harrastuskoolitusi ning muid koolitusi, mida korraldavad Eestis
nii riigi- ja dppeasutused kui ka erafirmad ning Uksikisikud.

2007. aasta uuringus kusiti vastajatelt, kas nad on enese arendamiseks viimase 12 kuu
jooksul osalenud mingil alal (nii t66 kui ka hobiga seotult) jargmistel koolitustel: kursus voi
eratund, kaugkoolitus, seminar v&i 6pikoda ja todkohal toimuv dpe (juhendatud koolitus voi
valjadpe).

1997. aasta uuringu kusimusepustitus réhutas rohkem koolituskursustel osalemist. Teisi
o6ppevorme, eriti tédkohal toimuvat 6pet, mille olulisust réhutatakse just hilisemates
teoreetilistes kasitlustes (Markowitsch ja Helfler 2008), ei oldud eraldi valja toodud.

Koolitusel osalemine viimase 12 kuu jooksul koolituse vormi ja ametipositsiooni
jargi, 2007

Participation in training during the last 12 months by study form and occupational
position, 2007

(protsenti — percentages)

Juhid Tipp- Keskastme Teenindus- Todlised Kdik ameti-

spetsialistid  spetsialistid tootajad positsioonid

Mana-  Professio- Associate Service Other All occu-

gers nals professio- workers  workers pational

nals positions
Kursused 42 51 41 31 16 32 Courses
Kaugope 5 3 2 1 1 2 Distance
learning
Seminarid 26 32 15 7 1 13 Seminars
Ope téokohal 20 26 24 22 15 20 On-the-job
training
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Tabel 4

Table 4

Véimalik on, et mdnevdrra mdjutas saadud tulemust just koolitusvormide nimetamine, eriti
té6kohal toimuva 6ppe eraldi valjatoomine. Et hinnata kisimusepdstituse véimalikku mdju
tulemustele, on tabelis 3 2007. aasta uuringu p&hjal toodud t66tajate osalemine eri vormi
koolitustel olenevalt ametipositsioonist.

Isegi kui vaid vaga vaike osa arvestas 1997. aastal koolituste hulka kaugdppe, seminarid ja
téokohal toimunud &ppe, mis ei ole kill tdenaoline, on kdikide ametipositsioonide puhul
eelmise perioodiga vorreldes suurenenud ka kursustel osalemine. Seega voib Gelda, et
koolitusel osalenute hulk eri ametipositsiooniga t66tajate seas on téepoolest kasvanud. Et
koolitusvormide eraldi valjatoomine teeb vastajatele koolituste meenutamise lihtsamaks,
vOib oletada, et 1997. aasta uuringust selgunud koolitusel osalejate maar vois tegelikult olla
monevdrra kdrgem.

Hinnates tabelis 3 toodut, vdib vaita, et kdige mitmekesisemat koolitust on saanud juhid ja
tippspetsialistid — iga koolitusel osaleja kohta oli 1,4—1,6 eri vormi koolitust. Teiste ameti-
positsioonidega to6tajad on eri vormis toimunud koolitustel osalenud vahem: keskastme
spetsialistid ja teenindustdodtajad 1,3-1 ja todlised vaid 1,1-1 eri vormi koolitusel. Naiteks
todliste puhul tdhendab see, et umbes pooled 29%-st koolitusel osalenutest said dpet
téokohal ja pooled osalesid kursustel.

Mida madalam on t66taja ametipositsioon, seda suurema osatdhtsusega on té6kohal toimuv
O6pe ja vaiksemaga kursustel ja seminaridel osalemine. Ka kaugkoolitusel on osalenud
peamiselt vaid juhid ja spetsialistid. Teiste ametipositsioonidega t66tajad peavad enda jaoks
need vdimalused veel avastama.

Koolitusel osalemise intensiivsust iseloomustab ka aasta jooksul labitud kursuste arv.
Tabelis 4 on toodud keskmine kursuste arv eri ametipositsiooniga td6tajate kohta. Kesk-
mised on arvutatud Uksnes nende kohta, kes olid uuringule eelnenud 12 kuu jooksul ménel
kursusel osalenud.

Viimase 12 kuu jooksul labitud kursuste keskmine arv ametipositsiooni jargi,
1997 ja 2007

Mean number of courses attended during the last 12 months by occupational position,
1997 and 2007

1997 2007

Juhid 1,38 2,02 Managers

kérgemad senior officials

ametnikud ja juhid 1,45 2,01 and managers

vaikeettevotete 1,34 2,03 general managers of

juhid small-scale enterprises
Tippspetsialistid 1,41 2,46 Professionals
Keskastme spetsialistid 1,36 1,78 Associate professionals
ja ametnikud and clerks
Teenindustootajad 1,29 1,26 Service workers
Todlised 1,17 1,82 Other workers

Peale kursustel osalenute maara kasvu on peagu kdikidel ametipositsioonidel eelmise
uuringuperioodiga vdrreldes kasvanud ka Iabitud kursuste arv. Ainsaks erandiks on
teenindustddtajad, kelle puhul on suurenenud Uksnes kursustel osalenute arv, kuid kursuste
keskmine arv osaleja kohta on jadnud samaks. Arvestades vahepealsetel aastatel toimunud
kaubandus- ja teenindusettevdtete arvu kasvu ning suhteliselt suurt t66jduvoolavust
kaubanduses, vbib oletada, et seal keskendutakse rohkem uute td6tajate koolitamisele.

Teiste ametipositsioonidega tootajatel kursuste arv koolitusel osalenu kohta kasvas, eriti
tippspetsialistide puhul. 2007. aasta uuringu kohaselt oli iga koolitusel osalenud tipp-
spetsialist votnud osa keskmiselt 2,46 koolituskursusest ehk kainud Uhel kursusel rohkem
kui kimme aastat varem. Vaatamata kursustel osalenud t6dliste suhteliselt tagasihoidlikule
osatahtsusele (16%) olid nemad osalenud keskmiselt 1,8 kursusel ehk rohkem kui kiimme
aastat varem.

Seega need, kes on osalenud Uhel koolitusel, osalevad suure tdendosusega ka jargmisel,
kas iseenda voi to6andja algatusel.
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Koolituste kestus

1997. aasta uuringu jargi kestis koolitus keskmiselt 18—84 tundi ja seda ligikaudu poolte
osalenute puhul. Alla 18 tunni pikkuseid koolitusi oli alla veerandi ja sama palju oli ka pike-
maid ehk ule 84 tunni pikkuseid koolitusi.

2007. aasta uuring naitas, et koolitusel osalejate hulga kasvu ja koolituste arvu
suurenemisega vahenes olulisel maaral koolituste pikkus. Levinuimad olid alla 18-tunnised
kursused (66%), millele jargnesid keskmise pikkusega ehk 18-84-tunnised kursused (26%)
ja kdige vahem oli pikki ehk ule 84 tunni kestnud koolitusi (8%).

Koolituste kestus muutus kdikide ametipositsioonide puhul (tabel 5). Vaid tdolistel oli
2007. aasta uuringu kohaselt rohkem ka pikemaid, Ule 84-tunniseid koolitusi (12%
koolitustest). Siiski oli ka tddlistel tdenaoliselt valjadpet voi tédprotsessis toimunud
muudatusi puudutavate pikemate koolituste osatahtsus oluliselt vaiksem kui kimme aastat
varem.

Tabel 5 Koolituse kestus ametipositsiooni jargi, 1997 ja 2007
Table 5 Duration of training by occupational position, 1997 and 2007
(protsenti — percentages)
1997 2007
Alla 18 18-84 Ule 84 Kokku Alla 18 18-84 Ule 84 Kokku
tunni tundi tunni Total tunni tundi tunni Total
Up to18 18-84 Over 84 Upto 18 18-84 Over 84
hours hours hours hours hours hours
Juhid 26 47 27 100 71 26 3 100 Managers
Tippspetsialistid 19 54 27 100 67 27 6 100 Professionals
Keskastme 31 49 20 100 7 23 6 100 Associate
spetsialistid ja professionals
ametnikud and clerks
Teenindustootajad 34 36 30 100 76 18 6 100 Service workers
Toolised 13 53 34 100 60 28 12 100  Other workers

Et kontrollida, kas eri perioodide koolituste pikkuse kohta saadud tulemust ei ole méjutanud
2007. aasta uuringu mdnevdrra teistsugune kisimusepustitus (eraldi vélja toodud koolitus-
vormid), on 2007. aastal toimunud koolituste pikkust analtiiisitud eri koolitusvormide (kursus,
seminar, kaugdpe ja téokohal toimunud dpe) kaupa. Peagu kdikide koolitusvormide puhul
domineerisid koolitamisel just lUhikesed, alla 18 tunni kestvad kursused. Erandiks on vaid
pikemad, kaugdppe vormis toimunud koolitused, mis vaikese osatdhtsuse tottu Uldpilti ei
mdjuta.

Seega saab vaita, et aastate jooksul on muutunud koolituste iseloom. Domineerivaks on
saanud lihemad koolitused, mistéttu on vdimalik pakkuda koolitusi mitmekesisematel
teemadel, suuremale hulgale t66tajatele ning arvestada konkreetse t66taja koolitusvajadust.

Tdendoliselt mojutab seda muutust nii valisosalusega ettevotete personali arendamise
praktika kui ka kohapealsete ettevotete ja riigiasutuste seisukohtade muutumine téotajatele
koolituse pakkumise vajalikkuse suhtes. Just selle sajandi algusaastatest, eriti parast Eesti
Uhinemist Euroopa Liiduga, on jarjest enam tdusnud paevakorda tootajate kvalifikatsiooni
temaatika, seda nii tddtajate individuaalse arengu kui ka sellest tuleneva ettevdtte
konkurentsivoime paranemise mottes.

Teiseks oluliseks teguriks lihikursuste (alla 18 tunni) osatéhtsuse suurenemisel vdib pidada
ettevotete ratsionaalseid kaalutlusi — sama raha eest on vdimalik pakkuda koolitust
suuremale hulgale td6tajatele ja seda nii, et 66t ollakse eemal vahem paevi.

Koolituse seotus tooga ja tooandja toetus koolituseks

Eeltoodu puudutas eri ametipositsiooniga tdotajate osalemist koolitustel selle sisust
olenemata. Et saada Ulevaade sellest, kuidas tédandjad koolituste pakkumisel tdétajaid
olenevalt ametipoistioonist toetavad, tuleb esmalt vaadata koolituste sisulist poolt — milline
on koolituste iseloom ja nende seotus té6ga.

1997. aasta uuringu kohaselt oli todalaseid koolitusi 85% koikidest labitud taiendus-
koolitustest. Kiimme aastat hiliem oli tédalaste koolituste osatdhtsus koolituste seas
suurem — 2007. aastal oli tddalaseid koolitusi 92% kdikidest koolitustest (tabel 6).
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Tabel 6

Table 6

Tabel 7
Table 7

Viimase 12 kuu jooksul labitud to6alased koolitused ametipositsiooni jargi, 1997 ja
20072

Share of attended in-service trainings during the last 12 months by occupational position,
1997 and 2007°

(protsenti — percentages)

1997 2007

Juhid 92 94 Managers

kérgemad 93 93 senior officials and

ametnikud ja juhid managers

vaikeettevotete 92 97 general managers of

juhid small-scale enterprises
Tippspetsialistid 86 94 Professionals
Keskastme spetsialistid 85 92 Associate professionals
ja ametnikud and clerks
Teenindustootajad 87 92 Service workers
Toolised 74 87 Other workers

2 1997. aastal kusiti kdikide labitud koolituste kohta, 2007. aastal aga vaid kolme kdige tdhtsama koolituse kohta.
Tulemusi mdjutab selline erinevus vahe, sest vaid vahesed on aasta jooksul osalenud rohkem kui kolmel koolitusel.

@ In 1997 questions were asked about all attended trainings, but in 2007 — only about the three most important
trainings. Such a difference has negligible impact on the results, because only a few persons have attended more
than three trainings a year.

Toobalaste koolituste osatéhtsus oli 2007. aastal ménevdrra suurem kui 1997. aastal kéikide
ametipositsioonide puhul. Juhtide seas ei olnud t6dalaste koolituste osatdhtsus muutunud
vaid korgematel ametnikel ja juhtidel (93%). Vaikeettevotete juhtidel aga oli todalaste
koolituste osatéhtsus aastal 2007 kdige suurem (97%).

Vérreldes eri ametipositsiooniga tootajate koolituste seotust td6ga, voib delda, et mdlemal
perioodil domineerisid koéikide ametipositsioonide puhul to6ga seotud koolitused.
Sagedamini on tédga seotud juhtide ja tippspetsialistide koolitused, vahem t&oliste
koolitused. Varasemal perioodil oli tddliste seas suurem osa just toimetulekukoolitustel
(Kazjulja 2001).

Koolituste eest tasumine

1997. aasta uuringu kohaselt maksis t66andja tooalaste koolituste eest 77%-l ja kdikide
koolituste eest 67%-I juhtudest. 2007. aastal, arvestades ka t66andja osalist tasumist to6taja
koolitamise eest, oli tldpilt pdhimdtteliselt sama.

Mélemal perioodil oli koolituste eest tasumisel ametipositsiooniti olulisi erinevusi. Valdavalt
tasusid tédandjad juhtide, tippspetsialistide ning keskastme spetsialistide ja ametnike
koolituste eest. Marksa vdhem maksti teenindustdodtajate ja téoliste koolituskulude eest
(tabel 7).

Tooandja makstud koolitused ametipositsiooni jargi, 1997 ja 2007
Trainings financed by employers by occupational position, 1997 and 2007
(protsenti — percentages)

1997 2007
Koik koolitused Tooalased Koik koolitused Tooalased
All trainings koolitused All trainings koolitused
In-service In-service
trainings trainings
Juhid 78 80 75 (+3)2 78 (+3) Managers
Tippspetsialistid 67 75 75 (+2)? 78 (+3)% Professionals
Keskastme 74 86 71 (+2)? 77 (+1)® Associate
spetsialistid ja professionals
ametnikud and clerks
Teenindus- 59 68 57 (+1)2 62 (+2)2 Service
tootajad workers
Toolised 46 61 53 (+2)? 61 Other workers

2 Toodandja maksis osaliselt.
@ The employer paid partially for the training.
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Mélemal perioodil olenes koolituskulude katmine siiski koolituse sisust. 1997. aasta
uuringust selgus, et juhtide puhul maksid té6andjad suures osas nii tédalaste kui ka muude
koolituste eest. Tippspetsialistide ning keskastme spetsialistide ja ametnike tddalaste
koolituste eest maksis té6andja (vastavalt 75% ja 86%), samal ajal kui muude koolituste
eest tasumiseks pidid téétajad sagedamini muid vahendeid leidma. Kbéige vaiksem on
té6andjate rahaline panus todliste koolitamisse, seda nii t6dalaste kui ka muude koolituste
puhul. Teenindustddtajate puhul tasusid tédandjad tédlistega vorreldes mdnevdrra suurema
osa koolituskuludest. Seega tasusid just madalama ametipositsiooniga t66tajad sagedamini
oma koolituste eest ise (veerand kuni kolmandik kdikidest koolitustest) vdi tasus nende
koolituste eest To6hdiveamet (alla 20%).

2007. aastaks oli td6andjate tasumine koolituste eest tO0taja ametipositsioonist olenevalt
mdnevdrra muutunud: rohkem maksid tddandjad tippspetsialistide koolituste, eriti nende
koolituste eest, mis ei olnud td6ga seotud, ning vdahem keskastme spetsialistide ja ametnike
ning teenindusttotajate todalaste koolituste eest.

Niisugune muutus koolituste eest maksmisel tahendab, et tédandjate toetus juhtivtodtajate
ja ametnike (ligikaudu kolmveerand kdikidest ja umbes 80% todalastest koolitustest) ning
teenindustodtajate ja tdodliste koolituste (alla 60% koikidest ja lle 60% todalastest
koolitustest) rahastamisel on muutunud Uhtlasemaks.

Niisuguse tendentsi pdhjuste kohta saab viiteid eri ametipositsiooniga téotajate koolitusel
osalemise pbhjustest.

Taienduskoolitusel osalemise pohjused

Pdhjused, miks to6tajad taienduskoolitusel osalesid, on toodud joonistel 2 ja 3. Nii joonistel
kui ka jargmistes tabelites on juhtide ja tippspetsialistide ning keskastme spetsialistide,
ametnike ja teenindusttotajate (muud valgekraed) hinnangud sarnaste vastuste tottu
Uhendatud. Eraldi on vélja toodud todliste (sinikraed) hinnangud.

Taienduskoolitusel osalemise pdhjused, mis olid toodud uuringu kiisimustikus ja mille seast
vastajad said valida endale iga koolituse kohta sobivaima, olid 1997. ja 2007. aastal eri-
nevad. 1997. aastal said vastajad valida 16 pdhjuse vahel ja lisada koolitusel osalemise
kohta veel ka muu pd&hjuse. 2007. aastal oli etteantud p&hjuseid 11 ja lisada sai muu
pdhjuse. Seetdttu oli killustatus pohjuste nimetamisel 1997. aastal palju suurem ja joonisel 2
on naha, et vaid vahesed tdid koolitusel osalemise pShjusena valja mdne muu pdhjuse.

1997. aastal oli kéikidel t66tajatel sagedasim koolitusel osalemise péhjus eneseharimine.
Juhid ja teised valgekraed toid seda pohjust esile oluliselt sagedamini (ligikaudu kolmandik)
kui sinikraed (alla 20%). Ka oma t60ga toimetulekut ja karjaarivaljavaadete parandamist
nimetasid juhid ja teised valgekraed koolitusel osalemise pdhjusena ligi kaks korda
sagedamini. Sinikraed aga p&hjendasid koolitusel osalemist sagedamini kui teised sooviga
vahendada t66tuks jaadmise ohtu voi asuda (uuele) t66le ja omandada voi vahetada eriala.
Need pobhjendused on tddliste positsiooniga t66jéuturul rohkem kooskélas. Just tédlistel on
suurem risk 166 kaotada vdi seda mitte leida, samal ajal kui juhid ja spetsialistid on selle ohu
eest rohkem kaitstud (Hallik jt 2001; Saar ja Heleméae 2008).

Ka koolitusel osalemist sooviga leida tasuvamat t66d vdi saada kdrgemat palka senisel
téokohal t6id sagedamini esile just sinikraed. See naitab reaalset situatsiooni to6turul:
tédliste palgatase on madalam kui kdrgema ametipositsiooniga té6tajate oma.

2007. aastal tehtud uuringust selgunud koolitusel osalemise tdhtsaimad pohjused ameti-
positsioonide kaupa on toodud joonisel 3. Et vastanutele etteantud nimekiri koolitusel osale-
mise vOimalike pohjuste kohta oli 1997. ja 2007. aastal erinev, ei ole tulemused UksUheselt
vorreldavad. Siiski saab kahest uuringust vdrdlevalt vélja tuua tulemused kdige olulisemate
koolitusel osalemise pdhjuste kohta olenevalt td6taja ametipositsioonist.
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Joonis 2

Koolitusel osalemise tahtsaimad pohjused ametipositsiooni jargi, 1997

Figure 2 Most important reasons for participation in training by occupational position, 1997

Joonis 3
Figure 3

Juhid ja tippspetsialistid
Managers and professionals

Teised valgekraed
Other white-collar workers

Sinikraed
Blue-collar workers

| %

20 40 60 80 100

o

. ) Todle asumine voi to6tuks
Eneseharimine . Todga toimetulek . jaamise ohu vahendamine

Self-education Coping with current work Starting of work or reduction of the
risk of becoming unemployed

Eriala omandamine v&i vahetamine Muu péhjus

Learning or changing a specialty Other reason

2007. aastal pdhjendasid eri ametipositsiooniga to6tajad koolitusel osalemist sarnasemalt.
Eriti puudutab see soovi teha oma t66d paremini ja parandada karjaarivaljavaateid. Kuigi
todliste arvates pakub koolitus neile endiselt vahem vdimalusi oma t66d paremini teha ja
karjaarivaljavaateid parandada kui teiste ametipositsioonidega tootajatele, oli tootajate
hinnangute erinevus ametipositsiooniti oluliselt vaiksem kui kimme aastat varem.

Koolitusel osalemise tahtsaimad pohjused ametipositsiooni jargi, 2007
Most important reasons for participation in training by occupational position, 2007

Juhid ja tippspetsialistid
Managers and professionals

Teised valgekraed
Other white-collar workers

Sinikraed
Blue-collar workers

0 20 40 60 80 100

Soov teha oma t&68d paremini v&i Osalemine Soov véhendada
parandada karjaarivaljavaateid oli kohustuslik té6tuks jaédmise ohtu

N A wish to perform work better or | Participation A wish to reduce the risk
improve career prospects was compulsory of becoming unemployed
Soov tdiendada teadmisi alal, .
mis té6tajat huvitab Muu pdhjus
A wish to improve skills and Other reason

knowledge in the field of interest

Tdendoliselt on eri ametipositsiooniga tootajate hinnangute Uhtlustumist peale pdhjuste
nimistu méjutanud ka muutunud majanduskeskkond. Aastatel 2006—2007, kui majandus
kasvas, oli to6puudus Eestis rekordiliselt vaike ja ettevotetel oli turgude laiendamise oludes
probleeme sobiva todtajaskonna leidmise ja selle hoidmisega. Té6jdunappuse tingimustes
on raske leida vajalikke inimesi ja see sunnib senisest rohkem téhelepanu pdérama nii
olemasolevate tOotajate karjaarivéimalustele kui ka olemasolevate vdi asja todle voetud
tootajate kutseoskuste tdiendamisele koolituste, sealhulgas to6kohal toimuvate kohustuslike
koolituste kaudu. Koolituste kohustuslikkust tunnetasid enam sinikraed, tuues seda
koolitusel osalemise pdhjusena vélja peagu kaks korda sagedamini kui juhid ja tipp-
spetsialistid. Samas ei olnud sinikraede jaoks t66tuks jaamise ohu valtimine enam oluliselt
sagedasem pdhjus koolitusel osalemiseks kui teiste ametipositsioonidega tootajatel.
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Tabel 8
Tabel 8

Positiivne on, et erinevused koolitusel osalemise pdhjuste vahel on ametipositsiooniti
vahenenud, eriti nende pdéhjuste puhul, mis olid seotud sooviga teha oma t66d paremini ja
parandada karjaarivéljavaateid.

Opitu kasutamine

1997. aasta uuringus paluti vastanutel iga koolituse puhul hinnata, kuivérd nad saavad sellel
Opitut kasutada oma senises pohitdos. Arvestades, et koolitused ei pruugi olla seotud ainult
senise, vaid ka tulevikus tehtava t66ga, oli 2007. aastal kiisimusepustitus laiem — kasiti, kui
palju kasutatakse voOi loodetakse kasutada oskusi ja teadmisi, mis koolitusel saadi/
saadakse?

Tabelis 8 on 1997. aasta uuringu pdhjal toodud eri ametipositsiooniga tdétajate hinnangud
selle kohta, kuidas koolitusel omandatut saab kasutada nende pd&hit6os.

Koolitusel 6pitu kasutamine senises pohit6ds ametipositsiooni jargi, 1997

Usage of the knowledge and skills acquired at trainings in the basic work by occupational
position, 1997

(protsenti — percentages)

Ei saa eriti voi Uldse mitte kasutada
Can hardly ever or never be used

Saab moénevorra kasutada
Can be used to some

Saab palju kasutada
Can be used much

extent
Kdik koolitused Tdoalased Kadik Tdoalased Kadik Toodalased
All trainings koolitused koolitused koolitused koolitused koolitused
In-service  All trainings In-service All trainings In-service
trainings trainings trainings
Juhid ja 12 8 37 36 51 56 Managers and
tippspetsialistid professionals
Teised 15 10 26 24 59 66 Other white-
valgekraed collar workers
Sinikraed 36 22 25 24 39 54 Blue-collar
workers
1997. aasta uuringust selgus, et vorreldes juhtide ja tippspetsialistidega oli sinikraede puhul
oluliselt suurem nende koolituste (sh todalaste koolituste) osatahtsus, millel &pitut ei saanud
pdhitdds Uldse kasutada voi sai seda teha vaga vahe. Kui teistel ametipositsioonidel olevad
toé6tajad hindasid suuremat osa koolitustel omandatust oma pohitéds kas osaliselt voi
taielikult kasutatavaks, siis sinikraede puhul oli téendosus koolitusel omandatut oma
pdhitdds kasutada vaiksem. Probleemid omandatu rakendamisel ei pruugi tuleneda mitte
koolitustest, vaid olukorrast todkohal. Sellele viitavad ka 2007. aasta uuringu kiisimuse
vastused.
Tabel 9 Koolitusel saadud teadmiste ja oskuste kasutamine ametipositsiooni jargi, 2007
Table 9 Usage of the knowledge and skills acquired at trainings by occupational position, 2007
(protsenti — percentages)
Ei saa eriti voi Uldse mitte kasutada Saab mdnevorra kasutada Saab piisavalt kasutada
Can hardly ever or never be used  Can be used to some extent Can be used sufficiently
Kadik Toodalased Kdik Tdoalased Kadik Tdoalased
koolitused koolitused koolitused koolitused koolitused koolitused
All trainings In-service  All trainings In-service All trainings In-service
trainings trainings trainings
Juhid ja 1@ 1@ 10 10 89 89 Managers and
tippspetsialistid professionals
Teised 22 12 11 10 88 89  Other white-
valgekraed collar workers
Sinikraed 22 1@ 15 14 83 85  Blue-collar
workers

2 Vastajaid alla 30.
2 | ess than 30 respondents.
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Koolitustel saadud teadmiste ja oskuste kasutatavuse vbi loodetava kasutatavuse kohta
to6tajate hinnangutes 2007. aastal ametipositsiooniti olulisi erinevusi ei olnud. Arvestades,
et sinikraed ndevad oma tédkohal harvemini karjarivaljavaateid ja véimalusi oma t66d
paremini teha kui teistel ametipositsioonidel olevad té6tajad, on vdimalik, et koolitusel
omandatu kasutamisel peeti silmas oma tddkarjdari laiemalt, mitte ainult konkreetse
té6kohaga seotut.

Kokkuvote

Tasemehariduse omandajate hulk on kasvanud esmajoones bakalaureuse- Vvoi
magistribppes dppivate kdrgema ametipositsiooniga todtajate seas. Uhelt poolt t66j6u-
puuduse ja teiselt poolt haridusslisteemis toimunud muutuste (3+2-slisteem kdrghariduses,
tasulise dppe osatdhtsuse suurenemine) ning kdrghariduse omandajate arvukuse kasvu
tottu sisenetakse to6turule varem, sageli enne dpingute 16ppu. See tahendab, et juurde on
tulnud eelkdige neid, kes on lahevad todle Opingute korvalt, mitte neid, kes asuvad t66
korvalt dppima.

Ka neid, kes kavatsesid 6pinguid jatkata vdi alustada, oli 2007. aastal kéikide ameti-
positsioonide t6otajate seas oluliselt rohkem kui kimme aastat varem. Kuigi viimastel
aastatel on raagitud eelkdige oskustdojdu puudusest, ilmnes 2007. aasta uuringust, et
potentsiaalsed 6ppijad vaartustavad endiselt kdrgharidust.

Formaalhariduse omandamist peetakse kdrgematel ametipositsioonidel sagedamini
oluliseks seetéttu, et tddga paremini toime tulla ja end arendada. Madalamatel ameti-
positsioonidel on haridus pigem vahend selleks, et edaspidi (paremat vdi kindlamat) t66d
saada ja senist olukorda muuta (eriala vahetus v8i omandamine). See tdhendab, et
kérgemat haridustaset peetakse t66turul suurema kindluse tagajaks.

Taienduskoolitusel olid vdrreldes 1997. aastaga rohkem osalenud kd&ikide ameti-
positsioonidega todtajad. Koolitused on muutunud kdikide tdotajate puhul lihemaks ja
suurenenud on tddalaste koolituste osatdhtsus kdikide ametipositsioonide puhul peale
juhtide. Siiski panustavad té6andjad endiselt rohkem kdrgema ametipositsiooniga td6tajate
koolitamisse, pakkudes neile mitmekesisemaid koolitusi ja tasudes nende eest sagedamini,
hoolimata sellest, et kdrgema ametipositsiooniga tddtajate labitud koolituste hulgas on
oluline osa just Uldistel koolitustel. Et valtida to6taja lahkumist ettevottest parast Gldisel
koolitusel osalemist, on ettevote huvitatud tdotaja koolitustulemuste rakendamisest ja talle
edasiste karjaarivaljavaadete pakkumisest. See on Uks vdimalikest pdhjustest, miks just
kérgema ametipositsiooniga td6tajad tunnevad, et koolitusel on nende tédle ja karjaari-
véljavaadetele suur mdju.

Madalama ametipositsiooniga to6tajate koolitustes on suurem osatahtsus tédkohal toimuval
Oppel. See on rohkem seotud konkreetse té0koha ja ettevotte spetsiifikaga juhul, kui selle
eest tasub td6andja. Seetdttu on vaiksem ka oht, et tdotaja parast koolitust lahkub.

Positiivne on, et kdrgema ametipositsiooniga té6tajate arendamise ja koolitamise kérval on
hakatud rohkem téhelepanu pdérama ka madalama ametipositsiooniga tdotajate t66ga
seotud koolitustele. Oma osa voib siin olla nii 2006.—2007. aasta t66joupuudusel kui ka
ettevdtete personali arendamise praktikas toimunud positiivsetel muutustel.
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PARTICIPATION IN TRAINING IN CONNECTION WITH
OCCUPATIONAL POSITION

Auni Tamm, Margarita Kazjulja
Tallinn University

Introduction

In the whirl of current rapid changes the theme of lifelong learning and training is becoming
ever more topical. This situation stands against the background of structural changes in the
economy, globalisation of markets and ever growing competition, new technologies and
changing organisations as the aftermath of these factors. Because of the changes going on
in the economy and on the labour market, rather a large proportion of adult education and
training is either directly or indirectly related to work. This is true from the perspective of
current necessities as well as in view of the future.

This does not only concern specific in-service training that is targeted at increasing the
labour productivity, but largely also the development of general competences of different
groups of employees, which finds expression in better work results and enhanced
competitiveness of a company. The human capital theory elicits a bigger contribution of
employers to company-specific trainings and their smaller contribution to general trainings
(Becker 1964). More recent surveys have revealed that employers also contribute more to
the development of the more general skills of their employees i.e. to the trainings of more
general nature (Booth and Bryan 2002).

A necessity for the development of general skills applies to all categories of employees.
Nevertheless, the higher occupational position a particular employee holds, the more
important are general skills and competences in his/her work, e.g. social skills, managerial
skills, problem solving capability, creativity and entrepreneurial skills aimed at the
introduction of innovations, language knowledge, eftc.

Analysis of the data of the 1997 Adult Education Survey conducted by Statistics Estonia in
1997 proved that the training participation rates of adults were dependent on their
occupational positions (Taiskasvanud ... 2001). Workers participated less actively and
managers and professionals more actively in various trainings (in formal education as well
as continuing training). One of the reasons why employees in higher occupational positions
receive more support from employers for participation in continuing training may be related
to a need to develop the employees’ general competences which are important from the
perspective of development of the particular enterprise.
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Which changes have taken place with respect to participation in trainings during
1997-2007? Has the gap in the attainment of formal education and participation in trainings
between employees holding different occupational positions become narrower or wider?
How do employees in different occupational positions explain their participation in trainings
and in which way has employers’ contribution to financing of trainings changed? In order to
answer theses questions, we first have to look back at the data of the 1997 and 2007 Adult
Education Surveys and see how much the people working in different occupational positions
participated in formal education and in continuing training during the respective 12 months
preceding the surveys. This should be viewed against the background of changes which
have taken place in the economy and educational system of Estonia.

The years 1997 and 2007, when the Adult Education Surveys were conducted, as well as
the two 12 months’ periods preceding the respective years, which were taken into account
when observing participation in trainings, were the years of economic growth in Estonia.
During the time span between the two mentioned surveys, intensive economic growth in
almost all spheres took place in addition to the structural changes under way at that time.
Economic growth is accompanied by an ever increasing need for labour force. Finding of
appropriate work force was one of the most crucial problems for enterprises and
establishments.

Another big change took place in the educational system during the period between two
surveys — in higher education there was a switch-over from the 4+2-years’ system to the
3+2-years’ system. People’s choices changed, too. The number of people striving for higher
education started to grow very fast at the end of 1990s. In parallel with the number of people
studying in higher education establishments, the quantity of non-budgetary or paid student
places unfortunately changed, too. In 2006—2007 compared to 1996-1997, the number of
students attaining higher education in non-budgetary student places was considerably
larger. The proportion of paid student places in higher education accounted for 19% (less
than 6,000) in 1996—-1997, but in the academic year 2006-2007 it was already 55% or, in
other words, over 37,000 persons studied in paid student places (Koolist ... 2008).

The article observes how the attainment of formal education has changed in case of persons
working in different occupational positions proceeding from the above described context.

Participation in formal education

The survey showed that only 5% of respondents studied in the formal education system
during the second half of 1990s. In 2007, the number of university students had increased to
8%. Figure 1 provides an overview of the participation of employees holding different
occupational positions in formal education as a comparison of two observed periods. The
largest differences were detected in the studies of professionals. In 1997 only 5% of them
were engaged in studies while working, but in 2007 this percentage had increased to 19%
already. Relying on the survey conducted in 2007, the number of persons participating in
formal education increased considerably also among people working in other occupational
positions. The only group in case of which the formal education participation rate has
remained unchangeably low is the group of workers ( craft and related trades workers, plant
and machine operators and assemblers, and elementary occupations).

Thus, no levelling can be traced in the attainment of formal education. To the contrary, the
differences have increased. What has led to such a change?

Two principal groups of factors can be pointed out as having led to such a change: changes
on the labour market and changes in the education system. Labour market-related changes
are reflected in a bigger need for labour force during the period of intensive economic
growth, when employers are ready to hire the young people who are still entering the labour
market and who have not yet finished their studies. The decreased share of elderly persons
in formal education also hints at the same reason. As the analysis made by Praxis, the
Center for Policy Studies, shows, the persons who have acquired higher education or who
have discontinued studies find work easily (Kraut 2005). The employers’ readiness to hire
the youth when there is shortage of labour force meets a positive response in the form of
students’ wish to work. This especially concerns the persons who are acquiring higher
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education as they are the ones who most frequently elicit their wish to work and study in
parallel because of financial reasons (Vaade and Tamm 2005). This is also understandable,
because a large number of them have to pay the tuition fee in addition to accommodation
costs.

Another education system-related reason also concerns the changes implemented in higher
education — transfer from the 4+2-years’ system to the 3+2-years’ system. This means that
during the transition time it was highly probable that one could reach the position of
professional already during the studies in the Bachelor or Master’s study. While comparing
the educational level of employees on the basis of the 1997 and 2007 surveys, it has come
clear that in 2007, the share of employees with the professional secondary education or
higher education was the lowest in all occupational positions. This concerns, in particular,
managers, professionals and associate professionals who mostly acquire higher education
in the Bachelor or Master’s study in parallel with working. According to the data of the 1997
survey, 94% of professionals had attained higher education, but according to the 2007
survey — only three-fourths of them.

The too small number of respondents among the students in formal study does not enable to
comment on the educational level to be attained by employees in different occupational
positions. But it can be ascertained that increase from 7% to 19% in the share of students
studying in Master’s study, that involves namely the employees at higher occupational
positions, first and foremost professionals, has been mainly caused by the transfer to the
‘3+2 years’ system in the higher education and constitutes the most drastic change of the
last ten years.

Relying on the above said, it can be concluded that an ever growing number of employees
participating in formal education, especially those in higher occupational positions, is
conditioned by the fact that they started work during the time of studies already. The
employers’ need for labour force and the employees’ need for work coincided.

Employees’ intentions to study

While comparing the two periods, we can see that the number of those persons who intend
to continue or start studies in formal education in future was also bigger in 2007. First of all,
this applies to employees in higher occupational positions. Compared to the previous period,
no essential change had taken place in the intentions to study expressed by workers and
general managers of small-scale enterprises (Table 1). People mainly wished to continue
studies with the aim of attaining higher or post-graduate education (85% of those with plans
to study).

Observations regarding how the intention to continue studies is grounded show that in both
periods, depending on the occupational position, the reasons related to job and/or the
reasons related to getting a job predominated among employed respondents. In both
periods, managers and professionals ground their intention of study in a similar way. The
three arguments with regard to the intention of study pointed out most frequently were as
follows: studying facilitates better work performance or improvement of career prospects;
studying enables to improve skills and knowledge in the specialty they are interested in;
getting of the diploma.

Associate professionals as well as service workers, like managers and professionals,
emphasized better performance of work and a wish to improve career prospects, and in
connection with future employment — to widen the possibilities of finding work in the future,
to study or change a specialty.

Workers who had an intention to study, wished to learn a new specialty, get a certificate or
diploma. Better performance of work and a possibility to improve career prospects were
mentioned by them as the third in the ranking of reasons.

Consequently — the higher occupational position an employee held, the more his/her
intention to study in formal education was driven by the wish to perform his/her work better
and to develop him/herself. And this was true in both periods. Employees in lower
occupational positions rather regarded the attainment of education as a means by which to
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gain a better or more stable workplace in the future or change the current situation
(changing a specialty or studying a new one).

Participation in continuing training

In 1997, 21% of respondents had participated in continuing training during the 12 months
preceding the survey. In 2007, the number of participants in continuing training was notably
bigger — 49%. Table 2 provides an overview of the participation in continuing training of the
employees occupying different occupational positions. In both periods, the employees in
higher occupational positions (senior officials and managers, professionals, associate
professionals and clerks) participated in trainings in the year preceding the survey more than
others. Employees in lower occupational positions (service workers, other workers) and also
general managers of small-scale enterprises) participated less in trainings.

Having evaluated the changes in the attendance of trainings it can be said that the number
of participants in continuing training has increased among employees in all occupational
positions. Participation has grown the least — 1.5 times — in case of professionals, and the
most — 2.4 times — in case of workers. Although more than twice as many workers
participated in trainings in 2007 as in 1997, this growth has started from a much lower level
than in case of other occupational positions. Thus, the share of workers participating in
trainings has increased by 17% and the share of managers by 29%. This means that the
gap in the training participation rates between different groups of employees has not
narrowed, but widened: In 1997 the training participation rate among workers was 12% and
among professionals 47%, but in 2007 — 29% of workers and 71% of professionals
participated in trainings.

What might have brought along such a big accrual of training participants among the
employees in different occupational positions? Do we have to do with an essential shift to
the positive direction regarding participation in trainings? Unfortunately, no such long-term
conclusions can be made on the survey results, because a certain difference may arise from
the difference in the questions asked in two surveys.

In the 1997 survey the respondents were asked whether they had participated in any
trainings during the last 12 months, bearing in mind various continuing training and
retraining courses, employment trainings, hobby trainings, etc., organised in Estonia by state
authorities or educational institutions, private companies or private persons.

In the 2007 survey the respondents were asked whether they had taken part in any training
(related to work or hobby) during the last 12 months for self-development purposes: courses
or private lessons, distance learning, seminars or workshops, on-the-job training (instructed
training or other).

The questions asked in the 1997 survey put more emphasis on the participation in trainings.
Other study forms, in particular on-the-job training, the importance of which is underlined in
the subsequent theoretical discourses (Markowitsch and Helfler 2008), have not been
pointed out separately.

Possibly, namely, eliciting of training forms, with separate focus on on-the-job training first of
all, may have disposed the gained result to some extent. On the basis of Table 3, which
presents, relying on the 2007 survey, the participation of employees holding different
occupational positions in various forms of training, we can estimate which effect the
platform, from which the questions were raised, has had on the results.

Even if only a small proportion of respondents included distance learning, seminars and on-
the-job training in the scope of trainings passed by them when answering the questions in
2007, which is improbable, already participation in courses has also increased across all
occupational positions compared to the previous period. Thus, it can be stated that the
number of participants in trainings has, indeed, increased among the employees holding
different occupational positions. Presentation of the list of separate training forms in the
questionnaire helps the respondents to recall the trainings passed. It may be assumed that
the participation rate, gained as a result of the 1997 survey, may in fact be somewhat
higher.
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Evaluating the trainings listed in Table 3, it can be said that managers and professionals
have received most diversified trainings in different forms (1.4-1.6 trainings of different
forms per every participant in training). The employees holding other occupational positions
have participated less in different forms of training: associate professionals and service
workers in 1.3 and workers in only 1.1 trainings of different forms. For instance, in case of
workers it means that about a half of the 29% of participants in trainings received on-the-job
training and a half of participants attended courses.

The lower the occupational position of an employee, the bigger is the share of on-the-job
trainings and the smaller is the share of participation in seminars and courses. In distance
learning, too, mainly managers and professionals have only participated. Employees in other
occupational positions should still discover the referred possibilities for themselves.

The number of courses attended during a year also characterizes the training participation
intensity. Table 4 displays the average number of courses which the persons working in
different occupational positions attended during the year preceding the surveys. Mean
values have been calculated only per persons who had attended a course during the last
12 months.

Besides the grown participation rate, the number of passed courses has also increased in
almost all occupational positions compared to the previous survey period. Service workers
are the only exception, in case of whom the number of participants in courses has
increased, but the average number of courses per participant has remained the same.
Considering the increase in the number of trade and service enterprises during the interim
years and the relatively large labour turnover in trade it can be assumed that more focus has
been set on training new employees.

In other occupational positions, the number of courses per participant in training increased,
especially in case of professionals. On the basis of the 2007 survey every professional who
had attended trainings, participated on average in 2.46 training courses i.e. took part in one
course more than ten years earlier. Despite a rather modest participation share of workers
(16%), they too patrticipated on average in 1.8 courses or more than ten years earlier.

Consequently, there is a high probability that those who have participated in one training
course, will participate in the next one, too, either at their own initiative or that of the
employer.

Duration of training

According to the 1997 survey, in case of nearly half of the participants, a training course
lasted on average for 18-84 hours. Trainings lasting less than 18 hours constituted less than
a quarter and the share of longer trainings or trainings lasting for more than 84 hours was
approximately the same.

The 2007 survey showed that the length of trainings decreased considerably in correlation
with the increase in the number of participants in trainings and with the increase in the
number of trainings. Courses lasting for less than 18 hours were the most widespread
(66%), followed by medium-length courses lasting for 18-24 hours (26%), and long courses
lasting for more than 84 hours were arranged most rarely (8%).

Such a change in the duration of trainings is characteristic of the trainings of employees
across all occupational positions (Table 5). Only workers had a bigger number of longer
trainings lasting over 84 hours (12% of trainings) in 2007. Nevertheless, the share of longer
courses, which evidently concerned in-house training or on-the-job training related to the
changes introduced at workplaces, was considerably smaller compared to the time ten years
earlier.

To check whether the length of trainings in different periods under observation has not been
influenced by the different viewpoint from which the question was raised (separately listed
training forms), we analysed the length of trainings arranged in 2007 across all training
forms (courses, seminars, distance learning and on-the-job training). It came out that, in the
case of all training forms, short courses lasting up to 18 hours were predominant in training
the employees holding different occupational positions. Longer distance courses constituted
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the only exception, but due to their minor share they did not have an effect on the overall
picture.

Therefore, it can be claimed that the nature of trainings has changed through years. Now,
shorter courses, which enable to provide training to a larger number of employees, expand
the scope of themes and concentrate on specific needs of employees, are dominating.

Obviously, the human resources development practices applied by the enterprises in foreign
ownership as well as adjustment of local enterprises and state authorities’ attitudes to the
importance of providing training to employees have a role here. Since the first years of this
century and especially after Estonia’s accession to the European Union, employees’
qualification has been attached ever larger importance. This has become a common topic
from the point of view of the individual development of employees and the enterprise’s
competitive ability.

Rational considerations of enterprises are the second crucial factor facilitating increase in
the share of short courses (up to 18 hours) — for the same amount of money training can be
provided simultaneously to a larger number of employees causing less disturbance in the
working process.

Connection of trainings with work, and employer’s contribution
to trainings

The afore-said applied to the participation of employees holding different occupational
positions in trainings irrespective of the substance of training. In order to gain an overview
on how employers support employees of different occupational positions in the provision of
trainings, the content of training has to be viewed first — which is the nature of trainings
passed, connection of the courses with work.

The 1997 survey revealed that 85% of all continuing trainings passed by employees were in-
service trainings. Ten years later, the share of in-service trainings had increased in the total
number of trainings — in 2007, in-service trainings of employees accounted for 92% of all
trainings (Table 6).

In 2007 compared to the earlier period, the share of in-service trainings was somewhat
larger according to the assessments of employees across all occupational positions. In the
group of managers, the share of in-service trainings had not changed only for chief
executives and senior officials (93%). At the same time, in 2006-2007 the share of in-
service trainings was the largest (97%) among general managers of small-scale enterprises.

Regarding the connection with work of the trainings provided to employees holding different
occupational positions, it can be admitted that in both periods under observation in-service
trainings predominated across all occupational positions. The trainings of managers and
professionals are more frequently and the trainings of workers less frequently related with
work. In the earlier period, trainings targeted at enhancing the ability to cope comprised a
major share of the trainings provided to workers (Kazjulja 2001).

Payment for trainings

According to the 1997 survey, the employer paid for in-service trainings in 77% of cases and
for all kinds of trainings in 67% of cases. In principle, the 2007 survey gave similar results,
whereas employer’s partial payment for the employees’ trainings was also taken into
consideration.

In both periods, essential gaps can be detected in the payment for the trainings provided to
employees in different occupational positions. Employers predominantly financed the
trainings of managers, professionals, associate professionals and clerks. The training costs
of service workers and workers were covered by employers in a substantially smaller scope
(Table 7).

In both periods, there still can be traced differences in the training expenses covered by
employers for the employees holding different occupational positions, depending on the
content of training. The 1997 survey revealed that in case of managers, employers largely
covered the expenses of in-service as well as other trainings. In-service trainings of
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professionals and associate professionals and clerks were financed by the employer (75%
and 86%, respectively). At the same time, the latter group more frequently had to find other
means in order to pay for other kinds of training. Employers’ contribution is the smallest to
the trainings of workers, either in-service or other. In case of service workers, a somewhat
larger share of training costs was covered by employers. Consequently, workers in lower
occupational positions were the ones who paid for the received trainings more frequently by
themselves (a quarter up to a third of all trainings) or received financial support from the
Unemployment Insurance Fund (less than 20%).

By 2007 financing of different trainings by employers had changed a bit depending on the
employee’s occupational position: employers’ financing of the ftrainings intended for
professionals, in particular non-professional trainings, had increased. But, employers’
financing of the in-service trainings meant for associate professionals, clerks and service
workers had decreased.

Such a change in covering the costs of trainings means that financing of the trainings
provided to chief executives and clerks (nearly three quarters of all and about 80% of in-
service trainings) and financing of the trainings provided to service workers and workers
(less than 60% of all and over 60% of in-service trainings) has levelled off.

The motives that drive employees holding different occupational positions to participate in
trainings refer to the reasons that have led to the described trends.

Reasons for participating in continuing trainings

The reasons why employees in different occupational positions participated in continuing
trainings in 1997 and in 2007 are shown in Figures 2 and 3. In these two figures and in all
tables hereinafter, because of similar answers, the evaluations have been grouped as
follows: managers and professionals; associate professionals, clerks and service workers
(other white-collar workers); and other workers (blue-collar workers).

Reasons for participation in continuing trainings, listed as multiple choice answers in the
survey questionnaire and from among which the respondents could select the most suitable
answer for a training passed, were different in the 1997 and 2007 questionnaires. In 1997
the respondents could choose between 16 different reasons and, in addition, add other
reason for participation in training. In 2007, the list of training motives was restricted to 11
choices plus a possibility to add some other reason. Thus, the 1997 survey questionnaire
contained a considerably bigger variety of motives, and in Figure 2 it can be seen that other
reasons were specified very seldom.

In 1997, self-education was mentioned most frequently by the employees across all
occupational positions as the reason for attending trainings. Mangers and other white-collar
workers pointed out this reason much more frequently (nearly one third) compared to blue-
collar workers (less than 20%). The reasons — coping with the current work and improving
of career prospects — were mentioned by managers and other white-collar workers nearly
two times more frequently as reasons for participation in trainings. But blue-collar workers
mentioned the wish to reduce the risk of becoming unemployed or the wish to start (new)
work and to learn a new specialty or change specialty more frequently than others. These
reasons are more in compliance with a worker’s position on the labour market. Workers
have a bigger risk of losing a job or not finding one. At the same time, managers and
professionals feel more confident and protected from this risk (Hallik et al. 2001; Saar and
Heleméae 2008).

Besides, blue-collar workers were also the ones who pointed out more frequently that their
participation in training was driven by the aim of finding a better-paid job or gaining a salary
rise at the present workplace. This reflects the actual situation on the labour market: the
wages and salaries of workers are lower compared to higher occupational positions.

Figure 3 provides reasons that the employees in different occupational positions have
mentioned as being the primary ones for participation in trainings according to the survey
conducted in 2007. As the lists specifying probable reasons for participation in trainings from
which the respondents could select the suitable ones were different in in 1997 and 2007, the
results of surveys cannot be regarded comparable on on-to-one basis. Nevertheless, for
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comparison purposes we can highlight from the surveys, conducted in different periods,
particular results reflecting the reasons for participation in trainings by different occupational
positions of employees.

In 2007 employees in different occupational positions grounded their participation in training
in a more similar way. This concerns, in particular, a wish to perform one’s work better and
improve the career prospects. Although workers think that trainings continuously provide
less possibilities for them to perform their work better and improve career prospects than for
employees in other occupational positions, the difference in the evaluations of employees
holding different occupational positions was considerably smaller than ten years ago.

Evidently, the fact that the evaluations provided by employees holding different occupational
positions have become more similar, has been in addition to the difference in the lists of
reasons, been influenced by the changed economic situation. During the years of economic
growth in 2006—2007 the unemployment was record low in Estonia. Enterprises, oriented to
the expansion of their markets, had problems with recruiting and keeping suitable labour
force. In the conditions of the shortage of labour force this task was not an easy one. This
made enterprises pay more attention to the career prospects of the employed persons as
well as to the enhancement of professional skills of the existing or newly recruited
employees by providing different trainings, incl. compulsory on-the-job trainings. Obligation
to attend trainings was perceived mostly by blue-collar workers who brought it out as a
reason for participation in trainings twice as frequently as by managers and professionals. At
the same time, avoiding the risk of losing a job is not any more a significantly more important
reason for participation in trainings for blue-collar workers than for employees holding other
occupational positions.

However, the fact that the differences in the reasons for participation in trainings given by
employees in various occupational positions have decreased can be regarded a positive
tendency. This concerns, first and foremost, participation in trainings with the aim to perform
one’s work better and improve one’s career prospects.

Application of the learned knowledge and skills

In the 1997 survey the respondents were asked to evaluate in case of every training course
to which extent the knowledge and skills learned there could be used in the current basic
work. Considering the fact that courses must not necessarily be linked only to a person’s
current work but also to the future one, led to the expansion of the question platform in the
2007 survey: this time it was asked, how much a person used or expected to use the skills
and knowledge gained/to be gained in the course of training?

Table 8 gives the assessments, expressed by employees holding different occupational
positions, on the usability of passed trainings in the basic job on the basis of the 1997
survey.

As a result of the 1997 survey, it turned out that the proportion of trainings (incl. in-service
trainings) that provided the knowledge and skills that cannot be used or could be only used
to a small extent in the basic work was considerably larger in case of blue-collar workers
than in case of managers and professionals. Since representatives of other occupational
positions assessed the majority of passed courses either partially or entirely usable in the
basic work, the probability to use the knowledge and skills in the basic work is smaller in
case of blue-collar workers. Problems with regard to the usage of acquired knowledge and
skills should not necessarily arise from the training itself, but from a particular situation at the
workplace. Answers given in the 1997 survey to the respective also refer to the above
mentioned statement.

In 2007, no magnificent difference was detected between the evaluations provided by the
employees in different occupational positions concerning the usability or hoped usability of
knowledge and skills acquired at the trainings. Taking into consideration the fact that blue-
collar workers expect career prospects at their workplace and possibilities for better
performance of their work more seldom than others, they might, in the usage of knowledge
and skills acquired in the course of trainings, have borne in mind their job-related career in a
wider sense of the word, not only the career connected to the given workplace.
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Summary

The number of persons acquiring formal education has grown in particular among the
employees in higher occupational positions who have taken up the Bachelor or Master’s
study. Due to the shortage of labour force on the one hand, and to the changes taken place
in the education system (3+2 years’ system in higher education, increase in the share of
paid education) and to the increase in the number of persons acquiring higher education on
the other hand, people enter the labour market earlier, often even before finishing their
studies. This means that, above all, the number of persons studying at a higher educational
institution apart from work has increased, not the number of persons who have started
studies in adult age in parallel with work.

In 2007 the number of persons who intended to continue or start studies was considerably
larger among employees across all occupational positions compared to the time ten years
ago. Although in recent years talks have been going, first and foremost, about the lack of
skilled labour force, it became clear as a result of the 2007 survey that potential learners
continually valued higher education. In higher educational positions, attainment of formal
education is more frequently treated as a means aimed at better performance of work and
self-development. For lower occupational positions, education is rather a means for getting a
(better or more stable) job and changing of the current situation (attainment or change of
specialty). This implies that higher educational level ensures a stronger feeling of confidence
on the labour market.

More employees across all occupational positions participated in continuing training
compared to 1997. Trainings have become remarkably shorter for the employees across all
occupational positions, and the share of in-service trainings has increased in case of
employees across all occupational positions except for managers. Nevertheless, employers
contribute continually more to the trainings of employees working in higher occupational
positions by offering them more diversified trainings and covering more frequently the costs
of trainings for them. This is true despite the fact that general trainings comprise a
substantial proportion of all trainings designed for employees holding higher occupational
positions. To prevent an employee from leaving the job after he/she has passed a general
training, the enterprise takes a great interest in applying the gained training results to the
particular person’s work and in offering further career prospects to the given employee. This
serves as one of the possible reasons why namely the employees in higher occupational
positions perceive that the trainings passed have a large effect on their work and career
prospects.

The trainings intended for employees in lower occupational positions have greater focus on
on-the-job trainings that are more job- and enterprise-specific by nature, if paid for by the
employer. Therefore, the risk that an employee leaves the enterprise after training is smaller.

It is a positive tendency that, besides the trainings and development for employees in higher
occupational positions, more attention than before is also being paid to the job-related
trainings of employees in lower occupational positions. The shortage of labour force
experienced by employers during 2006—2007 as well as the positive changes in the human
resource development practices pursued in enterprises may have played a role here, too.
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Sissejuhatus

Teaduse ja tehnika vallas viimase poole sajandi jooksul toimunud kiire areng on peale
paljude muude valdkondade toonud muudatusi ka inimeste elustiili. Uha enam tajutakse, et
noorusaastatesse jaanud kooliskdimisest ei piisa kipsemas eas enam uhiskonna kiirete
muudatustega kaasaskaimiseks, mis toob suure tdendosusega kaasa t66turul konku-
reerimise vbimaluste ahenemise, aga laiemalt ka sotsiaalse kaasatuse vahenemise. Enamik
inimesi soovib pidevalt oma teadmisi ja oskusi taiustada. Vajadus olla nii konkurentsi-
vbimeline professionaalses sfadris kui ka tunda ennast taisvaartusliku kodanikuna Uha
uuenevate suhtlusvdimaluste keskel on viimasel kimnendil suurendanud puddlusi
omandada elu jooksul jarjest uusi teadmisi ja kogemusi. Uha enam raégitakse elukestvast
oppest, selle vajalikkusest ja vbimalustest.

1. detsembril 2009 joustunud Lissaboni leping naeb ette Euroopa muutumist kdige diinaami-
lisemaks ja vdimekamaks teadmistepbhiseks koosluseks maailmas. Nende ideede
elluviimine tagaks nii jatkuva majanduskasvu, rohkem ja paremaid todkohti, parema
sotsiaalse sidususe kui ka suurema keskkonnateadlikkuse. Uhe olulise meetmena nende
eesmarkide saavutamisel kavandatakse elukestva dppe aktualiseerimist Euroopas (Adult ...
2006). Uha enam tuuakse esile mitteformaalse ja informaalse dppe osa dppimisel (Werquin
2008).

Formaalne, mitteformaalne ja informaalne 6pe

Kooliharidust ehk formaaldpet saadakse lldharidus-, kutse- ja kdrgkoolides. Mitteformaalne
6pe ehk tddalane 6pe ja vabaharidus tdhendab koolivalist dppimist koolitustel. Mitte-
formaalne dpe toimub professionaalse koolitaja voi vabatahtliku 6petaja juhendamisel. Need
kaks Oppevormi vdib kokku vétta ka mdistega “institutsionaliseeritud 6ppetegevus”.
Informaalne 6pe ehk eluharidus on institutsionaliseerimata dppetegevus. See on dppimine
tobkogemuste, igapdevase tegevuse ja vaba aja tegevuste kaudu ehk uldjoontes kogu muu
infovahetus ja sellest tulenev uute teadmiste, kogemuste, aga ka harjumuste ja
vaartushinnangute omandamine. Sellise hariduse omandamise puhul vdib loetleda mitmeid
tegevusi, nagu info ammutamine televisiooni- ja raadiosaadetest, ajalehtedest ja muu
meedia kaudu, raamatute lugemine, muuseumides ja kultuuritritustel kdimine, aga ka
oskuste ja kogemuste omandamine t66 juures, kui see ei toimu organiseeritud koolitustena,
vaid toollesannete taitmise kaigus. Informaalset dppimist ei peeta tihtipeale eesmargipara-
seks tegevuseks, kuigi see tdhendab samuti teadlikke puldlusi ennast arendada.
Institutsionaliseeritud Oppest erineb see selle poolest, et iseseisva Oppe tulemusi ei
dokumenteerita, nagu tehakse koolides ja kursustel, kus antakse &ppimise kohta tunnistusi
ja muid kvalifikatsiooni téendavaid dokumente. Olgugi et informaalse Oppe mdistet
kasutatakse veel vdhe, ei ole tegu millegi uuega. Vastupidi, institutsionaalne haridus-
susteem on ise valja kasvanud dppevormidest, mille puhul anti teadmisi edasi inimeselt
inimesele, Opetajalt Opilasele ja meistrilt Jpipoisile. Varaseim tdendusmaterjal sellise
o6ppimise kohta parineb juba Platoni dialoogidest.

Taiskasvanute haridus Eestis

Taiskasvanute koolituse uuringu pdhjal saab eristada neid, kes kasutavad enese harimiseks
institutsionaalseid dppimisvéimalusi, ja neid, kes soovivad ennast ise harida ning kasutavad
selleks teadlikult informaalseid véimalusi. Kasutada voib ka mitut dppimisvdimalust korraga.
Naiteks voib kutsekoolis dppija kaia peale selle veel koolitustel ja tdiendada end iseseisvalt
raamatute ning Internetis leiduvate materjalide abil. Allolevas jaotuses (joonis 1) ei ole
informaalse dppega tegelejate hulka arvatud neid inimesi, kes osalevad formaalses voi
mitteformaalses Oppes (6pivad uldharidus-, kutse- vdi kdrgkoolis v&i koolitustel). Mitte-
formaalse dppega tegelejate hulka ei ole arvatud neid, kes tegelevad formaaldppega. Peale
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Joonis 1
Figure 1

Joonis 2
Figure 2

selle on olemas riihm inimesi, kes ennast teadlikult ei hari. Informaalne dpe puudutab siiski
ka neid, sest vaga paljud igapdevased tegevused eeldavad ka uute teadmiste ja oskuste
omandamist. Seega omandavad enese teadmata uusi teadmisi ka need, kes sellele otseselt
tdhelepanu ei po6oéra. Hariduse liigitamise kasitlustes soovitatakse vastandada mitte-
formaalset dpet formaalsele (Werquin 2008: 143), kdesolev artikkel seevastu vastandab
formaalset ja mitteformaalset (kui institutsionaalset) 6pet informaalsele ning vérdleb kultuuris
osalemise kui tUhe olulise isedppimise viisi osatéhtsust neis 6ppetegevustes.

20-64-aastased 6ppijad oppimisvormi jargi, 2007
Learners aged 20-64 by form of study, 2007

Formaal6pe
Formal study
10%

Teadvustamata dppimine
Studying without conscious
attempts to learn

36% Mitteformaalne dpe
(]

Non-formal study
35%

Teadlik informaalne dpe
Conscious informal study
19%

2007. aasta taiskasvanute koolituse uuringu kohaselt omandas formaalharidust 10% 20—-64-
aastastest eestimaalastest. Neid, kes formaalharidust ei omandanud, kuid harisid ennast
kisitlusele eelnenud 12 kuu jooksul mitmesugustel koolitustel, on 35%. Neid, kes ka
koolitustel ei kainud, kuid harisid ennast teadlikult informaalselt (dppisid pereliikme, sdbra
voi kolleegi abiga, iseseisvalt trikimaterjali, arvuti vdi elektroonilise meedia abil vdi kaisid
Oppimise eesmargil muuseumis voi raamatukogus), on 19%. Neid 20-64-aastaseid, kes
ennast teadlikult ei harinud, on 36%. Seega tegeles 55% ehk Ule poole inimestest kas
teadliku voi teadvustamata informaalse Oppega. Seeparast on vaja tahelepanu pddrata ka
informaalse hariduse vdimalustele ja kvaliteedile. Arvestades, et ligi 300 000 inimest Eestis
ei ole informaalse oppe voimalusi ja vajadusi veel teadvustanud, tuleks tahelepanu pddrata
nende teavitamisele. Elukestva Oppe eesmarke silmas pidades on vajalik vaartustada
informaalset haridust Uihiskonnas ka laiemalt, selgitada inimestele selle positiivseid kiilgi ja
jarjest laienevaid voimalusi. Poliitilisel tasandil on asjakohane tostatada kisimus
isedppimise nahtavaks muutmise ja isedppimise vdimaluste parema kasutamise kohta
(Werquin 2008: 143).

Oppijad vanuse ja dppimisvormi jargi, 2007
Learners by age and form of study, 2007

%

60 -
Teadvustamata 6ppimine
50 | Studying without conscious
attempts to learn
40 Informaalne dpe
Informal study
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Mitteformaalne &pe
20— Non-formal study
04— . Formaalépe
Formal study
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20-24 25-34 35-54 55-64
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Figure 3

Formaalharidusslsteemis Opivad suures osas nooremad inimesed (joonis 2). Parast
55. eluaastat on kooliskdimine pigem erandlik. Formaalharidust omandavad uldjuhul rohkem
naised. Kui noorimas vanuseriihmas on Uhe dppiva mehe kohta 1,5 naist, siis keskmistes
vanuserihmades |dheneb see néitaja juba kolmele. Vanimas vanuseriihmas sugupoolte
osatéhtsus Uhtlustub. Mitteformaalse hariduse omandajate osatdhtsus on marksa suurem
keskmistes vanuseriihmades ehk 25-54-aastaste seas. Mitteformaalse Sppe puhul on
margatav ka tendents, et kuni 34. eluaastani on meeste osatdhtsus suurem ja alates
35. eluaastast muutub olulisemaks naiste osa. Vanuse kasvades informaalse hariduse
omandajate osatahtsus tavaliselt suureneb.

Nii teadlikus kui ka teadvustamata informaalses Oppes osalejate seas on kuni 54. eluaastani
Ulekaalus mehed (joonis 3). Vanemas eas muutub suuremaks naiste osatahtsus. Kui tldiselt
vanuse kasvades informaalse Oppimise osatdhtsus suureneb, siis teadliku informaalse
eneseharimise osatahtsus vanemate meeste puhul veidi kahaneb. Vanuse kasvades suure-
neb ka nende inimeste osatadhtsus, kes ennast teadlikult ei hari. Seeparast on teavitust6o
informaalse Oppe vdimalustest ja m&just vanemate inimeste seas vajalikum kui nooremate
seas.

Informaalses 6ppes osalejad vanuse ja soo jargi, 2007
Participants in informal study by age and gender, 2007

%

30 -
25 ]
20 §
15
10
5]
o0
20-24 25-34 35-54 55-64
Teadlik informaalne Spe, mehed Teadlik informaalne &pe, naised
Conscious informal study, males Conscious informal study, females

. Teadvustamata 6ppimine, mehed . Teadvustamata
Studying without conscious Gppimine, naised

attempts to learn, males Studying without conscious
: attempts to learn, females

Nii Eesti kui ka kogu Euroopa rahvastik vananeb, seega vdib ette ndha vajadust pdorata
tulevikus enam tahelepanu nii vanema elanikkonna formaalse kui ka mitteformaalse
harimise vdimalustele. Arvestades isedppijate hulka, keda on 20-64-aastaste seas umbes
150 000 (neist 32 000 vahemalt 55-aastased), kasvab elanikkonna vananedes ka
eluhariduse olulisus. Koolihariduse omandajaid aga on umbes 80 000, kellest vahemalt
55-aastaseid on alla tuhande.

60% neist, kes ennast ise teadlikult taiendasid, tegid seda pereliikme, sGbra vdi kolleegiga
suheldes (joonis 4). Ule poole kasutas selleks elektroonilisi vahendeid véi trikkimaterjale —
Oppis raamatute, televiisori, raadio vdi muu elektroonilise meedia vahendusel vdi kasutas
Oppimiseks arvutit (nii Internetiga kui ka ilma). Veidi Ule veerandi iseOppijatest kais
eneseharimiseks muuseumis vdi raamatukogus. Muuseumides kais ja vaatamisvaarsustega
tutvus enesetaiendamise eesmargil 27% isedppijatest, raamatukogus kais 26%. Siin valja
toodud naitajad iseloomustavad Uksnes inimesi, kes ei dppinud Uldharidus-, kutse- voi
korgkoolis ega osalenud ka tééga seotud vdi vabahariduskoolitustel. Koos nende hulka
kuuluvate informaalse dppega tegelejatega on informaalsete enesetdiendajate hulk tle kahe
korra suurem — ligi 45% 20-64-aastastest elanikest. Neist inimestest kais muuseumides voi
raamatukogudes kolmandik, Ule poole kasutas Oppimiseks televiisorit, raadiot véi muud
elektroonilist meediat ning ligi kaks kolmandikku 6ppis arvuti ja raamatute abil vdi teiste
inimestega suheldes.
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Joonis 4
Figure 4

Isedppijate kasutatavad enesetdiendamise meetodid, 2007
Methods of non-taught learning used by self-learners, 2007

Oppis midagi pereliikkmelt,

sobralt voi kolleegilt

Learned something from a

family member, friend or colleague

Oppis iseseisvalt,
kasutades trikimaterjale
Learned independently
by using printed sources

Oppis midagi televiisori, raadio,
video vahendusel vms
Learned something via TV,
radio, video, etc.

Oppis iseseisvalt, kasutades arvutit
Learned independently
by using computer

Oppis giidilt, kaies muuseumis,

tutvudes vaatamisvaarsustega jne
Learned from a guide while

visiting a museum, going sightseeing, etc.
Kais enesetaiendamise eesmargil
raamatukogus vdi dppekeskuses

Visited a library or learning centre

for the purpose of non-taught learning %

Elukestva 6ppe sotsiaalsed ja kultuurilised tagamaad

Kahtlemata on iseseisval dppimisel majanduslikud pd&hjused. Harilikult on see vahem
kulukas nii 6ppijale kui ka td6andjale ning paremate teadmiste ja kogemustega inimesed
teenivad Uldjuhul rohkem. Majanduslikud pdhjused ei ole aga kaugeltki ainsad, miks
inimesed kogu elu Oppimisele plhenduvad. Olulised on ka sotsiaalsed ja kultuurilised
mojurid (Field 2006: 4). Soov mdista enda Umber toimuvaid protsesse ja inimesi on
seejuures Uha olulisem. Tahtmine aru saada teadussaavutuste sisust ja tdhendusest, eri
kultuuritaustaga inimeste tegevuse tagamaadest, otsida ja avastada uuendusi, mis nii enda
kui ka teiste elu paremaks muudavad, vajadus teha iga péev valikuid ja otsuseid
individuaalsel ja Uhiskonna tasandil — see on ainult vaike osa paljudest p&hjustest, mis
panevad inimesi eri allikatest informatsiooni otsima ja teistega suhtlema (Field 2006: 139).

Kultuuris osalemine — kultuurisindmustest osavdtmine, informatsiooni hankimine meedia
vahendusel, raamatute lugemine, muuseumides ja naitustel kdimine — ei tdhenda ainult
meelelahutust. (Viimast on meie kultuuriruumis harjutud pidama teisejarguliseks, kuigi sellel
on oluline osa naiteks inimeste t66voime taastamisel.) Kultuuriteenused, meedia ja kunst
kajastavad peagu alati autorite maailmanagemist, mis kannab endas hulka kontsentreeritud
informatsiooni ja on samas tehtud suurele hulgale inimestele lihtsalt vastuvoetavaks.
Paljude oluliste teemade kasitlemine, mis oleks keeruline, aegandudev ja suuremale osale
inimestele formaalharidussisteemi kaudu kattesaamatu (sest vanemas eas ei kdida enam
koolis ja nende nooremaealiste dppijate puhul, kes omandavad mdnd spetsiifilisemat eriala,
naiteks eeldataksegi, et inimene omandab teadmisi ka valjaspool kooliprogrammi), saab
palju efektiivsemalt teoks loomingu kaudu. Erinevalt teadusest, mis Uldiselt keskendub vaga
kitsastele valdkondadele, on kultuuri valjund tihti see, mis seob omavahel valdkondi,
tekitades Uhest kiiljest sidusust Uihiskonnas ja luues samal ajal Uldistusi ning ettekujutust eri
protsesside kokkupuutekohtadest ja tihiskonnast kui tervikust. Seega on kultuuris osalemisel
alati silmaringi avardav kilg. Teave, mida kultuuri valjund endas kannab, on duldjuhul
vastuvdetav eri vanuses, eri haridustasemega, aga ka eri erialaga inimestele.

Teine osa kultuurist puudutab seda, mida inimesed ise teevad. Harrastajad, kes tegelevad
vabal ajal teatri, muusika, kunsti, kirjutamise v6i muu kultuurialaga, arendavad nii oma
enesevaljendusoskust kui ka muid isiklikke omadusi, mida inimese juures tavaliselt
hinnatakse. Kultuuriharrastustega arendatakse oma keskendumisoskust, vdimet teha mees-
konnatdood, omandada uusi teadmisi, eristada olulist ebaolulisest, lahendada uudseid
olukordi, samuti arendatakse oma empaatiavdimet, maitse-eelistusi ja palju muud, mis on
oluline nii inimese enda kui ka Uhiskonna jaoks. Loomekollektiivides osalemine ei tdhenda
Uksnes sotsiaalset aktiivsust, vaid see argitab omandama ka uusi teadmisi ja oskusi, mida

TAISKASVANUTE KOOLITUS ADULT EDUCATION



KULTUURIS OSALEMINE KUI ELUKESTEV OPE PARTICIPATION IN CULTURE AS LIFELONG LEARNING

Joonis 5

Uheskoos seatud eesmarkide saavutamine nduab. Seet6ttu on igasugusel kultuuris osa-
lemisel veel peale selle, et on hea vaba aja veetmise viis ja aitab taastada t66vdimet, ka
informatiivne ja hariv kiilg. Uksikisiku areng loob vajalikud eeldused Uhiskonna paremaks
toimimiseks, vahendab globaliseerumisest ja kiiretest muutustest tulenevat ebakindlust,
suurendab kohanemisvdimet ja aitab leida uusi vdimalusi, et oma elu paremaks muuta.

Peale nende kisimuste, mis puudutasid taiskasvanute koolituses osalenute teadlikku
enesearendamist, oli isikuankeedis kusimusi ka muude tegevuste kohta, millel on samuti
oluline osa silmaringi laiendamisel ja uute teadmiste omandamisel.

Igapédevane Interneti-kasutus vanuse ja 6ppimisvormi jargi, 2007

Figure 5 Everyday use of the Internet by age and form of study, 2007

%

100 -
90
80 { ——
70 { —
60 { —
50 { —
40 | —
30 {—
20 {—
10 {—
0d_

1

20-24 25-34 35-54 55-64

Teadvustamata dppimine
Studying without conscious
attempts to learn

Mitteformaalne dpe
Non-formal study

. Teadlik informaalne &pe . Formaalbpe
Conscious informal study Formal study

Nende inimeste osatahtsus, kes kasutavad Internetti iga paev voi peagu iga paev, oleneb
paljuski dppimisvormist ja inimese vanusest. Joonisel 5 on vélja toodud igapdevaste
Interneti-kasutajate osatahtsus dppimisvormi jargi 12 kusitluseelse kuu jooksul, olenemata
juba omandatud haridustasemest. Ule 90% kuni 54-aastastest formaalharidussisteemis
Oppijatest ja noorematest koguni 95% kasutas iga paev Internetti. 55-aastased ja vanemad
opivad formaalharidusslsteemis Usna harva, selliseid dppureid on umbkaudu 1% selle-
ealistest inimestest. Uuringu valim ei kata seda rihma kahjuks piisavalt, et teha mingeid
jareldusi. On pdhjust arvata, et ka nende seas on igapaevaseid Interneti-kasutajaid siiski
rohkem kui teiste vahemalt 55-aastaste Oppijate seas. Mitteformaalses Oppes osalejatest
ehk koolitustel kaijatest kahte nooremasse vanuserlihma kuulujatest kasutas iga paev
arvutit Gle 80%, kuid formaaldppes osalejad kasutasid Internetti rohkem. Seevastu vanimas
vanuserihmas domineerivad arvutikasutajate hulgas koolitustel kaijad — neid on 58%, kui
formaaldppes osalejaid mitte arvestada. Téenaoliselt on pohjus selles, et vanema pdlvkond
kaib palju Interneti- ja arvutikoolitustel. Tahelepanu vaarib, et inimesed, kes ennast teadlikult
omal kael taiendavad, kasutavad Internetti teistest marksa vahem, eriti puudutab see
35-aastaseid ja vanemaid. See on ilmselt tingitud asjaolust, et inimesed ndevad Internetis
Uksnes suhtlus- ja infohankimisvahendit ega teadvusta, et suhtlemine ja info hankimine on
enesetaiendamise lahutamatu osa. Sellele viitab ka see, et nende hulgas, kes teadlikult ei
opi, on arvutikasutajaid suhteliselt palju kdigis vanuserihmades. Et igapdevasel arvuti- ja
Interneti-kasutamisel puututakse palju kokku elektroonilise meedia kaudu leviva infor-
matsiooniga, eeldab see enamasti ka pidevat uute oskuste ja teadmiste omandamist. Peale
nende on sellised Interneti-lahendused, mis pakuvad konkreetsemaid &ppimisvéimalusi.
Hupermeedia kiire leviku téttu suurenevad ka vbimalused ja vajadus kasutada hlperdpet
(Perelman 1993: 2). Uha suurem on ka see osa kultuurist, mis on muudetud digitaalseks v&i
juba loodud digitaalsena, mistdttu raagitakse Uha enam Interneti kiire arenguga kaasas
kaivast kirjaoskuse levikust maailmas (Rab 2008: 186). Vdimaluste rohkus ja vdrgustike-
vaheline koostd6 toimib sealjuures ka dppimise motivaatorina (Bessenyei 2008: 209).
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Informaalses 6ppes osalejate kultuuritarbimine vanuse jargi, 2007

Figure 6 Consumption of culture among the participants in informal study by age, 2007
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Kultuurisindmustel kaimine ja kultuuriteenuste tarbimine ei viita kaugeltki ainult elanike
soovile puhata ja meelt lahutada. Raamatukogus, muuseumis, teatris v&i kinos kaiakse ka
uusi ideid ja teadmisi ammutamas. Kultuuritarbimine on vaba aja veetmise véimalus, millega
kaasneb inimese soovide ja vajaduste rahuldamine mitmel tasandil. Peale esteetilise ja
emotsionaalse elamuse, mis tekitab rahulolu ja tdstab meeleolu, saadakse kultuuri kaudu ka
palju teavet maailma kohta, mis harib inimest ka siis, kui ta seda ei teadvusta. Olenemata
sellest, kas inimesele nahtud vdi kuuldud looming meeldib v&i mitte, paneb see teda kaasa
mdtlema ja oma arvamust valjendama, mis tekitab omakorda vajaduse arendada argumen-
teerimisoskust ja omandada teadmisi. Kultuurisindmustest osavétt ja kunstiteostega
tutvumine vdimaldab koguda laialdasi teadmisi niidisajast, pakkudes inimesele véimalust
olla kursis tema Umber toimuvaga. Teisest kiiljest naitab kultuuris osalemine inimeste huvi ja
valmisolekut seda informatsiooni leida ja vastu votta.

Joonisel 6 on toodud nende inimeste osatahtsus informaalses Oppes osalejate seas, kes
kaivad kultuurisiindmustel ja kasutavad kultuuriteenuseid. Kdige populaarsemad on kahtle-
mata teatrietendused ja kontserdid. Olgugi et kinos- ja muuseumiskaikude arv on suurem,
on neid inimesi, kes kaivad teatris ja kontserdil, siiski rohkem. Kinos kaivad valdavalt
nooremad inimesed, vanuse kasvades vaheneb kinoskaijate arv margatavalt. Peagu kdigi
kultuurivaldkondade puhul tunnevad kdige suuremat huvi kultuuri vastu 25-34-aastased,
vanuse kasvades hakkab huvi vahehaaval taanduma. Kultuurihuvi véhenemist vanemas eas
vbivad pdhjustada mitmed tegurid, naiteks killastumus, maitse-eelistuste muutus ja areng
(ka kohanematus tanapaeval pakutava kunstiga), uute huvide tekkimine véi pihendumine
kodule (naiteks lastekasvatusele), rahalised probleemid (naiteks sunnib kokku hoidma
eluasemelaen). Samadel pdhjustel on ka formaalses ja mitteformaalses 6ppes osalejate
hulk vanemate inimeste seas vaiksem.

Uks tahtsamaid kultuuris osalemise vorme Eestis on teatris (tantsu-, muusika- ja séna-
lavastused) ning kontserdil kdimine (joonis 7). Seda saab pidada eluhariduse oluliseks
osaks, sest teatris ja kontserdil kdigud on olulisel kohal peagu kéigis vanuse- ja haridus-
rihmades. Alla 50% on sellistel Uritustel kaijaid Uksnes nende vahemalt 55-aastaste seas,
kes vaidavad, et ei tegele ppimisega. Teatris ja kontserdil kdimine on kahtlemata levinum
aktiivsete Oppijate ehk koolis- ja koolitustel kaijate seas. Selles rihmas on rohkem neid, kes
peavad niisugust vaba aja veetmise viisi mitte ainult heaks meelelahutuseks, vaid ka
oluliseks osaks oma &pingutest. Teatrietendused ja kontserdid ning muud kultuurisiind-
mused kui osa eludppest puudutavad nii institutsionaalset kui ka mitteinstitutsionaalset dpet.
Eludpet ja selle vbimalusi on vaja esile tdsta ennekdike just nende seas, kes teadlikult
midagi ei opi.
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Joonis 7

Figure 7

Joonis 8
Figure 8

Esituskunstisiindmustel (teatri-, ooperi- ja balletietendused ning muud tantsu-
etendused ja kontserdid) kdimine viimase 12 kuu jooksul vanuse ja dppimisvormi
jargi, 2007

Visits to the events of performing arts (theatre, opera, ballet or other dance performances
and concerts) during the last 12 months by age and form of study, 2007
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Esituskunstisindmustel kdimine nagu muugi kultuuris osalemine vanuse kasvades mdningal
maaral vaheneb, valja arvatud mitteformaalses ja formaaldppes osalejate puhul. Peale
eespool loetletud tegurite voib selle pdhjuseks olla ka asjaolu, et teatrilavastused ja
kontserdid on tihtipeale m&eldud pigem nooremas keskeas inimestele kui vanematele, sest
nooremad on Uhtlasi maksejoulisemad. Kuigi nditeks pensionéridele pakutakse Uldjuhul ka
soodustusi, mdjuvad kultuuriiirituste kérged piletihinnad parssivalt just ille 35-aastastele,
takistades nende inimeste kultuuris osalust ja seelabi enesetaiendamist.

Lauluharrastusega tegelejad vanuse ja 6ppimisvormi jargi, 2007
Persons active in singing as a hobby by age and form of study, 2007
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Nii nagu kultuurisindmustel kaijate puhul on ka laulmisega tegelejate puhul margata
huviliste osatahtsuse vahenemist vanemas eas (joonis 8). Erandiks on inimesed, kes osa-
levad mitteformaalses Gppes. Lauluproovides harjutamisel ja koolitustel vdib leida ka palju
Uhist — mélemad on kollektiivsed tegevused, millega omandatakse uusi oskusi, teadmisi ja
vaartusi. Sotsiaalne surve, mis kollektiivides on marksa tugevam kui Uksinda tegutsedes,
motiveerib paljusid inimesi 6ppima midagi uut. V6ib vaita, et kollektiivne tegevus suurendab
nii teadliku kui ka teadvustamata informaalse 6ppega tegelejate hulka ja hoiab selle suurena
vanemate inimeste seas. Vanemaealiste seas on formaalGppes osalejate arv vaga vaike,
seeparast ei ole paraku ka andmeid selles rihmas laulmisega tegelevate inimeste kohta.
Tahelepanuvaarne on, et kultuuriharrastustega tegelevad tihti just dppivad inimesed. Need,
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Joonis 9

Figure 9

kes teadlikult ei dpi, tegelevad harvemini ka laulmise voi teiste kultuuriharrastustega.
Kultuuriharrastustega tegelemine naitab Uhtlasi inimeste algatusvéimet (tegutsetakse oma
vabast ajast ja tahtest), aga ka teatavate oskuste ja distsipliini olemasolu, mis on koos
tegutsemise Uks eeldusi. Isetegemise juures on tahtis see, et peale enesetdiendamise ja
meeskonnatod luuakse ka Uhist identiteeti. Eestis on laulmisel olnud Iabi aegade tahtis roll
nii riigi tekkimise kui ka iseseisvuse taastamise juures. Mdistagi ei ole identiteedi tekkimine
seotud Uksnes laulmisega, seda loovad ka paljud muud tegevused, mis Uldjuhul on
kultuuriga vahetult seotud. Igasugust kultuuris osalemist vdib Uhtlasi pidada identiteedi
loomiseks. Nii need, kes teevad kultuuri, kui ka need, kes seda tarbivad, annavad oma
panuse Uhiste vaartuste tekkimisse ja arengusse.

Raamatute lugemine muul eesmaérgil kui 6ppimine vo6i t66 viimase 12 kuu jooksul
vanuse ja oppimisvormi jargi, 2007

Reading of books for other purposes than study during the last 12 months by age and form
of study, 2007
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Joonisel 9 on toodud need, kes lugesid vabal ajal neid huvitavat kirjandust, mitte ei teinud
seda 6pingute voi t66 téttu. Uuringu ankeedis ei olnud nimetatud, mida loeti, see vois olla nii
populaarteaduslik kirjandus, ilukirjandus kui ka muu materjal. Erinevalt naiteks televiisori
vaatamisest tdhendab raamatulugemine konkreetsema huvi olemasolu mingite teemade
vastu ja teatavat pingutust, mis selle huvi rahuldamiseks tehakse. Paljude tekstide puhul
nduab arusaamine eelteadmisi, seega naitab lugemisaktiivsus ka harituse taset. Lugemine
ja loetavast arusaamine eeldab kujutlusvéimet, millel on téhtis osa inimese &ppimisvdime
arenemise ja sailimise juures kogu elu. Kujutlusvéime on oluline uuenduste avastamise ja
kasutuselevétu juures ning see on paljuski aluseks innovatsioonile paljudes valdkondades.
Lugemisaktiivsus ei naita Uksnes inimeste huvi uue informatsiooni vastu, vaid ka seda, et
nad on arenemisvdimelised ka vanemas eas. See naitab ka teatavat eludppe (tihti
teadvustamata eludppe) taset Uhiskonnas. Seega on raamatute lugemine kultuuris
osalemise viis, millest saab raakida kui Uhest elukestva dppe votmenaitajast.

Uldine tendents on, et (ldjuhul loevad vanemad inimesed vabal ajal rohkem kui nooremad.
Olgugi et informaalses dppes osalejate seas kdige vanemate raamatulugejate osatahtsus
veidi vaheneb, loeb siiski suhteliselt suur osa inimestest. Kdige vaiksem oli raamatulugejate
osatahtsus nende kuni 24-aastaste seas, kes ei 6ppinud (58%), ja kdige suurem nende 35—
54-aastaste seas, kes osalesid formaaldppes (88%). Nooremate seas on marksa
aktiivsemad lugejad need, kes Opivad koolis. Vanimas vanuserihmas on koolihariduse
omandajaid liialt vahe, et selle pdhjal midagi otsustada, kuid vdib eeldada, et ka nende seas
on lugemine vaba aja tegevusena eelistatum kui nooremate seas. Lugemist vbib pidada
Uhiskonnaliikmete heaks harjumuseks, mis ajapikku siiveneb. Sellegipoolest on lugemist
endiselt vaja tunnustada kui tiht elukestva dppe lahutamatut osa.
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Joonis 10

Figure 10

Iga paev voi peagu iga paev ajalehte lugevad inimesed vanuse ja 6ppimisvormi
jargi, 2007
Persons reading newspapers every day or nearly every day by age and form of study, 2007
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Peale raamatute loetakse ka palju muid valjaandeid. Eluks vajalikku igapaevast infot
saadakse ka naiteks ajalehtedest. Nii nagu raamatulugejate seas on ka ajalehelugejate
puhul selge tendents, et vananedes hakkavad inimesed rohkem lugema (joonis 10).
Erinevalt raamatulugejatest on lehelugejate puhul koolis dppijate ja koolitustel osalejate
vahe vaike. Need, kes dpivad omal kael voi kes teadlikult ei opi, loevad siiski ka ajalehti
vahem. Tahelepanuvaarne on veel, et noored, kes Uldse ei &pi, on isedppijatest palju
aktiivsemad igap&evased lehelugejad. Ajalehe lugemises ndhakse pigem ajaviidet ja soovi
maailma asjadega kursis olla kui millegi 6ppimist. Samal ajal on ajalehed samuti kanal, mille
kaudu levib info. Ajalehtedes on palju paevakajalist, millega kursis olemine on paljude
inimeste igapaevaelu ja t60 lahutamatu osa. Samuti avaldatakse ajalehtedes tihti ka
pdhjalikumaid kasitlusi eri teemade kohta, mis annavad uusi teadmisi ja vdimaldavad
tutvuda autorite seisukohtadega.

Kokkuvote

Nii nagu muutub Uha olulisemaks kogu elu kestev 6ppeprotsess, muutub olulisemaks ka
informaalsete dppimisvoimaluste teadvustamine. Kuigi institutsionaalne 6pe (kooliharidus
ning tédalane ja vabahariduslik koolitus) jaab alati aktuaalseks, tuleb tunnustada ning
aktiivsemalt kasutada ka elubppevodimalusi, mis tulenevad Uhiskonnast endast — &ppimine
kultuurist osasaamise kaudu ja teadmiste edasiandmine inimeselt inimesele.

NuUdisajal tduseb peagu koigis igapédevategevustes jarjest enam esile interaktiivne meedia,
mis pakub nii uusi loome- kui ka G6ppimisvdimalusi. Positivne on seejuures kahtlemata
monede varasemate flilsiliste piiride kadumine — enam ei ole vahet, kas suheldakse
kérvaltoas voi teisel pool maakera oleva inimesega. Tekib Uha enam uusi tehnoloogilisi
voimalusi informatsiooni, samuti tdnapaevaste kunstivormide ja nende koosluste loomiseks
ja levitamiseks. Tanu Internetile on isedppijatel lai tegevusvali. Interneti kattesaadavus ja
selle kasutajate suur hulk annab vaieldamatult tunnistust Eesti edusammudest.

Ei saa alahinnata ka k&ikvéimalike kultuurivormide ja loometegevuse (teatrietenduste ja
kontsertide ning mitmesugustele infokandjatele talletatud loomingu) mdju elukestvale
Oppele, inimese Gppimisvdime arenemisele ja sailimisele kdrge eani. limselt dpitakse ja
osaletakse kultuurielus tihti samal ajal voi vahel need tegevused isegi kattuvad. See viitab
tOsiasjale, et dppimis- ja kultuurihuvi kaivad kasikaes. Kultuuris osalemine tdhendab enda
mitmekulgset harimist, aga ka kooliharidus ise on tihedalt kultuuriga péimunud. Md&eldes
haridusele, tuleb tddeda, et inimesed dpivad palju nii kultuuri tarbides kui ka ise kultuuri
tehes. Kultuuris osalemist kui meeldivat ja saastlikku viisi dppida on aga kindlasti vaja
Uhiskonnas veel rohkem teadvustada.
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Introduction

The rapid development of science and technology during the last half-century has brought
along changes, in addition to many other fields, also into the people’s lifestyle. People have
become aware of the fact that the education obtained in their youth is not sufficient for
following the rapid changes in the society and it also restricts possibilities for competing on
the labour market as well as a decreased social inclusion on a larger scale. On the personal
level, most of the people continuously wish to improve their knowledge and skills. The need
to be competitive in the professional sphere as well as a wish to be a worthy citizen among
constantly renewing communication opportunities in the last decade have brought up the
necessity to obtain new knowledge and experience throughout the life. More and more is
being talked about lifelong learning, the necessity thereof and opportunities.

The Treaty of Lisbon, which entered into force on 1 December 2009, provided that Europe
should turn the most dynamic and capable community in the world. Implementing the ideas
of the Lisbon strategy would ensure the continuous economic growth, more and better jobs,
better social cohesion and higher environmental awareness. One of the most essential
measures in implementing these objectives is the actualisation of lifelong learning in Europe
(Adult ... 2006). The role of non-formal and informal study in learning processes is becoming
more and more important (Werquin 2008).

Formal, non-formal and informal education

Education or formal study is carried out in general education, vocational education and
higher education institutions. Non-formal study or vocational training and hobby training
mean learning outside the school environment through various trainings. Non-formal study is
conducted by a professional training provider or a voluntary teacher. These two study forms
may also be summed up as institutionalised learning activities. Informal study or life learning
is non-institutionalised form of study. It means learning through work experience, everyday
activities during spare time or in general other exchange of information and developing of
new knowledge, experience, habits and value judgements. Attaining this kind of education
includes different activities such as getting information from TV, radio, newspapers and
other media; reading books, visiting museums, attending cultural events; but also acquiring
skills and experiences in one’s own place of work if it is not an organised training, but is
carried out in the course of work tasks. Informal study is not often considered an activity
adapted to purpose, although its aim is also self-development by intention. The difference
between institutionalised and non-institutionalised learning is that the results of the latter are
not documented like in schools and at courses where certificates and other documents
certifying qualification are issued. Although the concept of informal study is not widespread
yet, its substance is not new. On the contrary, institutionalised educational system has
arisen from study forms that were transferred from man to man, from teacher to student,
from master to apprentice. The earliest materials about this kind of learning data back to
Plato’s dialogues already.

Adult education in Estonia

On the basis of the survey of adult training, it is possible to differentiate those who use the
opportunities of institutionalised learning for self-education and those who use informal
opportunities for educating oneself. Different forms of study can also be used
simultaneously. For example, a person studying in a vocational school may in addition take
part in trainings and improve his/her knowledge with the help of books and materials
available on the Internet. The distribution presented in Figure 1 does not include under
informal study those persons who are already connected with formal or non-formal study
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(who study in general education, vocational education and higher education institutions or
trainings). Non-formal study does not include persons who deal with formal study. In
addition, there is a group of persons who do not educate themselves consciously. Still,
informal study concerns also the referred persons as many everyday activities presuppose
obtaining new knowledge and skills. That is why it can be said that also those people who
do not pay direct attention to it obtain new knowledge non-consciously. While speaking
about the classification of education, it is recommended to oppose non-formal to formal
education (Werquin 2008: 143). The present article opposes formal and non-formal studies
(as institutional) to informal study, and compares the importance of participation in culture as
an essential type of self-education in these study activities.

10% of the 20-64-year-old residents in Estonia were obtaining formal education in 2007.
35% of persons did not obtain formal education, but educated themselves through different
trainings during the last 12 months preceding the survey. 19% did not participate in
trainings, but educated themselves consciously in an informal way (learned with the help of
a friend, relative or colleague or independently with the help of printed materials, computer
or electronic media or visited museums or libraries with the aim of studying). 36% of persons
aged 20-64 did not consciously educate themselves. Thus, almost 55% or more than a half
of persons educated themselves either consciously or non-consciously through informal
study. That is the reason why it is necessary to pay attention to the possibilities and quality
of informal education. Taking into consideration the fact that 300,000 persons in Estonia
have not yet made themselves conscious of the possibilities and needs for informal
education, attention should be paid to making them conscious thereof. Keeping in mind the
goals of lifelong learning, it is necessary to value informal education in the society on a
larger scale, to inform the population about the positive sides and ever growing possibilities
thereof. On the political level, it would be relevant to raise questions on how to make self-
education visible and how to use it in a better way (Werquin 2008: 143).

Mostly young people study in the formal educational system (Figure 2). After 55 years of age
going to school is rather exceptional. As a rule, the share of females is bigger in obtaining
formal education. If in the youngest age group, the ratio between males and females is
1.5 in favour of the latter, then in medium age groups the respective indicator is near the
value ‘three’ already. In the oldest age group, the shares of genders equalise. The share of
persons obtaining non-formal education is remarkably bigger in medium age groups, i.e.
among the 25-54-year-olds. In non-formal education a tendency has been noticed that until
the age of 34 the share of males is larger, and starting from the age of 35 the share of
females begins to grow. The share of persons obtaining informal education usually grows
with the age.

Males predominate among the participants in the conscious as well as non-conscious
informal study until the age of 54 (Figure 3). In older age groups, the share of women
increases. If, in general, the share of informal learning increases with the growth of age,
then the share of older males slightly decreases with regard to conscious informal
education. The amount of the people not educating themselves consciously is also growing
with age. That is why it is relevant to inform elderly people more than the younger ones
about the possibilities and effects of informal education.

Taking into account the ageing of population in Estonia and in Europe as a whole, it can be
foreseen that in the future more attention has to be paid to the formal and non-formal
education possibilities of elderly population. The number of self-learners among persons
aged 20-64 is about 150,000 (of whom 32,000 are aged 55 and older, so the importance of
the education gained through life experience grows alongside with age. But, the number of
persons obtaining formal education is about 80,000, of whom less than 1,000 are aged 55 or
more.

60% of the persons who improved their knowledge consciously, did it by communicating with
a family members, friend or colleague (Figure 4). Over a half used printed or electronic
materials — i.e. learned through books, TV, radio or other electronic medium or used the
computer for learning (with or without the Internet). Slightly over a quarter of self-learners
went to a museum or library for self-education. 27% of self-learners visited museums or
went sightseeing for the purpose of non-taught learning, 26% visited libraries. The
proportions mentioned here characterize only the persons who did neither study in the
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general education, vocational or higher education institutions nor participate in professional
or hobby training. Including the persons active in informal study, who are counted under the
afore named group, the number of informal self-learners is more than twice bigger — about
45% of the population aged 20-64. Of these people, one third visited museums or libraries,
more than a half used the TV, radio or other electronic media, and about two thirds learned
with the help of the computer or books or by directly communicating with people.

Social and cultural background of lifelong learning

There are several economic reasons for self-education, as a rule it is less expensive for the
learner as well as for the employer, and besides, people with better knowledge and
experience earn more. But economic reasons are not the only ones to understand why
people focus on lifelong learning. Social and cultural effects are also essential (Field 2006:
4). To understand the essence and meaning of scientific achievements as well as the
activities of people from different cultural backgrounds, in order to search for and find
innovations improving the life of ourselves and of other people and make different choices
and decisions every day on individual as well as social level — these are only a fraction of
several reasons making people find information from different sources and communicate
with each other (Field 2006: 139).

Participation in culture — participation in cultural events, acquiring information through the
media, reading books, visiting museums and exhibitions — does not mean only
entertainment (which has always been considered by our culture as second-rate although it
has an important role in restoring the working ability of persons). Cultural services, the
media and arts almost always mean the reflection of authors about the world which includes
a lot of concentrated information and has at the same time been made easily acceptable for
a large amount of people. Discussion of many essential topics, which would be complicated
and time-consuming and unavailable for most people through the formal education system
(as in the older age people do not go to school and, in case of younger learners who study
narrower specialities we usually presume that a person acquires also extra-curricular
knowledge) is distributed more efficiently through creative activities. Differently from the
science which focuses on very narrow fields, the output of culture is often the object that
links subject areas, generating cohesion in the society on the one hand and making
generalisations and perceptions of the contacts of different processes and of the society as
a whole. Thus, there is always a side of broadening the mind in cultural participation. The
information that the output of culture is holding is acceptable for persons of different age,
with different educational levels and occupations.

The other side of culture concerns people’s hobbies. Amateurs engaged in theatre, music,
arts, writing or other fields of culture in spare time, develop this way their self-expression
Skills and other values usually appreciated as personal characteristics. Being engaged in
culture helps to develop one’s ability to concentrate, team work, ability to acquire new
knowledge, to differentiate essential from unessential, find solutions for the situations which
have not occurred before, ability for empathy, taste priorities, and many other things
essential for the person himself as well as for the society he is a member of. Participation in
different creative groups does not mean only social activeness, but also provokes to acquire
new knowledge and skills required for the achievement of the unanimously set goals.
Participation in culture also has an informative and educative side in addition to the
possibility to spend efficiently one’s free time and restore one’s capacity for work. The
development of an individual creates necessary conditions for better functioning of the
society; the insecurity caused by globalisation and swift changes decreases and the ability
of adaptation increases. It also helps to find new possibilities for improving one’s life.

In addition to questions through which the participants in adult training stated that they
consciously developed themselves, the questionnaire also included questions on other
activities which also have an important role in broadening the mind and acquiring new
knowledge.

The share of persons who use the Internet every day or almost every day depends to a
large extent on the study form and age of a person. The division presented in Figure
5 brings out the share of everyday computer users by different study forms during the last
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12 months preceding the survey with no regard to the educational level already acquired.
More than 90% of formal education learners aged up to 54, and of younger persons as
many as 95% used the Internet every day. Among persons aged 55 and over, the share of
persons learning in formal education is rather small, accounting for about 1% of the persons
of the respective age. The sample of the survey is unfortunately not sufficient for making any
conclusions. There is still every reason to believe that among this group the number of
persons using the Internet every day is bigger than among other learners at least 55 years
of age. Over 80% of participants in trainings or in informal study among the two younger age
groups used the computer every day. In the older age group, these people accounted for the
majority of computer users, but participants in formal education used the Internet more than
that. On the other hand, in the oldest age group, persons participating in trainings dominate
among the users of the computer — there are 58% of them, when not taking into account
formal learners. The reason might lie in the fact that older generation often attends the
Internet and computer trainings. It must also be mentioned that people who consciously
improve their knowledge on their own, use the Internet much less than others, this concerns
in particular the age group of 35 and older. The respective reason is that the Internet is
considered only as a means of communication and acquiring information and people are not
aware that the latter are inseparable parts of non-taught learning. It is also proved by the
high share of computer users in all age groups among persons who are not learning
consciously. As everyday use of the Internet and computer means intensive contact with the
information disseminated through the electronic media, it also presupposes acquiring of new
Skills and knowledge. Besides that, there exist such Internet solutions that provide more
specific studying possibilities. In connection with a fast dissemination of hypermedia, the
possibilities and needs of hyper-education are also developing (Perelman 1993: 2). The part
of culture that has been available digitally or has already been created in a digital form is
growing steadily, with regard to this more is being talked about the literacy that goes hand in
hand with the rapid development of the Internet (Rab 2008: 186). Abundance of various
possibilities, but also co-operation between different networks, functions as a motivator of
studying (Bessenyei 2008: 209).

Participation in cultural events and the use of cultural services do not only refer to people’s
wish for rest and entertainment. People go to museums, libraries, theatre or cinema also to
obtain new ideas and knowledge. Consumption of culture is a way of spending one’s spare
time that is accompanied by fulfilling of the wishes and meeting of the needs of people on
different levels. In addition to aesthetic and emotional feelings that make people happy and
satisfied, cultural events also include a large amount of information which is educating
regardless of the fact whether a person is conscious of it or not. In spite of the fact whether a
person likes the creation of a certain author, it makes people think and express their opinion,
which in turn generates the need for argumentation skills and knowledge. Participation in
cultural events and art provides broad knowledge about the present time, enabling people to
be informed of what is going on around them and to shape their opinion. On the other hand,
participation in culture shows people’s interest and readiness to find and receive information.

Figure 6 shows the share of persons among the participants in informal study who visit
cultural events and use cultural services. Visiting of theatres and concerts is undoubtedly the
most popular activity. Although the number of individual visits is larger with regard to
museums and cinemas, the share of persons visiting theatres and concerts is bigger.
Cinema-goers are mostly younger people. With growing age, their number starts to
decrease significantly. The interest in culture is the biggest among persons aged
25-34 almost in all fields of culture. With the growing age, this interest starts to decline little
by little. Decrease in the interest in culture may be caused by various factors, e.g. satiety,
change and development in taste preferences (incapability to adapt to modern art),
emergence of new interests or devotion to family (e.g. the upbringing of children); also
material problems (e.g. housing loan forces to economise). The same factors are also the
reasons why the number of formal and non-formal learners starts to decrease among elderly
people.

One of the most popular forms of cultural participation in Estonia is the theatre (dance,
music and drama productions) and concert attendance (Figure 7). It can be considered an
essential part of life education as it accounts for a significant share in almost all ages and
education groups. The respective indicator is below 50% only among persons aged 55 and
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older who state they are not learning. Theatre and concert attendance is most widespread
among persons studying actively either at school or in trainings. This group includes more of
the persons who consider this kind of spending of their spare time not only entertainment but
also an essential part of their studies. Theatre and concert attendance as well as
participation in other cultural events as a part of life learning are related to institutional as
well as non-institutional studies. Life learning and its different possibilities must be
acknowledged first and foremost among informal learners who make no conscious attempts
to learn.

Visits to the events of performing arts as well as all other forms of participation in cultural
events show a slight declining trend with growing age, excl. in case of participants in non-
formal and formal studies. In addition to the above mentioned factors, one of the reasons
might also be that persons in younger middle age are usually the target group of theatre
performances and concerts, as their financial condition is better than that of the elderly
people. Although special offers are in general made for pensioners, the high ticket prices of
cultural events affect mainly the persons aged over 35, being one of the obstacles for their
cultural participation and consequently for non-taught learning.

Similarly to visiting cultural events, the share of persons going in for singing is decreasing
with growing age (Figure 8), except for participants in non-formal study. There are many
similarities in practicing a song together and in adult education. Both are collective activities
and new skills, knowledge and values are acquired in the framework of both. Social
pressure that is significantly stronger in collectives compared to individual practitioners
motivates many people to learn new things. It may also be stated that collective activities
increase the number of people engaged in conscious as well as non-conscious informal
study and help to maintain this number on a high level especially among older people. The
number of formal learners among older people is minimal, that is the reason why there are
no data available about the people going in for singing in this group. It is worth mentioning
that cultural activities often go hand in hand with learning. People without conscious
attempts to learn go in for singing or other cultural activities more seldom. Going in for
cultural activities refers in addition to individual initiative (people go in for hobbies in their
spare time of their own free will) also to the existence of certain skills and discipline which is
one of the prerequisites for acting together. Besides non-taught learning and team work,
people engaged in education or other activities create common identity. In Estonia singing
has had an important role in creating the state as well as in restoring the independence. Of
course, the identity creation is not only related to singing. Many other activities directly
related to culture also contribute to identity creation. Any kind of participation in culture may
be considered creation of identity. Those who are active in culture as well as those who
consume it contribute to the generation and development of common values.

Figure 9 shows the share of people who read in their spare time any literature of interest and
did not do it just because of studies or work. The questionnaire did not specify the type of
literature (popular science, fiction or other) read. Reading a book, different from watching
TV, means a more specific interest in certain topics and efforts made to satisfy this interest.
In case of many texts, reading requires certain preliminary knowledge for understanding,
thus activeness in reading also shows erudition and the state of being educated. Reading
and understanding of the read material presupposes a certain imagination that is an
essential component for the development and maintenance of a person’s ability to learn
throughout the life. Imagination is an important factor in finding innovations and
implementing them. It serves as a basis for innovation in a lot of fields. Reading activeness
does not indicate only a person’s interest in new information, but also shows the ability of
development in older age. It also refers to the level of life learning (often non-conscious life
learning) in the society. Consequently, reading books is certainly a mode of participation in
culture that may be considered one of the key indicators of lifelong learning.

In general, older people read more in their spare time than the younger ones. Despite the
fact that the share of people participating in informal study and belonging to the oldest age
group of persons reading books is showing a slightly decreasing trend, a relatively large part
of population is still fond of reading. The percentage of reading persons was the smallest
among the persons aged younger than 24 and not studying (58%) and the largest among
the persons aged 35-54 and participating in formal education (88%). Among younger
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persons, reading activeness is higher among those who study at school. In the oldest age
group, the number of formal learners is too small in order to make any conclusions, but it
can be presumed that among them reading as a spare time activity is more preferred than
among younger people. Reading can be considered a positive habit that deepens in the
course of time. Nevertheless, reading must be acknowledged as an inseparable part of
lifelong learning.

In addition to books, there are several other matter that people read. For example,
newspapers provide day-to-day information necessary for life.

As in case of those reading books, there is a clear tendency among newspaper readers that
reading becomes more and more common with growing age (Figure 10). Differently from the
people reading books, the difference between learners at school and participants in trainings
is small in case of newspaper readers. Self-learners or those without conscious attempts to
learn also read newspaper less frequently. It is worth noting that the young people, who do
not study, are more active everyday newspaper readers as compared to self-learners.
Newspaper reading is considered a means of entertainment and means by which one can
keep track of current events of the world rather than learning. At the same time, newspapers
are a channel through which information is being disseminated. Newspapers provide a lot of
topical news and being aware of this information is an inseparable part for the everyday life
and work for a lot of people. Besides that, newspapers often provide more in-depth
discourses of various topics, offering new knowledge and enabling to become familiar with
viewpoints of different authors.

Summary

As the study process through the life is becoming more and more essential, awareness of
the possibilities of informal study is becoming more important. Although the situation of
institutional possibilities to study (formal education, professional training and hobby training)
always remains topical, also the possibilities of life learning, that come from the life itself, i.e.
studying through the participation in culture, forwarding of knowledge from person to person,
should be recognised and used more actively.

In the present time, interactive media is becoming more and more essential in almost all
day-to-day activities, providing new possibilities for creative activities and training. A positive
feature is the disappearance of some earlier physical borders: there is no difference any
more whether to communicate with a person next door or away on the other side of the
world. Technological possibilities provide more opportunities for the dissemination and
integration of information and modern forms of arts. The availability of the Internet and a
large amount of its users offer self-learners a wide choice of activities, and this is undeniably
a proof of Estonia’s progress.

The influence of any kind of cultural forms and creative activities (theatre performances and
concerts and the creation works saved on various information carriers) on lifelong learning,
on the development and preservation up to an old age of the human ability to learn must not
be underestimated either. People’s learning and their participation in cultural life often take
place simultaneously or even overlap. This refers to the fact that the interest in learning and
in culture go hand in hand. Participation in culture means self-education in various ways, but
the formal education itself is also closely connected to culture. Thinking of the culture, it
should be recognised that people learn a lot by consuming culture as well as by making
culture Still, participation in culture as a pleasant and efficient way to study certainly
deserves more awareness on various levels of the society.
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